
Year 3 – Autumn 
Term  

 
 
Launch: Design and draw themselves 
as a Stone Age character. 
Exit: Tullie House Prehistory Visit 
Key Texts: Stone Age Boy, How to 
Wash a Woolly Mammoth, Ug – Boy 
Genius of the Stone Age 

 

Topic 
History – Stone Age to Iron Age 
What does prehistory mean? 
Who were the early humans? (Palaeolithic Age) 
What were the people like who lived in the Mesolithic Period? 
What was life like in the Neolithic Period? 
What is Stonehenge and why is it so significant? 
How did People live in the Bronze Age? 
How do written sources help us to understand life in Britain in the Iron 
Age? 
How would you summarise life in prehistoric Britain? 

 
Geography – Geographical Skills 
Can I identify places on a larger scale map using an atlas? 
How do I give/follow directions using a compass? 
Can I use co-ordinates to locate features on a map? 
Can I identify features on aerial/oblique photographs? 
Can I draw a sketch map? 
Can I make a simple scale drawing. 

 
 

Science 
Animals including humans – What 
makes us? 
How do you keep healthy through diet?    
Can I design a healthy dinner for an 
astronaut?     
What are voluntary and involuntary 
muscles?     
Can I describe the skeleton?     
What are ligaments and tendons?     
How do skeletons and muscles support, 
protect and move?   

 
Exploring the World of Plants 
What is the process of germination in 
seeds and bulbs? 
How does water and food move around 
a plant? 
What is asexual reproduction in plants? 
What are the features of non-vascular 
plants? 
What are extraordinary plants and fungi? 
What problems are there in the 
rainforest? 

 

 Art/DT 
Art - LS Lowry Oil paints/sketching 
What are the similarities and differences in LS Lowry’s 
paintings? 
How will mixing different colours help me paint a seascape? 
How can I use LS Lowry’s techniques to help me paint a 
background? 
What type of buildings does Lowry create and how can I 
replicate this? 
How can emotions be shown through poses, and can I use 
this to create matchstick figures? 
Why is layering important when creating a collage? 

 
DT – Healthy and Varied Diets 
What are the different food groups and how do sandwiches 
form part of a healthy diet? 
Can I examine and identify flavours and textures? 
What is the purpose of planning a design? 
How can I create a healthy sandwich? 
What should I look for when evaluating a finished product? 

   
     

RE 
Hinduism - Would celebrating Diwali at home and in the 
community bring a feeling of belonging to a Hindu child? 
What does belonging mean and how does it feel? 
How do Hindus celebrate Diwali? 
Who are Rama and Sita? 
What happens at home / temple during Diwali? 
How are different religious artefacts used during Diwali? 
Why do Hindus celebrate Diwali? 
 

Christianity – Has Christmas lost its true meaning? 
What is my Christmas experience? 
What does Christmas mean to Christians? 
Why is Christmas important to Christians? 
What is the different between religious and non-religious objects? 
What gift can I design for the world?  

PSHE - Relationships 
What are the different types of 
relationships? 
What is marriage and how do 
different families live? 
What are the features of positive 
family life? 
What are the different family 
structures? 
Why are positive friendships and what 
makes a good friend? 
How do we keep ourselves safe when 
meeting people online? 
What can I do if I feel unsafe or 
uncomfortable in a friendship? 
How do relationships change? 
What are the impacts of bullying? 
What is appropriate in friendships and 
wider relationships? 
What is physical contact and why is it 
important to give permission? 
What is peer pressure and how can I 
keep myself and others safe? 
How can personal behaviour affect 
others? 
Why is self-respect important? 
How can I be respectful to others? 

 
 
 
 
 
 
 
 
 

 

 Computing  
Computing systems and networks – Connecting computers  
How does a digital device work? 
What parts make up a digital device? 
How do digital devices help us? 
How am I connected? 
How are computers connected? 
What does our school network look like? 

 
Creating Media – animation 
Can a picture move? 
How do I create an effective stop-frame animation? 
Can I create a storyboard which is achievable on screen? 
Can I evaluate my work? 
How do I make my animation better? 
Can I evaluate my final film? 

 

Music – Charanga  
Let your Spirit Fly  

PE  
Planned by sports coach from William Howard School  

MFL - French 
Unit 1 - a magie d'être moi (The magic of being me!)  

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
  



 
 
 
 

RE  
Unit Title: Hinduism - Diwali  Term Autumn 1 Class  Year 3 Power Rangers 

National Curriculum Links Unit Hook 
Describe and make connections between different features of the religions and worldviews they study, discovering more about celebrations, worship, 
pilgrimages and the rituals which mark important points in life, in order to reflect on their ideas.  Explore and describe a range of beliefs, symbols and actions 
so that they can understand different ways of life and ways of expressing meaning.   
Observe and understand varied examples of religions and worldviews so that they can explain, with reasons, their meanings and significance to individuals and 
communities.  

Lesson 1 – group challenge to 
create a special group with own 
identify due to what they believe. 

 Learning Question Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ 
What does 
belonging mean 
and how does it 
feel? 
 
Vocab  
Belonging  
United 
Celebrate 
Mission 
Group  
 
 

Disciplinary Knowledge  
To verbalise and / or 
express my own 
thoughts 
 
I can tell you / talk about 
the concept / belief e.g. 
belonging and start to 
relate this to the people I 
am studying e.g. Jews. 
 
Substantive Knowledge 
To be able to recognise 
shared values associated 
with a particular group.  
 
To know the term 
‘belonging’ and know 
this refers to having a 
feeling of support and 
acceptance within a 
group. 

To design a 
symbol to show 
what my special 
group stands for. 
 
I can describe 
three important 
actions I could 
take to support a 
group I belong to. 
 
I can explain how 
doing things with 
my special group 
brings me a sense 
of belonging. 

What is right and wrong? 
 
How would you feel being 
part of a group? 
 
How would you celebrate 
a dog being helped? 
 
How does it feel bringing 
good to the world? 
 
How would you feel a 
sense of belonging? 

Introduce –  
Introduce Huey the Owl as the wise old owl who will challenge use with questions and 
who we can ask any questions we like. Share with children the envelope cards for their 
questions. 
 
Main Activity – 
Set children a group challenge to set themselves up as a special group which has an 
identity of its own because of what it believes in e.g. Group 1 might believe that all 
dogs should have good homes, and must set themselves up with a group 
name/identity/badge or logo and decide the three most important things for their new 
group to do in order to help dogs. Provide with a template page to record group’s 
responses.  
Children to work in mixed ability groups. 
 
Adjustments, tweaks and additional challenge: 
FD/TS – Mixed ability groups, rotate around groups and prompt/encourage them to 
contribute their thoughts. 
Challenge – Can the children give reasons for the responses they give? 
 
Floor book – images from group activity, examples of group logos and some group 
values.  

2 
 
 

LQ 
Who are Rama and 
Sita? 

Disciplinary Knowledge  
 

To sequence the 
story of Rama and 
Sita. 

What does belonging 
mean? 
 

Recap – 



  
Vocab  
Rama  
Sita 
Banished 
Demon king 
Vishnu 
Disguise 
Lakshman 
 
 

To recall facts about 
religions I have studied 
Substantive Knowledge 
 
To recognise good vs evil 
within a story. 
 
To recall key ideas from 
the Rama and Sita story. 

 
To understand 
why good vs evil is 
celebrate in 
Hinduism. 

How does being part of a 
group make you feel? 
 
What happened in the 
story? 
 
Why do Hindus celebrate 
good over evil? 
 
What do you think Diwali 
is? 
 

What does belonging mean? Ask the children to make a quick list on whiteboards with 
partner of any groups/communities which they belong to. How does being part of a 
group make you feel? 
Input –  
Listen to the story of Rama and Sit, drawing out the theme of Good vs. Evil. 
https://www.youtube.com/watch?v=uRpNNF4fB4g  (1:08) 
 
Explain that this triumph of good over evil is celebrated by Hindus because they believe 
that they should try to bring as much good to the world as possible. 
 
Main activity – 
Retelling the story of Rama and Sita. 
 
Adjustments, tweaks and additional challenge: 
LA – as a group sequence the story cards to retell the story writing a brief sentence 
below each image. 
MA – In pairs create a talk map to retell the story. 
HA – create a storyboard and write captions to retell the story of Rama and Sita 
Challenge – Can you create a talk map to tell your own good vs evil story? 
Plenary – Quick write, how do you like to celebrate? Think about Christmas, birthdays, 
easter (save list for next lesson) 
 
Floor book – examples of activities: talk map, story board, sequencing cards. 

3 
 
 
 

LQ 
How do Hindus 
celebrate Diwali? 
 
What happens at 
home / temple 
during Diwali? 
 
Vocab  
Divali 
Rangoli  
Diva lamp 
Puja tray 

Disciplinary Knowledge  
To talk about the 
concept / belief e.g. 
belonging and start to 
relate this to the people I 
am studying e.g. Jews. 
 
 
Substantive Knowledge 
To describe some of the 
ways Hindus celebrate 
Diwali. 

To describe some 
of the ways 
Hindus celebrate 
Diwali. 
 
To begin to 
explain how 
Hindu children 
might feel a sense 
of belonging 
during Diwali. 

How do celebrations help 
us feel a sense of 
belonging? 
 
What are the activities 
Hindus do during Divali? 
 
Which activity did you 
enjoy the most? 
 
Can you describe how 
you think Hindu’s might 

Recap –  
Use children’s lists from last session about celebrations and how we like to celebrate 
and compare with how Diwali is celebrated by Hindus. Do those celebrations help us 
feel a sense of belonging? 
 
Input –  
Teach significance of the different practices during Diwali. Watch video clip showing 
how a Hindu family prepares for Diwali. https://www.bbc.co.uk/cbeebies/watch/lets-
celebrate-diwali  
Main Activity -  
Rotation of Diwali activities (MA groups) 

1. Explore the interactive Puja tray, label what you can see (T supported) 
2. Rangoli pattern making 

https://www.youtube.com/watch?v=uRpNNF4fB4g
https://www.bbc.co.uk/cbeebies/watch/lets-celebrate-diwali
https://www.bbc.co.uk/cbeebies/watch/lets-celebrate-diwali


Celebrate 
Henna 
 

feel about us completing 
these activities? 
 
How do you think these 
activities bring a sense of 
belonging? 
 
Which activity did you 
enjoy the most? Why? 

3. Henna designs on hand cut outs 
4. Diva lamp craft activity  

 
Adjustments, tweaks and additional challenge: 
LA – Mixed ability grouping 
Challenge – Can you describe how you think Hindu’s might feel about us completing 
these activities? 
 
Floor book – samples from each activity in rotation, take photos of some of the diva 
lamps to stick in. 

4 
 
 
 

LQ 
What happens at 
home / temple 
during Diwali? 
 
Vocab  
Mandir 
Worship 
Temple 
Belonging 
Community 
Celebration  
 

Disciplinary Knowledge  
To recall facts about 
religions I have studied, 
select the facts that are 
most significant to the 
enquiry and start to 
explain their relevance / 
importance.  
 
Substantive Knowledge 
To know that Hindus 
worship in temples 
called Mandirs. 

To describe some 
of the ways 
Hindus celebrate 
Diwali. 
 
To begin to 
explain how 
Hindus might feel 
during Diwali. 

How would they feel 
being involved? 
 
What gives children a 
sense of belonging? 
 
What happens at the 
temple during Diwali? 
 
Would they feel the same 
if they celebrated away 
from their community? 
 
How would you feel if you 
celebrated Diwali? 

Recap –  
Can you tell me some of the things Hindus do to celebrate Diwali? TTYP then feedback 
 
Input –  
A Hindu temple is called a Mandir. It is a sacred place for Hindi worship just like 
Christians would worship in a church. 
 
Watch video of the Hindu temple https://www.bbc.co.uk/teach/class-clips-
video/religious-studies-ks2-my-life-my-religion-hinduism-inside-hindu-temple/zbf2t39  
 
Main activity –  
Children to look at items from Hinduism. Children to decide if these items would be 
found in the home during Diwali or in the Mandir. 
 
Adjustments, tweaks and additional challenge: 
LA – sort images into venn diagram with venn diagram template given 
MA – sort images into venn diagram – draw own diagram 
HA – select a few images and write a sentence or two stating where they would be 
used and how they know that. 
Challenge – look at a Mandir in the UK and a Mandir in India. Can you compare them? 
 

https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks2-my-life-my-religion-hinduism-inside-hindu-temple/zbf2t39
https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks2-my-life-my-religion-hinduism-inside-hindu-temple/zbf2t39


5 
 
 
 

LQ 
How are different 
religious artefacts 
used during Diwali? 
 
Vocab  
Diwali 
Celebrate 
Activities 
Artefact 
Symbol 
Shrine 
Puja tray 
Haldi 
Mala 
Pakhi 
Sanskirt 
Incense 
Murti  
Kum kum powder 

Disciplinary Knowledge  
I can recall facts about 
religions I have studied, 
select the facts that are 
most significant to the 
enquiry and start to 
explain their relevance / 
importance.  
 
 
Substantive Knowledge 
To recognise and name 
some key Hindu 
artefacts/symbols 

To describe how 
Hindus celebrate 
Diwali. 
 
To Identify some 
symbols/artefacts. 

Where do Hindus 
worship? 
 
How do Hindus celebrate 
Diwali? 
 
 What do you think it is 
used for? 
 
Can you match the 
artefacts and symbols to 
their names? 
 
What are these symbols 
used for? 
 
How do the symbols help 
Hindus feel a sense of 
belonging? 

Recap –  
How do Hindus celebrate Diwali? TTYP. Where do Hindus go to worship? 
Discuss the question: how would a Hindu child feel a sense of belonging during Diwali? 
 
Input –  
As a class look through the slides showing the different artefacts and symbols used 
during Diwali. What do you think it is used for? Would it be used during Diwali?  
 
Main Activity -  
Children provided with symbol/artefact matching activity to complete independently.  
 
Adjustments, tweaks and additional challenge: 
LA – match the artefact/symbol with its name. Word mat for support 
MA – matching artefact/symbol with name and description. 
Word mat for support 
Challenge – How do the symbols help Hindus feel a sense of belonging? 

6 
 
 
 

LQ 
Why do Hindus 
celebrate Diwali? 
 
Vocab  
Belonging 
Community 
Hindu 
Diwali 
 
 
 

Disciplinary Knowledge  
I can express my own 
opinions and start to 
support them with 
rationale. 
 
I can recall facts about 
religions I have studied, 
select the facts that are 
most significant to the 
enquiry and start to 
explain their relevance / 
importance.  
 
Substantive Knowledge 

 Can you remember what 
these symbols are and 
what they are used for? 
 
Do you have anything in 
common with other 
children in class? 
 
Can you think of activities 
you could do together at 
school? 

Recap – 
Show children a few Hindu symbols/artefacts. Can you remember what they are and 
what they are used for? TTYP then feedback to class.  
 
Input – 
Recap activities the children took part in linked to Diwali a couple of weeks back. Which 
activities did you enjoy the most? How did these activities make you feel? 
How might these activities feel for a Hindu child? Would they feel the same way? 
 
 
Main activity –  
Children to have a picture of some Hindu children during Diwali. Children to fill in 
thought bubbles and answer questions about Diwali using their knowledge from the 
unit.  
 
Adjustments, tweaks and additional challenge: 



 

  

To understand how 
Diwali brings a Hindu 
child a sense of 
belonging.  

LA – T support group 
MA – Word bank provided 
Challenge – Make a Diwali poster to inform others about what you have learned. 
 
Floor book – sample of work completed (from a range of abilities) 



 

 
 Learning 

Question 
Knowledge  Success Criteria Key Questions  Practise  

1 
Hook 
lesson 
 
 
 

LQ 
What is my 
Christmas 
experience? 
 
Vocab  
Christmas 
Experience 
Traditions 
Meaningful 

Disciplinary Knowledge  
Explore and describe a range 
of beliefs, symbols and 
actions so that they can 
understand different ways of 
life and ways of expressing 
meaning.   
  
 
Substantive Knowledge 
To know that not all families 
celebrate Christmas the same 
way. 
 
 

To be able to 
describe their 
Christmas 
experiences? 
 
To be able to say 
why Christmas is 
meaningful to 
them or not. 

what is your experience of 
Christmas?  
 
How do you celebrate 
Christmas? 
 
What do you do in the 
Christmas holidays? 
 
What does Christmas 
mean to me? 
 
Why is Christmas 
meaningful? 

Starter –  
Wrap Huey Owl in the centre of the parcel for ‘pass the parcel’ game as a surprise when 
the last layer of paper is taken off. (check if all children celebrate Christmas prior to 
lesson).  
Play ‘Pass the parcel’ (the parcel wrapped in Christmas paper); and every time the music 
stops the child with parcel says something about their experience of Christmas or of the 
Christmas holidays. 
 
Input – 
When Huey Owl is revealed, he tells children about his Christmas. Have a class discussion 
about children’s Christmas experiences or their experience during the Christian holidays if 
they do not celebrate Christmas.  
 
Main activity –  
Children to draw a picture to sum up their Christmas experience and label key 
events/information around to explain. 
 
Adjustments, tweaks and additional challenge: 
LA- Draw image and label – t support if needed 
MA/HA – image and write sentences around to explain. 
Challenge – answer questions, what does Christmas mean to us? Why is Christmas 
meaningful to me? 

2 
 
 
 

LQ 
What does 
Christmas 
mean to 
Christians? 

Disciplinary Knowledge  
Describe and make 
connections between 
different features of the 
religions and worldviews they 

To be able to 
contribute to a 
group task. 
 

How do you celebrate 
Christmas? 
 
What is the item? 
 

Recap – 
How does your family celebrate Christmas? TTYP then short discussion as class. 
 
Input – 

RE  
Unit Title: Christianity – Has Christmas lost 

its true meaning? 
Term Autumn 2 Class  Year 3 Power Rangers 



(part 1) 
 
Vocab  
Advent 
calendar 
Advent 
wreath  
Nativity 
Christmas 
pudding 
Christmas 
carols 

study, discovering more about 
celebrations 
 
Identify religious artefacts and 
explain how and why they are 
used.  
 
Substantive Knowledge 
I can talk about some of the 
different ways Christmas is 
celebrated by Christians and 
non-Christians.  
 

To name and 
understand 
what different 
religious 
artefacts are. 

What do you think its 
used for? 
 
Were your predictions 
correct? 
 
Do you have anything like 
this at Christmas? 

From the ‘Big Christmas Gift Box’, choose a child to pull out a mystery item. Each group 
takes its mystery item back to their table and explores: What is it? How is it used at 
Christmas?, and what it might mean to Christians?  
Back in the circle they feedback to tell Huey Owl their answers. Explore what Christmas 
means to Christians from the starting points of the items. (Items could include: Advent 
candle, Christmas pudding, Advent calendar with Nativity scene, Christmas carol sheet, 
Christmas card, Christmas tree fairy, etc.) Conclude: to Christians, Christmas is very 
important because they are celebrating God’s son, Jesus, coming to earth to help people. 

 
Main activity –  
Children to complete table writing their predictions and then fill in what it is and what its 
used for. 
 
Adjustments, tweaks and additional challenge: 
LA- T support to write down their ideas. Word bank of possible items it could be. 
MA/HA – no word bank 
Challenge – Do you have any of these items in your house at Christmas? How do you use 
them? 

3 
 
 
 

LQ 
What does 
Christmas 
mean to 
Christians? 
(part 2) 
 
Vocab  
Wise men 
Star 
Gold 
Frankincense 
Myrrh  
Nativity  

Disciplinary Knowledge  
Explain how religious beliefs 
shape the lives of individuals 
and communities.   
 
Recognise and express 
feelings about their own 
identities. Relate these 
to religious beliefs or 
teachings.   
 
Substantive Knowledge 

I can tell you what the nativity 
story tells Christians about 
Jesus (given to the world by 
God).  

To recall key 
aspects of the 
Christmas story. 

Can you remember some 
of the items Christians 
use at Christmas? 
 
What is the true meaning 
of Christmas for 
Christians? 
 
Do children have any 
questions for Huey Owl? 
 
What can you see in the 
nativity scenes? 

Recap – 
Can you remember some of the items Christians use at Christmas? 
 
Input – 
Ask the children what they already know about the Christmas story. Read Christmas story. 
Reinforce the significance of shepherds, wise men, star, gifts, etc. 
Look at images of a church during the Christmas season to see the nativity scenes.  
 
Main activity –  
Sequence the Christmas story using a story board. 
 
Adjustments, tweaks and additional challenge: 
LA- Provide with sentences and images to match and place in the correct order. 
MA – provide with sentences. Children to place in order and draw own image. 
HA- draw own images and write a sentence for each. 



 

4 
 
 
 

LQ 
Why is 
Christmas 
important to 
Christians? 
 
Vocab  
Aspect 
Christian 
Non-
Christian 
(any vocab 
from 
artefact 
lesson) 

Disciplinary Knowledge  
Explain how some teachings 
and beliefs are shared 
between religions.  
 
Identify religious artefacts and 
explain how and why they are 
used. 
 
Substantive Knowledge 
To be able to identify 
difference between Christian 
and non-Christian aspects of 
Christmas. 
 

To be able to 
identify 
difference 
between 
Christian and 
non-Christian 
aspects of 
Christmas. 
 
To understand 
why some 
aspects are 
linked to 
Christmas.  

Can you retell the 
Christmas story? 
 
What are some non-
Christian aspects of 
Christmas? 
 
What are some Christian 
aspects of Christmas? 
 
Which Christian aspect do 
you think is the most 
important and why? 
 
What does having 
‘meaning’ mean? 

Recap – 
Can you retell the Christmas story? Ask the children to share ideas and as a class can they 
remember each stage from their storyboard? 
 
Input -   
Using the knowledge of Christmas and the artefacts they looked at in lesson 2 the 
children, as a class will have a discussion and sort into a table the non-Christian aspects 
and the Christian aspects of Christmas. 
 
Christian might include – birthday card for Jesus, star, gold, frankincense, myrrh, anything 
to illustrate Christian meaning which is that Jesus is the incarnation of God. 
 
Non-Christian aspects could include – birthday cards, meals out, family, gifts. 
Print out and add to class floor book.  
 
Main Activity –  
Split class into 2 groups. Children to draw two Christmas trees (a4). One tree will contain 
all the Christian aspects as baubles, the other will contain the non-Christian aspects as 
baubles. (cut out for floor book) 
 
Adjustments, tweaks and additional challenge: 
LA- Mixed ability talk partners 
MA/HA – can they give reasons for the aspects they’ve chosen? 
Challenge – which Christian aspect do you think is the most important and why? 

5 
 
 
 

LQ 
What is the 
different 
between 
religious and 
non-religious 
objects? 
 
Vocab  
Nativity 
Celebrate 

Disciplinary Knowledge  
Identify religious artefacts and 
explain how and why they are 
used.    
 
Explain the practices and 
lifestyles involved in 
belonging to a faith 
community.   
 
Substantive Knowledge 

I can explain 
what Christmas 
means to me.  

 

What is the true meaning 
of Christmas to 
Christians? 
 
Why do you think this 
belongs in this group? 
 
Could it belong to both 
groups? 
 
How do you know? 

Recap – 
On whiteboards list 2 Christian aspects of Christmas and 2 non-Christian. 
 
Input 
What is the true meaning of Christmas to Christians? Children to sort religious and non-
religious words, pictures and objects. e.g. Santa, birth of Jesus. Could do this using 
Christmas cards or advent calendars. Some cards may be in both piles, e.g. Christmas 
presents.  
Children to revisit their knowledge and see which of their ideas are related to Christianity 
and to do with the first nativity.  
 



Belief 
Meaning  

I can recognise that Christmas 
means different things to 
different people.  
 

 
Has Christmas lost its true 
meaning? 

Main activity –  
Children to complete the activity sheet which will bring together their learning from the 
unit.  
 
Adjustments, tweaks and additional challenge: 
LA- T supported group  
MA/HA – Provide with a word bank. 
Challenge – answer the question ‘has Christmas lost its true meaning?’ children to give 
reasoning for their answers. 

6 
 
 
 

LQ 
What gift 
can I design 
for the 
world?  
 
Vocab  
Gift 
Better place 
 

Disciplinary Knowledge  
Recognise and express 
feelings about their own 
identities. Relate these 
to religious beliefs or 
teachings 
 
Substantive Knowledge 
Support ideas with reasoning 
to show understanding. 

I can explain 
what gift I would 
like to give to 
the world and 
what difference 
it would make.  

 

Do you think Christmas 
has lost its true meaning? 
 
What would you give the 
world? 
 
How would your gift make 
the world a better place? 

Recap – 
Do you think Christmas has lost its true meaning? Explain reasons for your answer. 
Remind children there is no right or wrong to this question. 
 
Input – 
Discuss, if you could give the world a gift to make it a better place, what would it be? 
Discuss good ideas and what maybe isn’t such a sensible idea. Can children provide 
reasons as to why they chose the gift they did? 
 
Main activity –  
Children to draw/design their gift to the world and write a short letter (around 4 
sentences) explaining to the world why your gift can make the world a better place.  
 
Adjustments, tweaks and additional challenge: 
LA- T support to write letter. 
MA/HA – add reasons for gift choice into letter. 

 

  



 
 
 

National Curriculum Links Unit Hook 
Changes in Britain from the Stone Age to the Iron Age. To develop a chronologically secure knowledge and understanding of British, 
local and world history, establishing clear narratives within and across the periods they study. To make connections, contrasts and 
trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically 
valid questions about change, cause, similarity and difference, and significance. To understand how our knowledge of the past is 
constructed from a range of sources. 

Children to draw themselves as a stone age 
character. 

 

 Learning 
Question 

Knowledge  Success 
Criteria 

Key Questions  Practise  

1 
 
 
 

LQ  
What does 
prehistory 
mean? 
 
Vocab  
Prehistory  
Stone Age 
Iron Age 
Bronze Age 
Archaeologist  
Written 
history 
 
 

Disciplinary Knowledge  
To use a range of sources to find out 
about a period. 
 
Substantive Knowledge 
To know the meaning of the term 
‘prehistory’ and that this refers to 
before history was documented in 
writing.  
 
To know how we know about 
prehistory and the role of 
archaeologists and palaeontologists in 
this. 
 

To understand 
the term 
prehistory and 
the timescale 
of human 
prehistory. 
 
To recall the 
three periods 
of history. 
 
To understand 
how our 
knowledge of 
the past is 
constructed. 

What do you think 
‘prehistory’ means? 
 
Does anyone know the 
names of the three periods 
of prehistory? 
 
Can you describe how we 
can find out about the 
prehistoric past? 
 
Was everything in the 
Stone Age made of stone? 
 
Why do you think 
archaeologists called these 
periods Stone, iron and 
Bronze?  
 
What might they call the 
age we live in? 

Starter –  
Show the children the word ‘prehistory’. What does this mean? Children will 
share ideas then look at the explanation.  
 
Input –  
show timeline and together identify familiar events which have taken place. How 
much of the past do you think has written history? TTYP to discuss. (Britain has 
only 2,000 years but other countries have up to 3,000 years. That leaves 998,000 
yrs of prehistory in Britain) 
 
Prehistory is split up into three ages (Stone, Iron, Bronze) why do you think they 
are called these names? Children TTYP to make predictions then discuss as class. 
 
Discuss, if there is no written history, how can we find out about the past? Who 
finds out about it? Children to share ideas then present information about 
archaeologists and what their role is. 
Main Activity –  
Children provided with a set of picture cards of archaeologists and description 
cards. Can they match these to show what the archaeologist is doing? 
 
Adjustments, tweaks and additional challenge: 
LA - (TS, AB, FD) T supported activity. 
HA – Add the 2 sentences to the correct image and description  

History  
Unit Title: Stone age to Iron age Term Autumn 1 Class  Year 3 Power Rangers 



Challenge – Add the title of the different roles archaeologists do to the correct 
image. 

2 
 
 
 

LQ 
Who were the 
early humans?  
 
(Palaeolithic 
Age) 
 
Vocab  
Palaeolithic 
Mesolithic 
Neolithic 
Neanderthals 
Homo sapiens 
Cavemen 
Excavation  

Disciplinary Knowledge  
Compare with our life today 
 
Substantive Knowledge 
To know that the Stone Age is split into 
three key periods: The Palaeolithic era, 
The Mesolithic Era and The Neolithic 
Era  
To know how the first people came to 
Britain including the stages of the early 
man.  
 

To understand 
how our 
knowledge of 
the past is 
constructed. 
 
To find out 
about the 
early humans 
and the 
Palaeolithic 
period. 

How and when did the first 
people come to Britain? 
 
What kind of animals did 
the early humans 
encounter? 
 
Where did early humans 
live? 
 
Why do you think people 
were called this? 
 
What is prehistory? 
 
 

Recap –  
What does ‘prehistory’ mean? What were the names of the three periods of 
prehistory? Give children a minute to TTYP before feeding back. 
 
Input –  
This lesson we will be focussing on the Palaeologist era. Was this before or after 
the Mesolithic and Neolithic era? 
Explain that there were different species of humans on the planet. Show pictures 
on slide and discuss how the first people came to Britain. 
 
Show class information about Neanderthals and Homo sapiens and how the 
Neanderthals were wiped out.  
 
Show cavemen. Why do you think people were called this in the Stone Age? 
 
Main Activity –  
Children to look at cave excavation image and as a class discuss what they can 
spot.  
As a class answer some true or false questions about the image. Explain this is 
how archaeologists explore.  
Children to write a description of what happens in the caves in the Palaeolithic 
period, using the image to provide ideas. 
 
Adjustments, tweaks and additional challenge: 
LA (TS, FD) – T support to scribe their ideas. Prompting to keep referring back to 
image. 

- All children provided with word bank to use when writing. 
Challenge – look at the Palaeolithic Art and how the bone is used to carve into. 
Children can attempt replicating this style using soap and clay tools.  

3 
 
 

LQ 
What were 
the people like 

Disciplinary Knowledge  
To begin to distinguish between 
different sources 

To understand 
how our 
knowledge of 

What three periods was the 
Stone Age split up into? 
 

Recap –  
The Stone Age is split into three periods, can you remember what they are? Refer 
to timeline on slide.  



 who lived in 
the Mesolithic 
period? 
 
Vocab  
Mesolithic  
Ice Age 
Coastline  
Star Carr 
Compare  
Archaeological 
site 

 
Select and record information relevant 
to study. 
 
Begin to use the internet for research 
 
Substantive Knowledge 
To know the different animals that 
lived in the Ice Age including woolly 
mammoths, sabre-tooth cats, cave 
bears, Irish elk and cave lions. 
 
To know how Britain’s coastline 
changed during the Mesolithic period.  
 

the past is 
constructed. 
 
To begin to 
compare 
different eras. 
 
To find out 
about the 
people who 
lived in the 
Mesolithic 
period. 

How do you think we know 
about this period? 
 
How is this different to life 
in the Palaeolithic era? 
 
Do you know what 
happened the Britain’s 
coastline? 
 
Where do you think 
Doggerland is? 
 
Can you describe what 
Mesolithic life was like? 

 
Input –  
This lesson we will be focussing on the Mesolithic era.  
Show children map of Britain at the start of the last Ice Age. Explain this was the 
start of the Mesolithic era. Look at how climate change affected the coastline of 
Britain and how it affected flora and fauna.  
Show children the different animals that lived in the Ice Age and explain these 
are now extinct.  
 
Remind children of no written history in this time. How do you think we know 
about this period? TTYP then share ideas. 
 
Introduce archaeological site Star Carr and what was found there.  
 
Show illustration of a Mesolithic camp. How is this different to life in the 
Palaeolithic era? Children discuss in groups and feedback.  
 
Main Activity –  
Provide children with information sheets according to ability. Children are to 
read information on Star Carr and highlight key facts/info. Using this information 
children to draw what they think Star Carr looks like.  
 
Adjustments, tweaks and additional challenge: 
LA (TS, FD) – Describe their image verbally and explain why they have drawn it 
this way. 
MA/HA – label their images using the facts which influenced their drawing. 
Challenge – use the internet to research Star Carr and create a short fact file.  

4 
 
 
 

LQ 
What was life 
like in the 
Neolithic 
Period? 
 
What is 
Stonehenge 

Disciplinary Knowledge  
Compare life throughout the different 
eras. 
 
Substantive Knowledge 
To know how life developed 
throughout the stone age and how we 
progressed from being hunter-gathers 

To compare 
different 
periods by 
recognising 
similarities and 
differences. 
 
To find out 
how people 

What are the three periods 
of the Stone Age? 
 
Which period do you think 
we will be looking at today? 
 
How do you think life had 
changed by the Neolithic 
Period? 

Recap –  
What are the three periods of the Stone Age? We have looked at the Palaeolith 
and Mesolithic periods, which period do you think we will be looking at today? 
 
Input –   
Today we will focus on the Neolithic Period. Remind children that in the 
Mesolithic period people used to live in huts and used tools to hunt. How do you 
think life had changed by the Neolithic Period?  
 



and why is this 
significant.  
 
Vocab  
Stonehenge 
Neolithic 
Hunter-
gathers 
Farming 
Agriculture 
Monument  

to farmers and why this change 
occurred.  
 
To know that Stonehenge is a key 
historical site which is nationally 
significant. This was built in the 
Neolithic era. 

lived in the 
Neolithic 
period. 
 
To recall why 
Stonehenge is 
significant.  

 
Do you know what this is?  
 
What do you think it was 
used for?  
 
What was used to build it? 
 
What is different?  
 
Is anything the same in 
both? 

Go through information on slides about the introduction of agriculture in Britain 
during the Neolithic Period.  
 
Show children picture of Stonehenge. Do you know what this is? What do you 
think it was used for? What was used to build it? TTYP then discuss answers as 
class. 
 
Look at Stonehenge virtual tour and explain that the Neolithic period was a time 
of developing technology.  
https://www.english-heritage.org.uk/visit/places/stonehenge/history-and-
stories/stonehenge360/  
 
Look at housing from Mesolithic and Neolithic periods and compare. 
 
Main Activity –  
Children to go on a hunt around the classroom to find the hidden facts about 
Stonehenge (stick up before lesson).  
 
Adjustments, tweaks and additional challenge: 
LA (TS, FD, AB, JD) – To use question template to write answers into. 
MA – Slightly more complex question template. 
HA – create a Stonehenge fact file to display the facts they have found. 
Challenge – provide children with Stonehenge map sheet and information sheet 
– use this information to reconstruct their own idea of Stonehenge using 
recourses found in the classroom.  
 
Plenary – read The Secrets of Stonehenge to class. 
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LQ 
How did 
people live in 
the Bronze 
Age?  
 
Vocab  
Bronze Age 
Bronze 

Disciplinary Knowledge  
Sequence events or artefacts 
 
Begin to use the library and internet for 
research. 
 
Use a range of sources to find out 
about a period. 
 

To recall how 
people lived in 
the Bronze 
Age. 
 
To explore 
events and key 
significance in 
prehistory. 

What age comes after the 
Stone Age? 
 
How is bronze made? 
 
How were people buried in 
the Bronze Age? 
 

Recap –  
What age comes after the Stone Age? TTYP 
 
Input –  
This session we will be looking at what life was like in the Bronze Age. 
 
How do you think life might have changed from the Stone Age to the Bronze Age? 
Children to discuss in pairs then feedback for class discussion. 
 

https://www.english-heritage.org.uk/visit/places/stonehenge/history-and-stories/stonehenge360/
https://www.english-heritage.org.uk/visit/places/stonehenge/history-and-stories/stonehenge360/


Permanent 
settlements 
Cairns 
Ancestors 
Barrows 
Copper  
Tin  
Weapons 
Metal  

Substantive Knowledge 
To know how bronze is made and the 
effect bronze had on life in Britain.  

What happened to the 
climate at the end of the 
Bronze Age? 

Share information on how bronze was made and how bronze was used. Discuss 
what life was like in Britain at the time and also about how the climate changed 
at the end of the Bronze Age. 
 
Main Activity –  
The Life of a Sword in the Bronze Age. 
 
Adjustments, tweaks and additional challenge: 
LA – Read captions then illustrate each of the steps to show the process of 
making a sword. 
MA/HA – cut out the captions and put them into the correct order for describing 
the process. Stick sentences into book then illustrate the steps.  
Challenge – Provide children with information sheets, laptops and books to 
research life in the Bronze Age and made an information poster. 
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LQ 
How do 
written 
sources help 
us to 
understand 
life in Britain 
in the Iron 
Age? 
 
Vocab  
Iron Age 
Iron 
Romans 
Greeks 
Hillfort 
Celtic 

Disciplinary Knowledge  
Compare with our life today 
 
Substantive Knowledge 
To know how iron was mined and used 
during the Iron Age and how this 
changed life in Britain. 
 
To know that the Celts live in the Iron 
Age and what life was like in this period 
and how it was different to today. 

To describe 
the Iron Age 
using historical 
vocabulary 
 
To understand 
our knowledge 
of past events 
is made up 
from different 
sources. 

What have we learnt about 
prehistoric Britain so far?  
What was Britain like 
during the Stone Age? 
 
What was it like during the 
Bronze Age?  
 
 

Recap –  
What have we learnt about prehistoric Britain so far? What was Britain like during 
the Stone Age? What was it like during the Bronze Age? Children to discuss ideas. 
 
Input –  
Show children timeline and explain the last period of prehistory is the Iron Age. 
Why do you think it is called that? TTYP and feedback ideas. Can they use their 
knowledge of previous eras to inform their ideas and theories? 
 
Explore how iron is made and what life was like in the Iron Age in Britain. How 
has life changed over the three eras? 
 
Explain towards the end of the Iron Age, Britain has lots of influences from the 
continent. By this time the Romans had arrived in Britain.  
 
Main Activity – 
Children to read the quotes from the Romans and Greeks and answer questions 
using the information. 
 
Adjustments, tweaks and additional challenge: 
LA (TS, FD) – T support reading quote sheet. Children answer true or false 
questions about the Iron Age. 



MA – use quote sheet to answer questions 
HA – use quote sheet to answer more complex questions 
Challenge – use quote sheet to draw a labelled picture of a noble man, druid, 
seer or peasant. 

7 LQ 
How would 
you 
summarise life 
in prehistoric 
Britain? 
 
Vocab  
Timeline 
Sequence 
Stone Age 
Bronze Age 
Iron Age 
Mesolithic 
Neolithic 
Palaeolithic  

Disciplinary Knowledge 
To sequence several events. 
 
To compare Prehistoric Britain with our 
life today. 
 
Substantive Knowledge 
Recap all knowledge secured in unit. 
 

To summarise 
key events in 
history. 
 
To 
chronologically 
order British 
history. 

Can you fill in any of the 
gaps? 
 
How would you summarise 
life in Prehistoric Britain? 
 
What age was first? 
 
Can you remember the 
three periods which the 
Stone Age? 
 
Can you order the periods 
in time? 

Recap –  
Children to use blank timeline on slide to fill gaps on what they remember about 
prehistoric Britain.  
 
Input –  
Explore the sentences displayed on the board about prehistory Britain. Discuss as 
a class which order they should be sequenced in and which era they belong to. 
 
Main activity –  
Children to create timeline for prehistoric Britain and end of unit quiz. 
 
Adjustments, tweaks and additional challenge: 
LA – Provide template for timeline, word cards and images. 
MA – Provide word cards and captions. 
HA – Only provide with word cards. 
Challenge – Make a poster displaying key prehistory fact you’ve remembered 
from the unit.  
 

 

  



National Curriculum Links Unit Hook 
use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied. Use the points of a 
compass, grid references, symbols and key to build knowledge of the United Kingdom. use fieldwork to observe, measure, record and 
present the human and physical features in the local area using a range of methods, including sketch maps, plans and graphs, and 
digital technologies. 

Atlas scavenger hunt  

 
 Learning Question Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ 
Can I identify places on a larger scale 
map using an atlas? 
 
Vocab  
Atlas 
Map  
Small scale map 
Large scale map 
City  
Town 
Village  

Disciplinary Knowledge  
Locate places on larger 
scale maps. 
 
Begin to use junior atlases.  
 
Substantive Knowledge 
I understand that a large-
scale map provides more 
details than a small- scale 
map. 
 
To know there are 
different types of maps. 
 
To identify key locations. 
 

I can begin to use an atlas to 
help me locate a given place 
on a map. 
 
I can identify a location in an 
atlas and draw it in the correct 
space of a blank map. 
 
I can understand the different 
between a large and small-
scale map. 

What are maps used for? 
 
What is a small-scale map? 
 
What is a large-scale map? 
 
How can an atlas help you? 

Starter – Are the maps large scale or small 
maps? Explain the difference between small- 
and large-scale maps. Give children 6 images of 
maps and in 
books Children 
write if small or 
large scale. 
 
Main – Model to children how to use an atlas 
to identify locations on a large-scale map.  
 
Provide with blank UK map 
and a list of cities/towns. 
Children to use atlases to 
find location and mark on 
their map. 
 
Adjustments, tweaks and additional challenge: 
LA – T support, ask to find more well-known 
areas that they might have heard of (London, 
Carlisle, Newcastle, etc) 
HA – Identify smaller areas which appear 
smaller on maps (Hempstead, Gretna, 
Brampton) 

Geography  
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Challenge – estimate the location on the UK 
map before checking atlas. Did you guess 
close? 

2 
 
 
 

LQ 
How do I give/follow directions using a 
compass? 
 
Vocab  
Compass 
North 
South  
East  
West 
Directions 

Disciplinary Knowledge  
Use 4 compass points to 
follow/give directions. 
 
Substantive Knowledge 
I can recognise NSEW. 
 
I can follow step by step 
directions. 
 
To give directions using a 
map. 
 

I can location NSEW using a 
compass. 
 
I can use a compass to 
navigate around a map. 
 
I can find locations using a 
compass. 

Is there a rhyme you can use 
to help remember the 4 
compass points? 
 
What are the 4 compass 
points? 
 
Can you give directions to the 
(staff room) using NSEW? 
 

Starter – NSEW turning activity. All chn start 
facing board. T ask chn to turn to face NSEW. 
 
Main – Provide children with a 7x7 grid of our 
school. Each area of the school is mapped into 
its own square. Children 
to answer the questions 
to navigate around the 
grid using the 4 compass 
points. 
 
Adjustments, tweaks and additional challenge: 
LA – 1 star questions 
MA – 2 star questions 
HA – 3 star questions 
Challenge – Can you write directions from Year 
3 to anywhere else on the map? 
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LQ 
Can I use co-ordinates to locate 
features on a map? 
 
Vocab  
Symbols 
Co-ordinates 
Plot  
Axis  

Disciplinary Knowledge  
Use letter.no. co-
ordinates to locate 
features on a map.  
 
I can use standard 
symbols. 
 
Substantive Knowledge 
To know how to read and 
locate co-ordinates. 
 
To know you always look 
for the x axis and then the 
y axis. 

I can plot or-ordinates. 
 
I can read co-ordinates. 
 
I can identify locations using 
co-ordinate skills. 

Which axis do we look for 
first? Y or x 
 
What is important when find 
co-ordinates? 
 
Can you find the (school)?  
 
What are the co-ordinates? 

Starter – introduce co-ordinates. Give each 
child a co-ordinate grid (blank) and ask them to 
point several co-ordinates to get the familiar 
with the skill. 
 
Main – Provide children with a co-ordinate grid 
with a map. Children to find given co-ordinates, 
write the co-ordinates of given features and 
plot co-ordinates on the grid. 
 
 
Adjustments, tweaks and additional challenge: 
LA – 1 star questions 
MA – 2 star questions 
HA – 3 star questions 



 

4 
 
 
 

LQ 
Can I identify features on aerial/oblique 
photographs? 
 
Vocab  
Oblique 
Aerial  
Features 
 

Disciplinary Knowledge  
Begin to identify features 
on aerial/oblique 
photographs. 
 
Substantive Knowledge 
To understand an aerial 
photograph is taken from 
high up, looking down. 
 
To identify features on a 
map. 

I can say what I think the 
benefits and disadvantages of 
oblique/aerial photographs 
are.  
 
I can identify features from an 
oblique photograph.  
 
 

What do you think aerial and 
oblique photographs are 
used for? 
What can you see in each of 
the images? 
 
Is it easy to tell what things 
are? 
 
Why? 
 
Why are oblique photographs 
helpful? 
 
Why is the photo taken on an 
angle? 

Starter – explain what aerial and oblique 
photographs are. Can the children guess how 
they are used. 
Main – provide children with a number of 
different oblique/aerial photographs. 
 
Children to stick each photo into their book 
and use it as the centre of a spider diagram. 
Chn to label the different features they find in 
each image.  
 
Adjustments, tweaks and additional challenge: 
LA – Clearer images with larger features 
MA/HA – smaller features. 
Challenge – Can you guess where these 
photographs have been taken? Can you find 
Caldew Lea? 

5 
 
 
 

LQ 
Can I draw a sketch map? 
 
Vocab  
Sketch map 
Symbols 
Compass rose 
Key 
Large scale map 
 

Disciplinary Knowledge  
Begin to draw a sketch 
map from a high view 
point. 
 
Use standard symbols 
 
Know why a key is 
needed. 
 
Begin to use map sites on 
internet. 
 
Substantive Knowledge 
To make observational 
drawings on a map. 

 

I can use the internet to find a 
high viewpoint of my local 
area. 
 
I can replicate features of an 
aerial photograph into my 
sketch map. 
 
I can successfully use map 
symbols and a key. 

How is a sketch map different 
to a larger scale map? 
 
What needs to be included in 
a sketch map? 
 
Why is it important to add 
symbols? 
 
Why do we need to add a key 
when using symbols? 

Starter – show children an example sketch 
map. How is this different to the other maps 
we have used? 
 
Main – As a class look at a sample sketch map 
can create a checklist for what needs to be 
included. (title, key, symbols, colours, compass 
rose) 
 
Children to go online and find a high view map 
image of their local area.  
Children to replicate map image of local area 
into a sketch map using the checklist as a guide 
Model of a different area first. 
 
Adjustments, tweaks and additional challenge: 
LA – provide with a printed map of local area 
and give list of symbols to be used. 



To know why a key is 
important. 

 
 

MA/HA – draw map straight from internet 
image. 
Challenge – add 10 different features to your 
map? 
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LQ 
Can I make a simple scale drawing. 
 
Vocab  
Scale drawing 
Scale 
Measurements 
Accuracy  

Disciplinary Knowledge  
Try and make a simple 
scale drawing. 
 
Try to make a map of a 
short route.  
 
 
Substantive Knowledge 
To know why a key is 
important. 
 

Understand the term scale 
drawing.  
 
interpret actual measures into 
scale drawings. 

What is a scale drawing? 
 
Who might use a scale 
drawing? 
 
What do we need to do first? 
 
Why is it important to have 
the same scale? 
 
 

Starter – Watch slides on understanding scale 
drawings on whiteboard.  
 
Main- explain today we will be working 
together to create a scale drawing of our 
classroom. Measure classroom together and 
come up with a scale the whole class will use. 
 
Provide children with squared paper and step-
by-step draw the scale drawing of the 
classroom. 
 
 
Adjustments, tweaks and additional challenge: 
LA – Mixed ability seating plan to allow HA to 
help LA.  
T support. 

 

 

  



 

 
 
 

National Curriculum Links Unit Hook 
Identify that animals, including humans, need the right types and amount of nutrition, and they cannot make their own food; they get 
their nutrition from what they eat. Know how nutrients, water and oxygen are transported within animals and humans. Identify that 
humans and some other animals have skeletons and muscles for support, protection and movement: Know about the skeletal and 
muscular system of a human.  

Key vocabulary bingo – using all key vocab that will be 
used throughout the unit 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ – How do 
you keep 
healthy 
through diet? 
 
Vocab  
Portion  
food groups 
balanced diet 
vitamins 
ingredients 
 

Disciplinary Knowledge  
Explain which food groups are 
important within a healthy diet 
and why 
 
Describe the positive effects of a 
healthy diet and the negative 
effects of an unhealthy diet 
 
Recall that a healthy diet is one 
that has a variety of food groups 
in it 
 
 
Substantive Knowledge 
Children understand and can 
use the terms “balanced diet” 
and nutrition.   
Children can identify the types 
of nutrition needed by different 
animal species.  
 

I can explain 
what a balanced 
diet is. 
 
I can explain 
why a balanced 
diet is 
important. 

Which of these foods are 
healthy?  
 
Do you know how many 
glasses of water you 
should drink a day? 
 
What do you need to do to 
keep healthy through the 
food you eat? 
 
How could you change 
your diet to make it 
healthier?  

Starter – Ask children to look at image displayed on the IWB. On a whiteboard 
children should write down the foods that they think are healthy (FD, TS to work in 
mixed ability pair)  
 
Input – Present ppt to children, discussing what happens to our bodies when we eat 
the correct foods. Discuss portions sized (using eat well plate) and the different food 
groups. 
 
Main Activity – Keep a food diary for a day. Answer questions: What was the 
healthiest meal and why? Least healthy meal and why?  
 
Adjustments, tweaks and additional challenge:  
FD, TS – T support for writing to encourage phonetic knowledge for spelling. Sound 
mat provided. 
Challenge: Ask children to write how they would adjust their diet recorded in their 
food diary to make it even healthier/more balanced.  

Science  
Unit Title: Animals including Humans – 

What makes us? 
Term Autumn 1 Class  Year 3 Power Rangers 



2 
 
 
 

LQ – Can I 
design a 
healthy dinner 
for an 
astronaut? 
 
Vocab  
Condiment 
nutritionist 
astronaut 
calorie 
contaminate  

Disciplinary Knowledge  
Identify foods which can be eaten 
in space and provide good 
nutritional value and why 
 
Identify foods which can be eaten 
in space and provide good 
nutritional value 
 
Identify foods which can be eaten 
in space 
 
Substantive Knowledge 
Children understand and can 
use the terms “balanced diet” 
and nutrition.  
  
Children can identify the types 
of nutrition needed by different 
animal species.  
 

I can identify 
which foods are 
suitable to be 
eaten in space. 
 
I can explore 
which foods will 
give an 
astronaut the 
nutrition they 
need in space. 

What do you need to think 
about if you are designing 
food which will be eaten in 
space? 
 
What do you think would 
happen to regular salt and 
pepper if you used it in 
space? 
 
Could you eat cereal in 
space? Why?  
 
Is this a healthy meal 
choice? 
 
 
 

Recap - What do you need to do to keep yourself healthy through the food you eat? 
Talk partners then feedback to class. 
 
Starter – Watch video and answer question verbally after speaking to partner. 
 
Input – present ppt to class. Discuss new vocab. Discuss how we prepare different 
types of foods (adding water, milk, etc). Talk about condiments and why salt and 
pepper are given in liquid form. Watch BBC video, Tim Peake in space 
 
Main Activity – Design healthy dinner for Tim Peake in space. Children should use 
their new knowledge and consider which foods could be transported and made easily 
in space. Children can draw meal onto Eatwell Plate and then explain why the meal is 
a healthy choice below in their books.  
 
Adjustments, tweaks and additional challenge: 
TS, FD – T support to identify healthy meal choice, draw independently using a 
labelled Eatwell plate as a guide.  
Challenge – Explain how the meal would be prepared in space. 

3 
 
 
 

LQ – What are 
voluntary and 
involuntary 
muscles? 
 
Vocab  
Involuntary 
muscles 
voluntary 
muscles 
biceps 
Triceps 
hamstring 
muscle 

Disciplinary Knowledge  
Explain the difference between 
the two types of muscles. 
 
Name some examples of 
voluntary and involuntary muscle 
movements. 
 
Knows what a voluntary and 
involuntary muscle is. 
 
Substantive Knowledge 
To know the difference between 
voluntary and involuntary 
muscles. 

I can name the 
key difference 
between 
voluntary and 
involuntary 
muscles. 
 
 

What happens when you 
test your knee reflexes? 
 
Can you think of any 
involuntary muscles in 
your body? 
 
What happens to your 
pupil in a light room? 
What happens in a dark 
room? 
 
What are the main 
differences between 

Recap – What are the key factors you need to think about when designing a meal 
that can be eaten in space? 
 
Starter – Test knee reflexes, model to chn how then in groups test each other’s 
reflexes, what happens? 
 
Input – discuss new voacb. Voluntary muscles, use kicking a ball, sitting down as an 
example. Involuntary muscles move without us telling them to (heart, intestines). 
Pupil test in dark and light room. Discuss some of the different muscles in the body.  
 
Main Activity – Write definitions for voluntary and involuntary muscles in books. 
Comparative test – voluntary muscles: as class come up with a question for the 
experiment ‘Are my voluntary muscles stronger in my right or left hand?’. Chn to 
write question in books then make a prediction for the experiment explaining why. 



 
To be able to locate different 
muscles around the body. 
 
With support identify that 
humans and some other animals 
have a skeletal and muscular 
system to support them.  With 
support name some of the key 
bones within the human 
skeleton.  
 

voluntary and involuntary 
muscles? 
 
 

Children to write up their experiment to show how they will carry it out in the next 
lesson.  
 
Adjustments, tweaks and additional challenge: 
TS, JD, AB, FD, RH – T supported group to write each of the three sections into books.  
Challenge – How would you test your involuntary muscles? 

4 LQ – Can I 
carry out a 
comparative 
test? 
(Continuation 
of lesson 3) 
 
Vocab  
Fair test 
involuntary 
muscles 
voluntary 
muscles 
prediction 

Disciplinary Knowledge  
Explain the difference between 
the two types of muscles. 
 
Name some examples of 
voluntary and involuntary muscle 
movements. 
 
Knows what a voluntary and 
involuntary muscle is. 
 
Substantive Knowledge 
To know the difference between 
voluntary and involuntary 
muscles. 
 
To be able to locate different 
muscles around the body. 
 
With support identify that 
humans and some other animals 
have a skeletal and muscular 
system to support them.  With 
support name some of the key 

I can carry out a 
fair test. 
 
I can record 
data in a table. 

What do your results 
show? 
 
Is our experiment fair? 
How do you know? 
 
Are your predictions 
correct? 
 
Why do you think your 
left/right hand was 
stronger than the other? 

Recap – revisit key vocabulary from previous lesson and introduce any new words. 
 
Starter – Look at experiment planned in the last lesson. All children should have 
question, hypothesis and experiment write into books. 
 
Input - Explain the experiment to the children and discuss how to keep an experiment 
fair (only changing 1 thing, in this case the hand used). Model to children how to 
draw a results table and model the test. 
 
Main Activity – Children will work in pairs to complete their test, recording the data 
as they go. Children will record how many times they can squeeze the sponge/ball 
before their hand gets tired/starts to ache. Chn to complete for both left and right 
hand. When finished children are to write their findings below their table. 
 
Adjustments, tweaks and additional challenge: 
TS, JD, AB, FD, RH – T led group to carry out experiment together. Provide with 
template for writing up results.  
Challenge – in pairs think of a different experiment to test voluntary muscles. 



bones within the human 
skeleton.  
 

5 
 
 
 

LQ – Can I 
describe the 
skeleton? 
 
Vocab  
Skeleton 
bones  
Skull 
x-ray machine 
rib cage 

Disciplinary Knowledge  
Can put together an accurate 
model of the skeleton, labelling 
bones to explain their function. 
 
Describe the function of different 
bones. 
 
Identify some bones in the body. 
 
Substantive Knowledge 
Identify that humans and some 
other animals have a skeletal and 
muscular system to support 
them.   
 

With support name some of the 
key bones within the human 
skeleton.  
 

I can describe 
parts of the 
skeleton. 

What are the main 
differences between 
voluntary and involuntary 
muscles. 
 
Can you name any parts of 
the skeleton? 
 
Did you name any of these 
bones?  
 
How does the skeleton 
help to protect our 
organs?  
 
Why are x-ray machines 
useful?  
Why might a surgeon want 
to use an x-ray machine? 
 
How can you make sure 
the diagram and labels are 
accurate? 
  
Can you explain what each 
part of the skeleton does? 

Recap- what are the main differences between voluntary and involuntary muscles. 
 
Starter- look at the skeleton: chn to talk to partner and identify parts of the skeleton. 
 
Input – introduce key vocab and add to working wall. Explain the 3 main functions of 
the skeleton (protect, support, move). Discuss the function of skull and ribcage – 
protect. Talk about how spine supports and why it is important. Children to watch 
clip informing them about the skeleton. Watch video showing how animal bones 
differ from others. 
 
Main activity – Use the bones to construct and label the human skeleton. Children 
should cut out the bones and complete the skeleton in books. Label diagram drawing 
lines to each of the bones.  
  
Adjustments, tweaks and additional challenge: 
Provide labels on WB for whole class. TS, AB, RH, FD, JD to have word bank Infront of 
them on table. T support FD and TS. 
Challenge – Children to write a brief description to describe the function of different 
parts of the skeleton. 

 
6 
 
 
 

LQ – What are 
ligaments and 
tendons? 
 
Vocab  

Disciplinary Knowledge  
Know how tendons and ligaments 
work with our joints to aid 
movement. 
 

I can describe 
the function of 
tendons. 
 

How does the skeleton 
protect our organs? 
 
Have you ever seen a 
skeleton? Where did you 
see it? 

Recap – TTYP can you remember how the skeleton protects our organs? 
 
Starter – In museums skeleton bones are held together by metal pins, is this the same 
in our bodies?  
 
Input - Introduce vocab and add to WW. 



Achilles 
tendon 
cartilage 
marrow 
ligament 
tendon 

Explain how tendons and 
ligaments aid movement. 
 
Recall that tendons join bones to 
muscles and ligaments join bones 
to bones.  
 
 
Substantive Knowledge 
Identify that humans and some 
other animals have a skeletal and 
muscular system to support 
them.   

 
With support name some of the 
key bones within the human 
skeleton.  
 

I can describe 
the function of 
ligaments. 

 
Can you find your achillies 
tendon? 
 
What happens to your 
tendon when you move 
your foot up and down? 
 
What is the difference 
between tendons and 
ligaments. 
 
How could a 
physiotherapist help a 
patient who has damaged 
their tendon or ligament? 
 
 

Explain bones can’t move on their own and they need bits of tissue between them 
and the muscles which move them are called tendons. Show diagram of how they 
work. Show chn slide on achillies tendon. Explain ligaments don’t attach bone to 
muscle like a tendon, they attach bones to other bones.  
Discuss importance of ligaments and tendons and the different kinds of joints in the 
body.  
 
Main activity – Children to create a model of the human hand showing how tendons 
and ligaments enable movement.  
-Draw around hand and cut out. Attach straws to show joints and thread through 
string. When string is pulled it demonstrates how a hand moves. Sting represents 
ligaments. 
-Children write in books explaining how the model uses bones and muscles to move. 
(Work in groups of 3/4) 
 
Adjustments, tweaks and additional challenge: 
TS, AB, FD – T support for writing explanation. As a group come up with an answer 
verbally before writing. 
Work in MA pairing to make hand model.  
Challenge – explain how an x-ray machine could help a doctor to find where someone 
is hurt. 



7 
 
 
 

LQ – how do 
skeletons and 
muscles 
support, 
protect and 
move? 
 
Vocab 
Supports 
protect 
vertebrae 
movement 
contract and 
relax  

Disciplinary Knowledge  
Explain the function of some 
bones in the body. 
 
Give examples of bones and 
where they are found. 
 
Substantive Knowledge 
Bones are connected (but can 
move relative to each other) at 
joints. Muscles connect to bones 
and move them when they 
contract. Stronger bones can 
anchor stronger muscles  
 
Identify that humans and some 
other animals have a skeletal and 
muscular system to support 
them.  With support name some 
of the key bones within the 
human skeleton.  
 

I can discuss the 
function of the 
skeleton. 

What are the three main 
jobs of the skeleton?  
 
Which bones do you think 
are used to protect 
organs? 
 
How does the skeleton and 
muscles support, protect 
and help with how the 
body moves? 
 
What do you notice about 
these snake and hamster 
skeletons? 
 
What are the different 
functions of the skeleton? 

Recap – what is the difference between ligaments and tendons? 
 
Starter – TTYP and come up with some reasons why your skull is important. 
 
Input – ask chn to imagine having no bones. Explain all mammals, birds, amphibians, 
reptiles and fish have bones. Ask children to recall the 3 functions of the skeleton. 
Use slides to explain how the skeleton can support, protect and move the body. 
Children to view 2 images of x-rays. What do they notice? 
Watch video looking at a human skeleton comparing to a dog skeleton. Discusses 
shape changes, nose length, limbs etc.  
 
Main activity – Children draw a table to describe the support, protect and movement 
functions. Children should add examples of the bones and describe/explain its 
function.  
 
Adjustments, tweaks and additional challenge: 
TS, FD, JD, AB – provide with a table template with the 3 functions filled in. Provide 
word banks of the phrases needed to complete the table and allow them to organise 
and copy into the correct area.  
Challenge – Draw either a spine, ribcage, skull or elbow and explain what they do. 

 

  



 

 
 Learning 

Question 
Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ 
What is the 
process of 
germination in 
seeds and 
bulbs? 
 
Vocab  
Seed 
Bulb 
Germination 
Shoot 
Sapling  
 

Disciplinary Knowledge  
Describe some key stages of 
germination. 
 
Explain why certain processes 
occur during germination. 
 
Explain why seeds don’t 
germinate straight after 
dispersal.  
 
Substantive Knowledge 
Seed dispersal improves 
chances of enough seeds 
germinating and growing to 
mature.  
 
Seeds and bulbs need the right 
conditions to germinate. They 
contain a food store for the first 
stages of growth (ie until the 
plant is able to produce its own 
food).  
 

Explain how a 
seed becomes a 
plant. 
 
Take 
observation 
drawing of the 
germination 
process. 
 
Label any 
changes 
identified. 

What happens when a seed lands 
on good soil? 
 
What is germination? 
 
What happens to seeds when they 
are watered? 
 
What will you use to draw your 
observations? 
 
Can you explain the process to 
others? 

Which part of the plant grows 
first? Why does it grow first? 

Why do the seeds need to feel the 
cold before germinating? 

Why are bulbs so fat? 
 

Starter –  
What happens when a seed lands on good soil? TTYP then discuss.  
Look at todays key vocab and add to working wall. 
 
Input –  
Explain a seed is a young plant in a hard case. Acorns are the seeds of oak 
tress. They are dispersed by squirrels and other small animals burying them 
then forgetting where they are. They usually do this in autumn. Describe 
the process of germination. Germination is when a seed breals open and 
begins to grow.  
Explain bulbs follow a similar process but are vulnerable to cold weather.  
 
Watch expert film on how to grow flowers from bulbs.  
 
Main activity -   
Describe how seeds and bulbs change during germination. Look at the 
seeds planted one day apart and observe the differences. Take an 
observational drawing of the process of a seed germinating into a plant.  
 
Adjustments, tweaks and additional challenge: 
LA – draw image for 4 days 
MA – draw 4 images and label with what you notice 
HA – same as MA then describe how the seeds changes over the 4 days. 
Challenge – Pea seed observation, answer the questions. 

2 
 
 
 

LQ 
How does 
water and 
food move 

Disciplinary Knowledge  
Outline the route water takes 
through the plant 
 

To know what a 
vascular plant is. 
 
To know how 
water travels 

What is germination? 
 
Which part of a plant should you 
water? 
 

Recap –  
What is germination? TTYP and feedback 
 
Starter -  

Science  
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around a 
plant? 
 
Vocab 
Transpiration  
Xylem 
Phloem  
Vascular  
Stomata  

Describe the difference 
between xylem and phloem 
 
Explain the importance of 
transpiration in moving water 
 
 
Substantive Knowledge 
Plants have roots to provide 
support and to draw moisture 
from the soil, through stems 
to take water to the rest of 
the plant.  
 
When a seed begins to grow, 
this is called germination. 
 
Xylem transports water from 
the roots, through the stem, to 
the leaves. 
 
Phloem transports food and 
nutrients from the roots, 
through the stem, to the leaves. 

through a 
vascular plant.  

what happens next? 
 
Why do you think transpiration 
happens mostly on windy days? 
 
Can you identify the xylem and 
phloem? 
 
What scientific equipment might 
help you? 
 
Can you use your diagram to 
explain how water is transported? 
 
Challenge qu’s 
What does xylem transport? 
What does phloem transport? 
Which part of the plant does water 
escape from? 
What do the red dots on the celery 
slice show? 
What word describes plants with 
transport systems? 
What does transpiration mean? 

Which part of the plant should you water? Explain ideas to your partner. 
Discuss key vocab with MTYT to pronounce.  
 
Input – 
Listen to song to help remember information (Developing experts). Last 
lesson we learned that plants absorbed water through their roots, what 
happens next? 
Use the diagram to help explain the process of the water movement. 
Explain this is called the plant’s vascular system and each part helps to keep 
it alive.  
Refer to humans also having a vascular system to help more important 
chemicals around the body.  
Use slides to show children what xylem is like and how they transport 
water to leaves.  
Watch expert film showing how to collect water from trees. 
 
Main activity –  
Examine the xylem and phloem of celery. Prepared celery in coloured 
water, cut 0.5cm off and use magnifying glass to examine.  
Draw a diagram of what you see. Labelling xylem and phloem. (Xylem will 
be coloured) 
 
Adjustments, tweaks and additional challenge: 
LA – Provide with diagram – T support to label showing where water 
enters, where water travels up plant and where water leaves the plant. 
MA/HA – draw own diagram and add labels. 
Challenge – answer questions below diagram. 

3 
 
 
 

LQ 
What is 
asexual 
reproduction 
in plants? 
 
Vocab  
Asexual 
reproduction 

Disciplinary Knowledge  
Identify the different between 
sexual and asexual 
reproduction. 
 
Describe how strawberries and 
potatoes asexually reproduce. 
 

To describe how 
some plants 
reproduce 
asexually. 
 
To know what 
asexual 
reproduction is. 
 

Why do you think the strawberry 
plant has long vines? 
 
Not all plants have flowers so how 
do they reproduce? 
 
How could you test whether a 
plant can reproduce by itself? 
 

Recap –  
What is germination? TTYP 
 
Starter –  
Look at image of strawberry plant. Why do you think there are long vines 
coming off the plant? TTYP and explain your ideas. 
 
Input – 



Runner 
Clone 
Eye (potato) 
Parent (plant) 

Explain why daughter plants and 
parent plants are identical. 
 
Substantive Knowledge 
Know that asexual reproduction 
takes place when there is only 
one parent plant. 
 
Know that a runner is a shoot 
from a parent plant that grows a 
new plant. 

Use key 
vocabulary in 
poster. 

What information will you include 
in your poster? 
 
How can you describe how asexual 
reproduction happens in different 
plants? 
 
Why asexual reproduction helpful 
for farmers? 

Listen to ‘asexual reproduction’ song on developing experts, aimed to help 
remember key facts.  
When flowers reproduce two parent plants are needed. Not all plants have 
flowers so how do they reproduce?  
Explain when plants reproduce from one parent this is called asexual 
reproduction.  
Look at the two methods of asexual reproduction using potato and 
strawberry examples.  
 
Watch expert film on how banana plants reproduce asexually. 
 
Main activity-  
Produce a poster explaining asexual reproduction 
 
Adjustments, tweaks and additional challenge: 
LA – Provide word bank to use when creating post and a checklist of what is 
needed. 
MA – word bank 
HA – no word bank 
Challenge – explain why asexual reproduction is helpful for farmers. 

4 
 
 
 

LQ 
What are the 
features of 
non-vascular 
plants? 
 
Vocab  
Non-vascular 
Moss 
Spores 
Moist 
Liverwort  

Disciplinary Knowledge  
Recall that non-vascular plants 
do not have roots, leaves, or 
xylem. 
 
Know the preferred conditions 
for mosses to grow. 
 
Outline the reproductive cycle 
of a non-vascular plant. 
 
Substantive Knowledge 
Know that a non-vascular plant 
has no roots, leaves and xylem. 
 

Explain the 
different 
between a 
vascular and 
non-vascular 
plants. 
 
Give examples 
of non-vascular 
plants. 

What is asexual reproduction? 
 
What is a non-vascular plant? 
 
Where might you find a non-
vascular plant? 
 
What conditions does moss need 
to grow? 
 
Is a tree vascular or non-vascular? 
 
Why can mosses grow easily on 
concrete but flowers struggle? 

Recap- 
What is asexual reproduction? TTYP 
 
Starter – 
Display video on screen. Name a plant that does NOT have roots or leaves. 
The answer can be found in the video – moss 
 
Input – 
Display key vocab and explain each.  
Explain there are plants with no vascular system. They have no roots, no 
xylem and no leaves. This are called non-vascular plants. Display slides 
explaining how non-vascular plants survive and grow. 
 
Watch expert video showing the differences between vascular and non-
vascular. 
 



Non-vascular plants live in cool, 
moist places. 

Main activity –  
Investigate moss samples. T to bring in moss samples from a range of 
different locations. 
 
Adjustments, tweaks and additional challenge: 
LA – provide with a table to complete with support 
MA/HA – draw own table 
All children provided with word bank to help with table. 
Challenge – use word bank to answer the questions about non-vascular 
plants. 

5 
 
 
 

LQ 
What are 
extraordinary 
plants and 
fungi? 
 
Vocab  
Fungi 
Venus flytrap 
Insectivorous  
Pitcher plant 
Extraordinary  

Disciplinary Knowledge  
Name some examples of 
extraordinary plants and fungi. 
 
Describe how insectivorous 
plants catch their prey. 
 
Explain what makes plants and 
fungi different from most plants 
and fungi. 
 
Substantive Knowledge 
Insectivorous plants eat insects 
for extra nutrients. 
 
To know that fungi is a group of 
living organisms, including 
mushrooms. 
 

Give examples 
of insectivorous 
and carnivorous 
plants. 
 
Give examples 
of interesting 
fungi. 

What is a non-vascular plant? 
 
What is the name of the plant? 
 
What is it about to do? 
 
How does a Venus flytrap catch 
insects? 
 
Did you know there is a species of 
plant which eats mice? 
 
why could it be harmful to a Venus 
flytrap if it closes with no insect 
inside? 

Recap –  
What is a non-vascular plant? 
 
Starter- 
Look at the image displayed, what is the name of the plant in the picture 
and what is it about to do? Explain your ideas to your partner. 
 
Input –  
Explain some plants trap and eat insects for extra nutrients. Plants that eat 
insects are called insectivorous. Go through slides which discuss how 
different plants catch their prey. 
 
Watch expert video which explores carnivorous and insectivorous plants. 
 
Explore slides on fungi and watch video which shows some unusual plants 
and fungi.  
 
Main activity – 
Plan then make a Venus flytrap model. Complete a spider diagram in books 
with at least 4 different Venus flytrap facts on. Then use resources to make 
a model and facts inside.  
 
Adjustments, tweaks and additional challenge: 
LA – word bank and T support 
MA/HA – no word bank 



Challenge – why could it be harmful to a Venus flytrap if it closes with no 
insect inside? 

6 
 
 
 

LQ 
What 
problems are 
there in the 
rainforest? 
 
Vocab  
Rainforest 
Biodiversity 
Deforestation 
Poaching 
Pollution  

Disciplinary Knowledge  
Describe what a rainforest is. 
 
Recall some problems that the 
rainforest faces. 
 
Suggest solutions to problems 
the rainforest face. 
 
Substantive Knowledge 
Understand that rainforests are 
important for oxygen and 
biodiverse.  
 
 

Identify some of 
the problems in 
the rainforest. 

What does insectivorous mean? 
 
What is fungi? 
 
What is a rainforest? 
 
What does it contain? 
 
How can you help protect the 
rainforests? 
 
Why are rainforests important? 
 
What are the key challenges the 
rainforests face? 

Recap – 
What is fungi? What does insectivorous mean? TTYP and discuss 
 
Starter – 
Look at the image of the rainforest. What is a rainforest? What does it 
contain? Make a list on wb with partner 
 
Input. –  
Explain rainforests are found in very warm areas with lots of rain. Due to so 
much sunlight and water, photosynthesis occurs more. Discuss biodiversity 
and what it means. Explain resources the rainforests contribute towards. 
Go through slides explaining the problems in the rainforests and the 
solutions. 
 
Watch expert video explaining what the rainforest provides and why it is 
important to protect it.  
 
Main activity – 
In mixed ability groups create a ‘save the rainforest’ campaign. 
Research facts and create posters, information leaflets and come up with a 
speech to present to the class to show findings.  
 
Adjustments, tweaks and additional challenge: 
Mixed ability groups. Provide groups with information sheets with facts if 
no access to computers.  
Challenge – include all of this lesson’s key vocabulary in your speech. 

 

 

 

 

 

 

 



 
 
 

National Curriculum Links Unit Hook 
To learn about great artists, architects and designers in history. To improve their mastery of art and design techniques, including 
drawing, painting and sculpture with a range of materials. To create sketch books to record their observations and use them to 
review and revisit ideas 

Who am I? show an image of LS Lowry. Children ask 
questions to which T responds yes or no, to figure out what 
they are famous for. 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ – Can I 
compare two 
paintings? 
 
Vocab  
Industrial 
landscape 
gallery 
charcoal 
painting 
artist 
 

Disciplinary Knowledge  
Explore the roles and 
purposes of artists, 
craftspeople and 
designers working in 
different times and 
cultures 
 
Investigate art, craft and 
design in the locality and 
in a variety of genres, 
styles and traditions.   
 
Substantive Knowledge 
To know who LS Lowry is 
and what kind of art he 
produced.  
 
Know that Lowry had a 
distinctive style of 
painting in the mid-20th 
century.  

I can say something that is 
the same about two 
paintings. 
 
I can say something that is 
different about two 
paintings. 

How can you create 
works of art? 
 
Who is LS Lowry? 
 
What can you see? 
 
What can you hear? 
 
What do you 
like/dislike about the 
painting? 
 
How does it make you 
feel? 
 
What are you doing in 
the painting? 
 
Which painting do you 
prefer and why? 

Starter – Show image of LS Lowry. Children to predict what he is known for. 
 
Input – Using ppt introduce Lowry and share some of his work and any themes he 
followed in his painting, explaining the key vocab as we go.  
 
Main Activity – Children to imagine they are 
inside the painting. Children to work in pairs to 
look at the 2 paintings with a magnifying glass. 
Come together to answer questions about each 
painting.  
 
Children to write in table answering each of the questions (notes).  
 
Adjustments, tweaks and additional challenge: 
TS, FD – T support to write down their ideas. 
Challenge – Can you write a few sentences to say which painting you like most and 
why? 

2 
 
 

LQ – Can I 
paint a 
seascape by 

Disciplinary Knowledge  
Use a developed colour 
vocabulary.  

I can mix paint from ‘Lowry 
colours’ 
 

What can you 
remember about LS 
Lowry? 

Recap – Who is LS Lowry? TTYP to come up with some facts they learned last lesson 
about LS Lowry.  
 

Art  
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 mixing 
different 
colours? 
 
Vocab  
Colour 
mixing, 
lighter, 
darker, 
primary 
colours 

 
Mix a variety of colours 
and know which primary 
colours make secondary 
colours. 
 
Substantive Knowledge 
Adding black to a colour 
makes it darker and 
adding white makes a 
colour lighter.  
 
To know that any colour 
can be mixed using the 
three primary colours. 

I can paint a seascape. 
 
I can recall a fact about 
‘Lowry colours’ 

 
What do you know 
about colour mixing? 
 
What happens if you 
add white to a colour? 
 
What happens if you 
add black to a colour? 

Input – Use ppt to show children some of Lowry’s work including emotions, people, 
animals, seascape, cityscapes. 
Recap prior knowledge of primary colours and what happens when adding white and 
black to a mixed colour. Children should be able to recognise black makes colours 
darker and white, lighter. Model colour mixing and tones to chn.  
 
Main Activity – Show chn image of seascapes by Lowry. 
Children will use the colours they have mixed to create their 
own. Leave WAGOLL on board while children are working.  
 
Adjustments, tweaks and additional challenge: 
TS, FD, JD – T support for ideas for seascape painting and support with colour mixing. 
Challenge – give children 2 colours and challenge them to mix as many different shades 
as they can. 
 

3 
 
 
 

LQ – Can I 
paint a 
background? 
 
Vocab  
Background, 
perspective 

Disciplinary Knowledge  
Use a developed colour 
vocabulary.  
 
Mix a variety of colours 
and know which primary 
colours make secondary 
colours. 
 
Substantive Knowledge 
To recognise and 
understand the size and 
location of there 
painting. 

I can paint things that are 
small so they look far 
away. 
 
I can paint things in pale 
colours so they look far 
away. 

How did LS Lowry use 
the primary colours to 
create different 
colours? 
 
Which things are close? 
 
Which things are in the 
middle? 
 
Which things are far 
away? 
 
Will your hills be all the 
same shade of green? 
 
How can you add more 
detail to your painting 
using the colours? 

Recap – TTYP recall facts about Lowry and recap what they did last lesson with colour 
mixing. 
 
Input- introduce the Lowry City Collage (final product of the unit). Explain the children 
will paint the background of the picture. Show three examples of full pictures side by 
side with their background. Model to children how to paint a background of the sky, 
hills, and a few other details in the distance. Remind children about colour mixing and 
creating different tones and shades using black and white paint. Model painting the 
hills three quarters of the way up the card so there is room to add the midground and 
foreground later. Remind children the details on the hill must be very small because 
they are far in the distance. 
 
Main activity – Children will paint a background in the style of LS 
Lowry. Children to work on their own pieces and mix their 
colours before beginning. (leave WAGOLL on board)  
 
Adjustments, tweaks and additional challenge: 
TS, FD (anyone else struggling) – encourage to lightly sketch out idea first onto their 
page so they know where to begin and prompt for sizing. 
Challenge – Can the children add other little details to there paintings? 



4 
 
 
 

LQ – Can I 
draw 
buildings to 
use in my 
Lowry City 
Collage? 
 
Vocab  
Industrial, 
midground 

Disciplinary Knowledge  
Draw for a sustained 
period of time at their 
own level.  
 
Question and make 
thoughtful observations 
about starting points and 
select ideas to use in 
their work.    
 
 
Substantive Knowledge 
Using a sketching 
technique to plan their 
ideas. 
 
Working on pencil 
pressure  

I can draw the outline of 
buildings of different sizes. 
 
I can fill in details like 
roofs, doors and windows. 

Why did you make sure 
the details in the 
background were high 
on the page? 
 
Why are the 
background details 
small? 
 
What kind of buildings 
can you see? 
 
What do the factories 
look like? 
 

Recap – TTYP then feedback. Ask children to recall why they created details in their 
background the way they did? 
 
Input – look back to background children created last week. This lesson children will 
create the midground to their collage on a new piece of card. Explain the types of 
buildings Lowry painted (industrial, terraced houses). Show images of buildings and 
discuss they are not detached houses and are all joined together.  
Model to children how to add the midground by pencilling in. Model size and location 
of where the building should be.  
 
Main activity – Children will be creating buildings to the 
midground of their painting in LS Lowry style. Children should 
draw the outline first. Use the pre folded paper as a guide for 
height and complete step by step as a class until outline is 
complete.  
 
Adjustments, tweaks and additional challenge: 
FD, TS – Premark card with where to draw buildings and help get the initial outline. Chn 
can fill in their details independently. 
Challenge – Can you draw the house you think LS Lowry lived in? think about the 
houses we have talked about today. 

5 
 
 
 

LQ – Can I  
draw 
matchstick 
figures? 
 
Vocab  
Matchstick 
figures, 
foreground 

Disciplinary Knowledge  
Work confidently on a 
range of scales e.g. thin 
brush on small picture 
etc.   
 
Compare ideas, methods 
and approaches in their 
own and others’ work 
and say what they think 
and feel about them 
 
Substantive Knowledge 
To use Lowry’s 
matchstick figure 

I can draw figures in 
matchstick style. 
 
I can draw figures that 
show an action. 
 
I can identify what a figure 
is doing by their pose. 

What is this person 
doing? 
 
How do you know? 
 
If you were running, 
how would they pose? 
 
Who is the man? 
 
How many people will 
be in your city? 
 
Who have you drawn? 
 

Recap – Brief revisit last lesson and LS Lowry project. Now the children should have a 
background and a separate midground. 
 
Input – as a class, children discuss individual details from ‘coming to the mill’ and then 
identify the actions of various matchstick figures by their poses.  
Look at the figures and ask the questions to prompt discussion. Demonstrate choosing 
figures from the handout, model imagining what each figure is doing to decide how 
they will be posed in the drawing. These figures will populate the Lowry City Collage – 
show how to draw them the appropriate size. 
 
Main activity – drawing the matchstick figures. Children 
choose from a range of figures. Children should have 
around 10 figures to populate their work. Children should 
draw figures in a range of poses. (leave WAGOLL up for 
inspiration)  



technique to create 
‘people’. 

What poses will you 
include? 

Adjustments, tweaks and additional challenge: 
TS, FD – Each to have own handout in front of them to copy poses. Encourage to use a 
range of different poses.  
Challenge – Can you add a matchstick figure of yourself? 

6 
 
 
 

LQ – Can I 
make a 
Lowry City 
Collage? 
 
Vocab  
collage 

Disciplinary Knowledge  
Experiment with a range 
of media   
e.g. overlapping, layering 
etc. 
 
Adapt their work 
according to their views 
and describe how they 
might develop it further. 
 
 
Substantive Knowledge 
Use collage skills to bring 
painting together, using 
layering skills. 
 
Children should know to 
plan out their project 
before gluing.  

I can carefully cut out my 
drawings. 
 
I can stick my buildings 
onto my background. 
 
I can stick my matchstick 
figures at the front to 
make a city scene. 

What is a collage? 
 
How are we going to 
turn our 3 pieces into a 
city scene? 
 
What would happen if I 
stick down the figures 
before the buildings? 
 
Why is it important to 
place the pieces before 
gluing them? 
 

Recap – Ask children to identify what they have created in the last 3 lessons. TTYP How 
are we going to turn our 3 pieces into a city scene? 
 
Input – Brief cover scissor safety and how to cut accurately. Lowry City Collage – using 
the example sheets from previous 3 lessons, demonstrate cutting out the buildings and 
matchstick figures and assembling the collage by sticking the parts onto the 
background.  
Encourage children to use their good scissor skills and take their time to be accurate. 
Show the children the correct positioning of the buildings and figures on the 
background.  
 
Main activity – Children to cut out their buildings and 
figures then place where they desire onto background, 
checking they are happy with their piece before gluing. 
Children to then assemble and glue their collage to 
create the Lowry City Collage.  
 
When complete allow time for the children to walk around the room to view all of the 
classes art pieces.  
 
Adjustments, tweaks and additional challenge: 
TS, FD – T to assist with placement, reminding chn to ensure the buildings are stuck 
down before figures. Allow chn to place figures in any way they desire.  
Challenge – Children can evaluate their art work by identifying what they like about it 
and what they might do differently next time. 

 

  



 
 Learning 

Question 
Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ 
What are the 
different food 
groups and 
how do 
sandwiches 
form part of a 
healthy diet? 
 
Vocab  
Food groups 
Healthy diet 
Balanced diet 
Carbohydrates  
Proteins 
Dairy products 
Fats and 
sugars 
 

Disciplinary 
Knowledge  

Generate ideas 

for an item, 

considering its 

purpose and the 

user/s   
 
Substantive 
Knowledge 
Children to 
recognise food can 
be divided into 
different groups 
 
Children to name 
the food groups. 

Do children know 
that food can be 
divided into 
different groups?  

Can children 
name the 
different food 
groups and 
describe their 
purpose?  

Do children know 
that people have 
different 
preferences?  

 

What is your favourite sandwich?  

Which of these sandwiches do you 
think is the healthiest?  

Which of these sandwiches are 
‘balanced’? 

Which are not? Why? 
 
What healthy sandwich could you 
make for a vegetarian? 
 
What kinds of fillings would you 
provide? 
 
Which different kinds of bread could 
customers have their fillings in? 
 
How will you make sure your 
sandwiches are healthy? 

Introduce – 
What is your favourite sandwich? Ask children to discuss their ideas and 
then share with the class. List the ideas on the board. Which of these 
sandwiches do you think is the healthiest?  
 
Input –  
Introduce children to the food pyramid and go through the slides 
explaining the different food groups. Look back at the list of sandwiches 
again. Which of these sandwiches are ‘balanced’ (i.e. contain a few of 
the different food groups)? Which are not? Why?  

Look at the scenarios on the slides e.g. Lucy is a vegetarian and doesn’t 
like eggs. What healthy sandwich could you make for her? Ask children 
to think, pair, share their ideas for each one.  

Main activity – 

Tell children that today they will be carrying out a survey to find out what 
the favourite sandwich fillings in the class are. Provide children with the 
blank tally chart to complete.  

When finished, children to create a bar graph to show their results on 
squared paper. 

Adjustments, tweaks and additional challenge: 
LA – Give tally chart and bar chart templates to fill in. 
Challenge - Ask the children to imagine that they are going to be opening 

their own sandwich shop in the high street and that they need to design a 
healthy menu that caters for lots of different tastes. What kinds of fillings 
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would you provide? Which different kinds of bread could customers have 
their fillings in? How will you make sure your sandwiches are healthy?  

2 
 
 
 

LQ 
Can I examine 
and identify 
flavours and 
textures of a 
variety of 
breads? 
 
Vocab  
Pitta 
Granary 
Bagel 
Baguette 
Rye 
Naan 
Taste 
Appearance 
Smell 
Texture  

Disciplinary 
Knowledge  
Demonstrate 
hygienic food 
preparation and 

storage  

 
Substantive 
Knowledge 
Can describe foods 
based on smell, 
appearance, taste 
and texture.  

Do children know 
that there are a 
variety of 
different 
sandwiches?  

Can children taste 
and describe 
different foods?  

Do children know 
that different 
combinations of 
ingredients affect 
the taste and 
texture of the 
product?  

 

What was the most popular 
sandwich filling? How do you know?  
 
What was the least favourite? How 
do you know? 
 
How many of these different types of 
bread have you tried? 
 
Do you know what these sandwiches 
are?  
 
Do they look appealing? 
 
Which would you most and least like 
to eat and why? 
 
What words might we use to 
describe food under these different 
headings? 

Recap – 
Children to look back on their bar graphs from last week. What was the most 
popular sandwich filling? How do you know? What was the least favourite? How 
do you know? 
 
Input – 
(Pre-prepare the bread and sandwiches before the lesson begins. Cut into small 
pieces and place on paper plates on each table or to pass round the class one at 
a time. Label each food so the children know what they are eating.) 

Display a variety of different breads on the slides, e.g. granary, naan, pitta, 
baguette, etc. How many of these different types of bread have you tried? 
Show children the sandwiches on the slides. Do you know what these 
sandwiches are? Do they look appealing? Which would you most and least like 
to eat and why? 

Tell children that today they will be tasting a variety of these foods and 
exploring their flavours and textures. Create a list on the board under each 
heading: appearance; texture; taste; smell. What words might we use to 
describe food under these different headings? 
Remind children of the importance of washing their hands before handling and 
tasting food.  

Main Activity.-  
Children to taste the different breads and describe them in the table. Provide 
children with a word bank for inspiration. 
 
Adjustments, tweaks and additional challenge: 
LA - Children to taste each different item and write one adjective to describe 
what each tastes, looks, smells and feels like – T supported group 



MA - Children to taste each different item and write two adjectives to describe 
what each tastes, looks, smells and feels like  
HA - Children to taste each different item and describe the taste, texture, smell 
and appearance  
Challenge – Which was your favourite bread and why? 
 

3 
 
 
 

LQ 
Can I examine 
and identify 
flavours and 
textures of 
sandwich 
flings? 
 
Vocab  
Taste 
Appearance 
Smell 
Texture 

Disciplinary 
Knowledge  
Demonstrate 

hygienic food 
preparation and 
storage  

 
Substantive 
Knowledge 
Can describe foods 
based on smell, 
appearance, taste 
and texture. 

Do children know 
that there are a 
variety of 
different 
sandwiches?  

Can children taste 
and describe 
different foods?  

Do children know 
that different 
combinations of 
ingredients affect 
the taste and 
texture of the 
product?  

 

Do they look appealing? 
 
Which would you most and least like 
to eat and why? 
 
What words might we use to 
describe food under these different 
headings? 
 
Which was your favourite and why? 
 
 
 
 

Recap –  
Last week we evaluated different breads. Which bread do you think you will use 
in your healthy sandwich? 
 
Input – Display a variety of different sandwich fillings on the slides, e.g. ham, 
cheese, egg and cress, etc. How many of these different filings have you tried? 
Do they look appealing? Which would you most and least like to eat and why? 
As we did last we tell children that today they will be tasting a variety of these 
foods and exploring their flavours and textures. Create a list on the board under 
each heading: appearance; texture; taste; smell. What words might we use to 
describe food under these different headings? 

Main activity – Children to taste and evaluate sandwich fillings as they did in 
previous lesson with breads. 

Adjustments, tweaks and additional challenge: 
LA - Children to taste each different item and write one adjective to describe 
what each tastes, looks, smells and feels like – T supported group 
MA - Children to taste each different item and write two adjectives to describe 
what each tastes, looks, smells and feels like  
HA - Children to taste each different item and describe the taste, texture, smell 
and appearance  
Challenge – Which was your favourite filling and why? 
 

4 
 
 
 

LQ 
What is the 
purpose of 
planning a 
design? 
 

Disciplinary 
Knowledge  
Identify a purpose 
and establish 
criteria for a 
successful product.  

Can children 
choose a purpose 
for their sandwich 
design?  

What are the different food groups? 
 
What do you think you will have to 
do to make a successful sandwich? 
 

Recap – 
What are the different food groups? Write a list on whiteboards with partner. 
 
Input –  



Vocab  
Purpose 
Ingredients 
Equipment 
Exploded 
diagram  

 
Make drawings with 
labels when 
designing 
 
Substantive 
Knowledge 
Children should 
identify which food 
groups they will be 
using. 

Can children 
describe each 
step in the 
process of making 
their sandwich?  

Can children 
design a healthy 
sandwich?  

 

What might you make your sandwich 
for? 
 
What is wrong with it?  
 
How could we make these 
instructions clearer? 
 
How will you make sure your 
sandwich is healthy? 
 
What different food groups will your 
sandwich have? 
 
How many of the different food 
groups have you got in your 
sandwich?  
 
What purpose is your sandwich 
designed for? 

Tell the children that over the next few lessons they will be designing, making 
and evaluating their own sandwich. What do you think you will have to do to 
make a successful sandwich?  

What might you make your sandwich for? Ask children to think, pair, share ideas. 
Maybe you will have a class picnic when your sandwiches are made, maybe they 
want to make a sandwich to take on a trip or for a party.  

Show the children the recipe for a ham sandwich on the slides. What is wrong 
with it? How could we make these instructions clearer? Go through the correct 
order for making a sandwich.  

How will you make sure your sandwich is healthy? Ask children to think back to 
lesson 1 and the food pyramid. What different food groups will your sandwich 
have?  

Demonstrate how to draw an exploded diagram of a sandwich. 

Main activity – Children to design their healthy sandwich, then draw an exploded 
diagram of their sandwich. 

Adjustments, tweaks and additional challenge: 
LA- Children to plan their sandwich using pictures to show each step of the 
process – food pyramid card to support 
MA - Children to plan their sandwich describing each step of the process. Food 
pyramid card to support. 
HA - Children to plan their sandwich giving as much detail as they can.  
Challenge - Ask children to get into pairs to evaluate their sandwich designs. 
How many of the different food groups have you got in your sandwich? What 
purpose is your sandwich designed for?  
 

5 
 

LQ 
How can I 
create a 

Disciplinary 
Knowledge  
Select tools and 
techniques for 

Do children 
know how to 
work safely and 

Can you tell us about the sandwich 
you designed? 
 

Recap – Can you tell us about the sandwich you designed? 
 
Input –  



Lesson 
5&6 
taught  
in the 
same 
afternoon 
 

healthy 
sandwich? 
 
Vocab  
Ingredients 
Equipment 
Hygiene 
Safety  
Quality 
Appearance 
 

making their 
product  

 

Work safely and 
accurately with a 

range of simple 

tools  

 
Substantive 
Knowledge 
Know to follow their 
design to get the 
desired outcome. 

appropriately 
with food?  

Can children 
follow their 
designs to 
create a 
sandwich?  

Can children 
present their 
sandwich in a 
appealing way?  

 

Why is it important to follow your 
plan? 
 
Why do we wash our hands before 
handling food? 
 
How could you place the sandwich 
on the plate so that it looks most 
appealing?  
 
What else could you do to improve 
the way it looks? 

Ask children to get out their sandwich designs from last lesson. Give children a 
few moments to look over their plans to refresh their memories.  

Tell children that today they will be making their sandwiches by following their 
designs. Go through the health and safety points on the slides.  

Make sure children are aware that the quality of their finished product will 
depend on how much care and attention they take over the presentation and 
assembly of their sandwich. Remind children that appearance also counts when 
it comes to food.  

Main Activity –  
Children to follow their design to create their sandwich. Split class into 2 groups 
so T can support/ensure safety when making.  
If not working with teacher chn should be designing packaging for their 
sandwich. 
 
Adjustments, tweaks and additional challenge: 
LA – Support when using knives or graters and encourage to refer to diagram. 
MA/HA- Encourage children to think about how they can improve the 
presentation of their sandwich. How could you place the sandwich on the plate 
so that it looks most appealing? What else could you do to improve the way it 
looks?  
 

6 
 
 
 

LQ 
What should I 
look for when 
evaluating a 
finished 
product? 
 
Vocab  
Evaluate 
All prior vocab 

Disciplinary 
Knowledge  
Evaluate their 
product against 
original design 
criteria e.g. how 
well it meets its 
intended purpose  

 
Substantive 
Knowledge 

Can children 
evaluate their 
work fairly and 
constructively?  

Can children 
suggest 
improvements to 
their design?  

Can children 
incorporate new 

Which sandwiches are well 
presented?  
 
Which do you think look tastiest? 
 
What do you think your own 
sandwich looks like? 
 
What did it taste like?  
 
Smell like?  
 

Continuation from lesson 5 (taught on same day) 

Give children some time to look at all the sandwiches. Make sure children are 
aware that they must not touch anyone else’s sandwich. Which sandwiches are 
well presented? Which do you think look tastiest? What do you think your own 
sandwich looks like?  

Input – You have now designed, made and eaten your sandwich. What did it 

taste like? Smell like? Look like? What texture did it have? Ask children to 
describe their sandwich to a partner.  



Children can 
identify the 
positives and 
negatives of their 
product. 

design features 
based on their 
experience of the 
product?  

 

Look like?  
 
What texture did it have? 
 
How useful was your design when 
you were making your sandwich? 
 
How easy was it to follow your plan? 
 
Did you include everything you 
needed to include?  
 
Did you have to change anything as 
you were making your sandwich? 

Ask children to get out their sandwich designs from Lesson 3. How useful was 
your design when you were making your sandwich? How easy was it to follow 
your plan? Did you include everything you needed to include? Did you have to 
change anything as you were making your sandwich? Ask children to think, pair 
share their ideas.  

Main activity – Children evaluate their sandwiches using template. 

 
Adjustments, tweaks and additional challenge: 
LA – Read statements and evaluate by circling the statements 
MA/HA – answer questions in as much detail as possible. 
Challenge – role play interviewing partner about their sandwich using question 
prompts. 

 

  



 
 

National Curriculum Links Unit Hook 
How to develop and maintain a variety of relationships, within a range of social and cultural contexts, How to recognise and manage 
emotions within relationships, How to respond to risky or negative relationships, How to respond to risky or negative relationships 
and ask for help.  

Whole class relationship tree  

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ 
What are the 
different types 
of relationships? 
 
Vocab  
Relationship 
Family 
Romantic 
Online 
relationship 
Friendship 
 
 
 

Disciplinary Knowledge  
R1. Recognise that there are different types of 
relationships (e.g. friendships, family 
relationships, romantic relationships, online 
relationships)  
R2. that people may be attracted to someone 
emotionally, romantically and sexually; that 
people may be attracted to someone of the 
same sex or different sex to them; that gender 
identity and sexual orientation are different)  
 
Substantive Knowledge 
To understand the difference between different 
relationship types.  
To know the term relationship means to be 
related or connected to somebody. 

 I can identify the 

people I have 

relationships with 

I can tell you the 

different types of 

relationships 

How many types of 
relationships do you 
know? 
 
How are they all 
different? 
 
What is similar about 
all types of 
relationship? 
 
Who do you have a 
relationship with? 
 
What do you think an 
online relationship is? 

Input – Introduce the topic relationships.  
Ask children to identify as many different types of relationships 
they can list on a whiteboard. 
Use slides to check how many they got and if they missed any 
out – Friendships, romantic relationships, family, online. What 
does each mean? 
 
Main – Relationship tree 
Explain as a class we will be making a relationship tree for the 
first page of the floor book.  

1.Green leaves Ask the children to write on the green leaves 5 
things (one word per leaf) that can make a positive, healthy 
relationship, e.g. trust.  

2. Branches ask the class to suggest ways to achieve this e.g. 
for trust this might be '...being able to talk to the person about 
anything.' The child (and any other who has trust on a leaf) can 
write down one of these suggestions on a brown branch.  

They can then write on the branches ways to achieve the 
words (how to have a positive relationship) on their leaves.  

3. Roots write down the different people you have these 
relationships with e.g. Mum, friend, gran, Dad.  

PSHE  
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4. Brown leaves Discuss what sort of things can make a 
relationship negative or unhealthy e.g. promises get broken, 
when people get angry all the time. 

Adjustments, tweaks and additional challenge: 
LA – whole class activity, prompt with questioning.  

2 
 
 
 

LQ 
What is 
commitment 
and how do 
different 
families live? 
 
Vocab  
Marriage 
Lifelong 
Commitment 
Civil partnership 
Legal 
declaration  

Disciplinary Knowledge  
R3. about marriage and civil partnership as a 
legal declaration of commitment made by two 
adults who love and care for each other, which 
is intended to be lifelong  
R4. that forcing anyone to marry against their 
will is a crime; that help and support is available 
to people who are worried about this for 
themselves or others  
R5. that people who love and care for each 
other can be in a committed relationship (e.g. 
marriage), living together, but may also live 
apart 
Substantive Knowledge 
 To understand it is illegal to force someone 
into a marriage. 
To recognise marriage is intended to be a 
lifelong commitment. 

I can sort my 
relationships into 
different groups. 

I understand why 
teachers can’t be 
friends with pupils. 

 I can recognise 

professionals who 

can help me 

Do you know anyone 
that is married? 
 
Why do people get 
married? 
 
When can you get 
married? 
 
Do you have to get 
married? 
 
Can you force 
somebody to marry 
you? Why? 
 
 

Input – Talk about marriage. Do the children know anybody who 
is married? What does it mean to be married? When can you 
get married? Have a class discussion about marriage and forced 
marriage. Explain to children sometimes people separate or get 
divorced, and some people don’t get married at all. Talk about 
different living situations. 
 
Activity -  My relationship circle. Children to 
complete the relationship circle, identifying 
the people in their lives including: family, 
friends, people close to me that can help me 
and professionals that can help me. 
 
Adjustments, tweaks and additional challenge: 
LA – Make own lists of their important people. T support to help 
the decide which part of the circle it belongs in? 
Challenge – what kind of relationship would you have with a 
teacher? (explain teachers cannot be friends with pupils) 

3 
 
 
 

LQ 
What are the 
features of 
positive family 
life? 
 
What are the 
different family 
structures? 
 
Vocab  
Respect 

Disciplinary Knowledge  
R6. that a feature of positive family life is caring 
relationships; about the different ways in which 
people care for one another  
R7. to recognise and respect that there are 
different types of family structure (including 
single parents, same-sex parents, step-parents, 
blended families, foster parents); that families 
of all types can give family members love, 
security and stability  
R8. to recognise other shared characteristics of 
healthy family life, including commitment, care, 

To understand that 
not all families are 
the same. 
 
To understand who 
to go to for help or 
advice if they feel 
unhappy or unsafe 
in a family 
relationship. 

What kind of family do 
you belong to? 
 
Who do you live with? 
 
What makes your 
family have a positive 
family life? 
 
Can you draw and label 
your family? 

Input – Use slides to discuss the different types of family 
structures. Ask the children (if they want to) if they would like to 
share their family structures. Write on flipchart the different 
types among the class.  
Talk about family structure should not matter if there is a 
healthy family life.  
Discuss what children can do if they feel unsafe or unhappy with 
their family relationships. 
 
Activity – Ask children to draw their families (people they live 
with) on the sheet of paper. Label their family members e.g. 



Single parents 
Same-sex 
parents 
Stepparents 
Blended family 
Foster family 

spending time together; being there for each 
other in times of difficulty  
R9. how to recognise if family relationships are 
making them feel unhappy or unsafe, and how 
to seek help or advice 
 
Substantive Knowledge 
To be able to name some of the different types 
of family structures.  
To know what constitutes as features of 
positive family life. 

step mum, half sister, etc.  Then around their pictures ask them 
to write positive features of their family life around. 
 
Adjustments, tweaks and additional challenge: 
LA – help to identify the features of positive family life by 
providing a word bank. 
Challenge – if you had a problem in your family relationships 
who would you go to for help. 

4 
 
 
 

LQ 
Why are 
positive 
friendships and 
what makes a 
good friend? 
 
Vocab 
Friendships 
Wellbeing 
Mutual respect 
Generosity 
Kindness 
Loyalty 
Trust   

Disciplinary Knowledge  
R10. about the importance of friendships; 
strategies for building positive friendships; how 
positive friendships support wellbeing  
R11. what constitutes a positive healthy 
friendship (e.g. mutual respect, trust, 
truthfulness, loyalty, kindness, generosity, 
sharing interests and experiences, support with 
problems and difficulties); that the same 
principles apply to online friendships as to face-
to-face relationships 
 
Substantive Knowledge 
To understand what to do if someone is being 
unkind online.  
To know the difference between good and bad 
friendships. 

To identify 
attributes of a good 
friend. 
 
To recognise the 
different between 
good and bad 
friendships. 

Why are friendships 
good for us? 
 
What do you think 
makes a good friend? 
 
What makes a bad 
friend? 
 
What would you do if 
an online friend is 
being unkind? 

Input – TTYP, what makes a good friend? Why are friendships 
important to us? Discuss what a positive friendship might look 
like and then give scenarios for children to decide if they would 
like to be friends with that person.  
Link to talking to an online friend and what to do if someone 
online is being unkind.  
 
Activity – Provide children with strips containing sentences such 
as ‘To be able to tease someone’ ‘to be able to talk and listen to 
someone’. Ask children to sort the strips into 2 piles, Friendship 
means and friendship does not mean. Children to work in pairs 
taking turns to read out sentences and sort them.  
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability pairs 
Challenge – can you add some extra sentences to each pile. 

5 
 
 
 

LQ 
How do we keep 
ourselves safe 
when meeting 
people online? 
 
What can I do if 
I feel unsafe or 

Disciplinary Knowledge  
R12. to recognise what it means to ‘know 
someone online’ and how this differs from 
knowing someone face-to-face; risks of 
communicating online with others not known 
face-to-face  
R13. the importance of seeking support if 
feeling lonely or excluded 

I know how to keep 
myself and others 
safe online. 
 
I know who I can tell 
if I feel 
uncomfortable. 
 

What can you do if you 
made a mistake when 
talking to somebody 
online? 
 
Why is it important to 
be cautious when 

Input – use ppt on online communication to explain the 
positives and negatives of ‘knowing someone online’. Ensure 
children are aware that no everyone online is being honest and 
are not always trustworthy. Discuss what kind of information 
you shouldn’t share with new people we’ve met online and the 
consequences this could have.  
 



uncomfortable 
in a friendship? 
 
Vocab  
Excluded 
Support 
Peer influence 
Peer approval 
 

R14. that healthy friendships make people feel 
included; recognise when others may feel 
lonely or excluded; strategies for how to include 
them 
R15. strategies for recognising and managing 
peer influence and a desire for peer approval in 
friendships; to recognise the effect of online 
actions on others  
R18. to recognise if a friendship (online or 
offline) is making them feel unsafe or 
uncomfortable; how to manage this and ask for 
support if necessary  
 
Substantive Knowledge 
Knowing not to share phone numbers, 
addresses, school name and personal 
information online. 
 

I know what 
information I 
shouldn’t share 
online. 

meeting someone 
online? 
 
What information is ok 
to share? 
 
What information 
should you never share 
online? 
 
 

Activity – Each table to create a spider diagram with ‘How to 
stay safe online’ in the middle. As a table children to complete 
spider diagram writing all they ways they know to stay safe 
when meeting people online. 
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability table groups 
Challenge – what can you do if you made a mistake when talking 
to somebody online? 

6 
 
 
 

LQ 
How do 
relationships 
change? 
 
Vocab  
Resolve 
Disputes 
reconcile 

Disciplinary Knowledge  
R16. how friendships can change over time, 
about making new friends and the benefits of 
having different types of friends  
R17. that friendships have ups and downs; 
strategies to resolve disputes and reconcile 
differences positively and safely  
 
Substantive Knowledge 
Recognising all friendships experience ups and 
downs. 
Knowing it is normal for friendship groups to 
change over time. 

I can understand 
why some 
friendships change. 
 
I know how to try 
and resolve a fall 
out. 
 
I can suggest ideas 
that could help 
resolve a friendship. 

How might a friendship 
change over time? 
 
Are you allowed to 
have more than one 
friendship? 
 
What might cause you 
to fall out? 
 
What can you do to fix 
a friendship after a 
falling out? 

Input – Discuss with children how friendships could change over 
time and how children can move on and make new friends. Talk 
about ups and downs that friendships experiences and explain 
that this is a normal part of a friendship. 
 
Ask children what might cause them to fall out with a friend and 
how would they resolve the conflict. 
 
Activity – Falling out scenario cards. Place some cards on each 
table, children to read the cards and as a group they should 
discuss how they would deal with the situation. Children to 
write their ideas around the card.  
 
Share ideas with the class and see if somebody has a different 
idea or a suggestion to help. 
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability group, encourage to take turns scribing.  



Challenge – Miss Tinkler and Mrs Gill have fallen out because 
Miss Tinkler lost Mrs Gill’s favourite pens. How can we fix our 
friendship? 

7 LQ 
What are the 
impacts of 
bullying? 
 
What is 
discrimination? 
 
Vocab 
Discrimination 
Bullying 
Witnessed 
Trolling 
Harassment  

Disciplinary Knowledge  
R19. about the impact of bullying, including 
offline and online, and the consequences of 
hurtful behaviour  
R20. strategies to respond to hurtful behaviour 
experienced or witnessed, offline and online 
(including teasing, name-calling, bullying, 
trolling, harassment or the deliberate excluding 
of others); how to report concerns and get 
support  
R21. about discrimination: what it means and 
how to challenge it  
 
Substantive Knowledge 
Children should understand bullying is only 
bullying if the incidents keep occurring (happen 
more than once). Know a one off incident isn’t 
bullying. 
To understand our trusted adults (teachers, 
parents) can help. 

I can recognise what 
bullying might look 
like, sound like and 
feel like. 
 
I know who to talk 
to if I am being 
bullied or have 
witnessed someone 
be bullied.  

What makes somebody 
a bully? 
 
What might a bully do? 
 
Have you ever seen 
someone be bullied? 
 
Did you do anything? 
 
What do you think the 
person being bullied 
felt like? 
 
How do you think the 
bully felt? 
 
Who can help? 

Input – Ask the children if they know what the term ‘bullying’ 
means. Ask the children the questions and have a group 
discussion around what we have witnessed, done, etc (not 
naming names) 
 
Show the children a video of someone being bullied. Do the 
children know what to do if they witnessed someone being 
bullied? 
 
Activity – Provide children with ‘what does bullying’ sheet. On 
the sheet children should respond to each question (note form). 
What does bullying look like? What does bullying feel like? 
What does bullying sound like? 
 
Adjustments, tweaks and additional challenge: 
LA – T supported group, discuss video again and note key 
findings. 
Challenge – how can you help someone that’s being bullied? 
 

8 LQ 
What is 
appropriate in 
friendships and 
wider 
relationships? 
 
Vocab 
Privacy 
Personal 
boundaries 
Harmful content 
concerns  

Disciplinary Knowledge  
R22. about privacy and personal boundaries; 
what is appropriate in friendships and wider 
relationships (including online);  
R23. about why someone may behave 
differently online, including pretending to be 
someone they are not; strategies for 
recognising risks, harmful content and contact; 
how to report concerns  
R24. how to respond safely and appropriately to 
adults they may encounter (in all contexts 
including online) whom they do not know  
 

I know the 
importance of 
having personal, 
healthy boundaries 
to keep me safe. 
 
I know who to talk 
to if I am worried. 

What is a boundary? 
 
Why do we need 
boundaries? 
 
What to do if you feel 
uncomfortable in a 
situation? 
 
Who can help you? 

Input- Discuss appropriate and inappropriate behaviour in 
friendships and wider relationships, explain what behaviour is 
ok and ask children to identify what is not ok. Explain to children 
about boundaries and what a healthy and unhealthy boundary 
is.  
A healthy boundary is knowing that you need to control your 
behaviour to make sure you are safe; physically, mentally and 
emotionally. 
An unhealthy boundary is when your behaviour choices leave 
you open to harm. For example, you start a new school and 
meet someone on the first day. You like them so you tell them 
all about yourself, how are you feeling and why you have moved 
to that school. 



Substantive Knowledge 
To know a healthy boundary is knowing that 
you need to control your behaviour to make 
sure you are safe; physically, mentally and 
emotionally. 
 
To know an unhealthy boundary is when your 
behaviour choices leave you open to harm. 
 
 

Activity – Healthy and unhealthy boundaries statements. 
Provide children with 12 statements. Children to highlight the 
boundaries that they think are healthy in one colour and 
unhealthy in another.  
 
Adjustments, tweaks and additional challenge: 
LA – T supported group, discuss and decide as a group. 
Challenge - Can you start to think about how many unhealthy 
and healthy boundaries you have?  
 

9 LQ 
What is physical 
contact and why 
is it important 
to give 
permission? 
 
Vocab  
Permission  
Acceptable 
Unacceptable 
Physical contact 
Secret 
Surprise  

Disciplinary Knowledge  
R25. recognise different types of physical 
contact; what is acceptable and unacceptable; 
strategies to respond to unwanted physical 
contact  
R26. about seeking and giving permission 
(consent) in different situations  
R27. about keeping something confidential or 
secret, when this should (e.g. a birthday 
surprise that others will find out about) or 
should not be agreed to, and when it is right to 
break a confidence or share a secret  
 
Substantive Knowledge 
Knowing consent means giving someone 
permission to carry out an action. 
 
To know I am in charge of my own body and 
what I do with it. 
 
To know they can always tell a trusted adult if 
they are worried. 

I know how to give 
or refuse consent 
 
I know my trusted 
adults can help me 
 
I know how to say 
no 

What is consent? 
 
Why is it important? 
 
How do you give 
consent? 
 
How can you refuse 
consent? 
 
Why shouldn’t you 
keep a secret? 
 
What did you learn 
from the video? 

Input – Watch consent for kids video 
https://www.youtube.com/watch?v=h3nhM9UlJjc 
after video discuss what we have learned from the video and 
ask questions to check understanding.  
 
Quick role play, giving consent. Children to ask for a hug or the 
hold hands and children take it in turns giving or not giving 
consent.  
Explain about keeping secrets and surprises and why we should 
never keep them secret and who we can tell to keep safe.  
 
Activity -   
Use respect and consent: giving consent activity. As a class read 
the cards and the children can discuss and decide how they 
would respond to each scenario.  
 
Adjustments, tweaks and additional challenge: 
LA – whole class activity 
Challenge - what made certain decisions more tricky?  
 

10 LQ 
What is peer 
pressure and 
how can I keep 

Disciplinary Knowledge  
R28. how to recognise pressure from others to 
do something unsafe or that makes them feel 
uncomfortable and strategies for managing this  

I know the 
difference between 
positive and 

What do you think peer 
pressure is? 
 

Input – link back to last lesson on it being ok to say no. 
Discuss peer pressure and what it is. Explain peer pressure is 
feeling influenced by members of your peer group. 

https://www.youtube.com/watch?v=h3nhM9UlJjc


myself and 
others safe? 
 
Vocab  
Peer pressure 
Personal safety 

R29. where to get advice and report concerns if 
worried about their own or someone else’s 
personal safety (including online)  
 
Substantive Knowledge 
To know different ways of saying ‘no’ 
 
Understanding the difference between positive 
and negative peer pressure. 

negative peer 
pressure. 
 
I know how to say 
‘no’ 

Have you ever felt peer 
pressured? 
 
Have you ever peer 
pressured somebody 
else? 
 
Why is it important to 
say no if you feel 
unsafe? 

Watch video - 
https://www.youtube.com/watch?v=Naovkwm36hE  
 
Give the children some scenarios and they can decide if they are 
positive and negative peer pressure.  
 
Activity – how do you say ‘no’? sheet. Children to practise 
responses to say no when pressured.  
 
Adjustments, tweaks and additional challenge: 
LA – T supported group 
Challenge - Write down all the different ways you can say no. 

11 LQ 
How can 
personal 
behaviour affect 
others? 
Why is self-
respect 
important? 
 
Vocab 
Personal 
behaviour 
Self-respect 
courteous 

Disciplinary Knowledge  
R30. that personal behaviour can affect other 
people; to recognise and model respectful 
behaviour online  
R31. to recognise the importance of self-respect 
and how this can affect their thoughts and 
feelings about themselves; that everyone, 
including them, should expect to be treated 
politely and with respect by others (including 
when online and/or anonymous) in school and 
in wider society; strategies to improve or 
support courteous, respectful relationships  
 
Substantive Knowledge 
Knowing respect is the ability to treat others 
the way we wish to be treated ourselves. 
 

I know how to show 
respect to others. 
 
I know why self-
respect is 
important. 

What is respect? 
 
What is self-respect? 
 
Do we still have to be 
respectful online? 
 
Can you think of how 
people might be 
disrespectful? 
 
How can we show self-
respect? 
 
How can we show 
other people respect? 

Input – watch video 
https://www.youtube.com/watch?v=v5iOiqo7Vvc about self-
respect online. Discuss why we shouldn’t act any different 
online as it doesn’t show us in a positive way, and we could 
upset somebody.  
 
Discuss respect is the ability to treat others the way we would 
like to be treated and respecting others helps us to develop 
friendships. 
 
Activity – provide children with a table with headings; 
disrespect, respecting others, respecting ourselves. As a table, 
children to cut out cards and decide which heading it belongs 
under. 
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability grouping 
Challenge – how can you resolve an issue when you’ve been 
disrespectful?  

12 LQ 
How can I be 
respectful to 
others? 
 

Disciplinary Knowledge  
R32. about respecting the differences and 
similarities between people and recognising 
what they have in common with others e.g. 
physically, in personality or background  

I can recognise 
differences. 
 

What makes people 
different? 
 
Are we allowed to be 
nice to people who 

Input – link back to previous lesson on respect. Today we will be 
talking about people who are different to use and why they 
must be respected. 
Discuss how people can be different; religion, beliefs, school, 
style, etc.  

https://www.youtube.com/watch?v=Naovkwm36hE
https://www.youtube.com/watch?v=v5iOiqo7Vvc


Vocab 
Background 
Personality 
Traditions 
Beliefs 
Lifestyle 
Debate 
Constructively 
challenge  

R33. to listen and respond respectfully to a wide 
range of people, including those whose 
traditions, beliefs and lifestyle are different to 
their own  
R34. how to discuss and debate topical issues, 
respect other people’s point of view and 
constructively challenge those they disagree 
with  
 
Substantive Knowledge 
I know why it is important to understand and be 
respectful of other peoples beliefs. 
 

I understand how to 
be polite and show 
respect. 

don’t like the same as 
us? 
 
How can we show 
respect? 
 
Why is it important to 
be respectful even if 
we don’t agree? 

Explain to children why we need to show respect to people 
even if we don’t agree or follow the same thing/religion they 
do.  
Talk about ideas around how we can show respect to people. 
 
Activity – create a poster for how to show respect to those who 
are different to me.  
Adjustments, tweaks and additional challenge: 
LA – mixed ability pair 
Challenge – can you explain why we show respect as well as 
how to show it? 

      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ 
How does a 
digital device 
work? 
 
Vocab  
Digital device 
Input 
Output 
Process  

Disciplinary 
Knowledge  
Show an 
awareness of a 
range of inputs to 
a computer (IWB, 
mouse touch 
screen, 
microphone, 
keyboard, etc) 
 
Substantive 
Knowledge 
To understand  
digital devices 
accept inputs and 
produce outputs. 

I can explain how 
digital devices 
function.  
 
I can explain that 
digital devices accept 
inputs. 
 
I can explain that 
digital devices produce 
outputs. 
I can follow a process. 

What is a digital device? 
 
What is this digital device? 
 
What is the input? 
 
What is the process? 
 
What is the output? 

Starter - Display slide 3. Click through the images on the slide and ask learners which of 
the digital devices shown on the slide they recognise, and whether some or all of them 
have anything in common. When the final image has been displayed, tell learners that 
all the images are of digital devices. Explain to learners that through the lessons in this 
unit, they will develop their understanding of digital devices, how these can be 
connected, and what the benefits of connecting them are. 
 
Activity 1  
Sorting objects -  Show learners images of a range of objects, and ask them how they 
would sort them into two groups.  
 
Activity 2 
‘Input, process, output’ machine - Explain to learners that we can tell whether 
something is a digital device by applying the ‘input, process, output’ model.  
 
Open a word processing program, such as Microsoft Word or Google Docs, and 
demonstrate pressing buttons on the keyboard (the input). Then, discuss what the 
computer is doing: following the program for the button that you have pressed 
(process), and then showing the correct letter on the screen (output). 
 
Activity 3  
Processes - Ask learners to create an ‘input, process, output’ machine on the A3 Activity 
sheet. 
 
Adjustments, tweaks and additional challenge: 
LA - Use questioning to ensure that learners understand how the function machines are 
working. For example, ask learners why they wrote a number, or how they knew what 
to do. In this activity, the concept is important, rather than mathematical accuracy. 

Computing  
Unit Title: Computing systems and 

networks – connecting 
computers 

Term Autumn 1 Class  Year 3 Power Rangers 



2 
 
 
 

LQ 
What parts 
make up a 
digital device? 
 
Vocab  
Digital device 
Input 
Process 
Output  

Disciplinary 
Knowledge  
Begin to show 
discernment in 
their use of 
computing 
devices and tools 
for a particular 
purpose and 
explain why their 
choice was made. 
 
Substantive 
Knowledge 
To know that an 
input device is 
something you 
connect to a 
computer that 
sends information 
into the 
computer. 
 
To know that an 
output device is 
the device that 
displays the 
information sent 
by the input. 

I can classify input and 
output devices. 
 
I can design a digital 
device. 
 
I can describe a simple 
process. 

Where does this device 
belong in the Venn 
diagram? 
 
Where can you find a 
webcam? 
 
Can you create your own 
digital device? 

Starter -  Use slides 3 and 4 to remind learners about Lesson 1. Show learners a 
selection of input and output devices that are used with, or within, digital devices — 
show physical devices if you can, or alternatively, use the images in the A1 Teacher 
handout. 
 
Activity 1 - input or output? 
Using slide 5 (or large hoops, if you have physical devices), show a Venn diagram 
consisting of circles for ‘input’ and ‘output 
 
Activity 2 - Match input, device, and output 
Explain to learners that in this activity, they will match up inputs, digital devices, and 
outputs. Explain that the items named on the slide have been sorted as they were in 
the Venn diagram, but this time, they have been arranged into columns, and learners 
will draw connecting arrows between items in the different columns that match up 
 
Activity 3 - Invent your own digital device 
Explain to learners that they are now going to use their understanding of inputs and 
outputs to invent their own digital device 
 
Adjustments, tweaks and additional challenge: 
LA - Focus the activity on devices that learners can see within the classroom to aid 
recognition of what inputs and outputs they have. 

3 
 
 
 

LQ 
How do digital 
devices help 
us? 
 
Vocab  
Program 

Disciplinary 
Knowledge  
Begin to show 
discernment in 
their use of 
computing 
devices and tools 

I can explain how I use 
digital devices for 
different activities 

I can recognise 
similarities between 

How do digital devices 
help us at school? 
 
How do they help you at 
home? 
 

Starter - Display slide 3. Ask learners whether they can identify how the tasks of writing 
or painting could be accomplished using a digital device, including what the inputs and 
outputs would be. 
 
Activity 1 – what do digital devices do? 
Remind learners that digital devices are all forms of information technology, and that 
their purpose is to help us to complete certain tasks 



Digital  
Non-digital  

for a particular 
purpose and 
explain why their 
choice was made. 
 
Substantive 
Knowledge 
To recognise the 
different digital 
devices that are 
used in daily life. 

using digital devices 
and non-digital tools 

I can suggest 
differences between 
using digital devices 
and non-digital tools 

 

How would you create this 
digitally? 
 
How did you feel about 

doing the activities? 

 

Which method did you 

prefer? 

 

Which bits did you find 

easier or harder in each 

activity? 

 

How did you fix mistakes 

in each activity? 

 

What input devices did 

you use? 

 

Do you think all artists 

would use a computer if 

they had access to one? 

 

Do you need to be good at 

using a computer in order 

to produce good art? 

 

 
Activity 2 - Comparing art-based activities using digital devices and non-digital tools 
The purpose of this lesson is to compare digital and non-digital approaches when 
producing creative work. This lesson plan focuses on art, but you could focus it on 
writing if it suits your context better. If possible, learners should create a similar piece 
of work both non-digitally and digitally 
 
Present images to class  
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability pairing 
Challenge – can you point out the positives and negatives of digital devices? 

4 
 
 
 

LQ 
How am I 
connected? 
 
Vocab  
Connection 

Disciplinary 
Knowledge  
Begin to show an 
awareness that 
computers can be 

I can recognise 
different connections 

I can explain how 
messages are passed 

What does the word 
connection mean? 
 
How are you connected to 
different people? 
 

Starter - Display slide 3. Introduce the word ‘connection’ and ask learners what they 
think this word means. Click on the slide to reveal the answer. Discuss how learners 
might be connected to different people.  
 
Activity – becoming a computer network 



Network 
Network 
switch  

linked to share 
resources 
 
Substantive 
Knowledge 
To understand 
that network 
switches enable 
connected 
devices to share 
information. 

through multiple 
connections 

I can discuss why we 
need a network switch 

 

Is this a good way to share 
information? 
 
How is the network 
working? 
 
What is working well? 
 
What is frustrating?  

Explain to learners that they are now going to represent computers on a network 
(illustrated on slides 8 to 9) and see whether they can find the best way to send 
messages around it. 
 
Activity – Adding a network switch 
Invite learners to suggest ways in which the sharing of messages could be  
carried out more efficiently. Explain to learners that they will now look at ways to make 
the process of sharing information more efficient. Display slide 15 and explain the 
function of a switch (or switches) in a network. 
 
Adjustments, tweaks and additional challenge: 
LA – assist by help chn establish who they have connections with. If you had exciting 
news who would you tell? 
Challenge – how can you share information effectively between connections? 

5 
 
 
 

LQ 
How are 
computers 
connected? 
 
Vocab  
Server 
Wireless 
access point  

Disciplinary 
Knowledge  
They talk about 
their experiences 
of using ICT to 
process data 
compared with 
other methods. 
 
Substantive 
Knowledge 
To understand 
how files can be 
sent to different 
computers. 

I can recognise that a 
computer network is 
made up of a number 
of devices 

I can demonstrate how 
information can be 
passed between 
devices 

I can explain the role of 
a switch, server, and 
wireless access point in 
a network 

 

How could a file travel 

from computer 1 to 

computer 2? 

. 
What would happen if one 

computer was switched 

off? 

 

Where is the file now? 

 

Which computers can 

access a file on the server? 

 

Would it matter if 

computer 1 was now 

switched off? 

 

Starter -  
Display slide 3. Remind learners that a network is made up of connections between 
many people or objects. This is illustrated on the slide with the example of a personal 
network consisting of connections between family members and friends 
 
Activity 1 – making a network  
Display slide 6. Explain to learners that, like in Lesson 4, some class members will now 
role-play to recreate the school network, but this time, the roles will include a number 
of new types of network devices. The network will start out with a small number of 
devices, but more devices will join and the network will grow.  
 
Activity 2 – adding a server  
Display slide 8. Explain to learners that many networks contain a server, which is an 
important computer that stores files and manages the network.  
Display slide 9. Use the slide to show learners where a server is connected to a 
computer network. Explain that the desktop computers can access the server via the 
switch. 
 
Activity 3 – wireless (WIFI) connections 
Stop the previous activity and select one group of learners to remain in their positions. 
You could add a few more learners representing desktop computers to the group too. 
Explain that some devices in a network are not connected by wires. Ask learners how 



What do you need in order 

to access information on 

the network via a laptop? 

 

they think a tablet computer or a laptop computer can connect to the school network. 
Explain that this connection takes place via wireless networking (Wi-Fi). 
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability groups 
Challenge - Learners should consider where computer networks are used beyond a 
school. draw or list the computers and network devices that are in use in their chosen 
setting. 

6 
 
 
 

LQ 
What does 
our school 
network look 
like? 
 
Vocab  
Network 
cables 
Network 
sockets 

Disciplinary 
Knowledge  
Show an 
awareness that 
not all the 
resources/tools 
they use are 
resident on the 
device they are 
using.    

 
Substantive 
Knowledge 
To know why a 
school network is 
important to the 
daily running of 
our school. 

I can identify how 
devices in a network 
are connected 
together 

I can identify 
networked devices 
around me 

I can identify the 
benefits of computer 
networks 

 

What kind of tasks does 
the school network let 
learners and staff 
members do? 
 
Why is it useful for more 
than one person to be 
able to access information 
in school? 
 
What is the device’s job in 

the school network? 

 

Is it vital to the network or 

optional? 

 

Starter - Display slide 6. Explain to learners that a number of other components are part 
of a network, including: 

● Network (Ethernet) cables 

● Network (Ethernet) sockets 

 
Activity 1 – benefits of computer networks 
Ask learners the questions and discuss as class. What kind of tasks does the school 
network let learners and staff members do? Why is it useful for more than one person 
to be able to access information in school? 
 
Activity 2 – look at the school network  
Explain to learners that they are going to go on a brief tour of the school to find the key 
components of the computer network discussed in the unit so far: 

● Devices 

● Printers or copiers 

● Wireless access points (WAPs) 

● Network (Ethernet) cables 

● Network (Ethernet) socket 

● Switch 

● Server 

 
You could ask learners to take photographs of the various network components. They 
may also find other network devices, such as routers or firewalls. 
 
Activity 3 – map your school network 



Remind learners how the parts of a network that they have seen during their network 
tour combine to form a network. Click through the animations on the slide to show how 
the following are connected: 

● Switch, server, and printer 

● Desktop computers 

● Wireless devices (laptop computers and tablet computers) 

 
Ask learners to amend the network map on the A3 Activity sheet with where those 
devices were found in school. 
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability groups to support 
Challenge - Ask learners to recap what a computer network is, and to discuss how 
networks can help us. 

 

  



 

 

 
 Learning 

Question 
Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ 
Can a picture 
move? 
 
Vocab  
Animation 
Flip book  

Disciplinary Knowledge  
Begin to understand the 
need to abide by school e-
safety rules.   
 
Substantive Knowledge 
To understand animations 
are created by compiling 
many images and making 
them appear to be 
moving. 

I can draw a sequence of 
pictures 

I can create an effective 
flip book—style animation 

I can explain how an 
animation/flip book works 

 

Can a picture move? 
 
What is an animation? 
 
How do you make an 
animation? 
 
Where would you draw 
the stick person? 
 
Where in the sticky notes 
would you start drawing? 
 
Which part of the stick 
person would you draw 
first? 
 

Starter- ask question, can pictures move? TTYP and feedback. Encourage to 
think about physically moving pictures, animation, AR 
 
Activity 1 - What is an animation? 
“What is an animation?” Tell them that they should think, write their ideas 
(e.g. on a whiteboard), pair with another learner, and then share their ideas 
with the group. Tell the learners that this might include information on 
animations that they have seen, how animations are made, or any other 
interesting information that they can tell the class about the topic. 
 
Activity 2 – how are animations made? 
Show the video of the flip book being created on slide 6. Pause and talk 
through instructions where needed. Some students may benefit from 
multiple viewings of the video to embed the concepts being taught. 
 
Activity 3 – making a flipbook animation  
 
Adjustments, tweaks and additional challenge: 
LA – encourage to make a simple flipbook (bouncing ball) 
Challenge – can you make two things in your flipbook move? 

2 
 
 
 

LQ 
How do I 
create an 
effective stop-
frame 
animation? 
 
Vocab  

Disciplinary Knowledge  
They talk about their 
experiences of using ICT to 
process data compared 
with other methods.  
 
Substantive Knowledge 

I can predict what an 
animation will look like 

I can explain why little 
changes are needed for 
each frame 

How do you think this 
animation was made? 
 
What do you think will 
happen next? 
 
Why do you think that? 

Starter – Tell the learners that today they are going to make some stick 
people animations using iPad devices (or other devices, depending on your 
setting). Explain that they will explore the different ways that they can 
make their stick people move.  
 
Activity 1 - Can you predict what will happen? 

Computing  
Unit Title: Creating Media – animation  Term Autumn 2 Class  Year 3 Power Rangers 



Stop-frame 
animation, 
Frame, 
sequence, 
image, 
photograph 

To recognise stop-frame 
animations are captured 
one image at a time. 

I can create an effective 
stop-frame animation 

 

Todays animations will be similar to the flipbooks, made by a sequence of 
pictures. Learners to predict what would happen if the picture were in a 
flipbook. 
 
Activity 2 - How do you use iMotion? 
Show the learners how to open the iMotion app, and walk the learners 
through slides 13–18 to show them how to set up the app 
 
Activity 3 - Can you create your own stop-frame animation? 
Pair up. Tell the learners to explore the different animations that they can 
make using their whiteboard, iPad, and the iMotion app. Tell them that 
they will each make an animation 
 
Adjustments, tweaks and additional challenge: 
LA – HA partner 
Challenge - What are the advantages and disadvantages of making stop-
frame animations compared to the flip books that you made last week?” 

3 
 
 
 

LQ 
Can I create a 
storyboard 
which is 
achievable on 
screen? 
 
Vocab  
Setting, 
character, 
events, stop-
frame 
animation, 
onion skinning 

Disciplinary Knowledge  
Begin to understand the 
need to abide by school e-
safety rules.   
 
Substantive Knowledge 
To use skills to break down 
ideas into smaller steps 

I can break down a story 
into settings, characters 
and events 

I can describe an 
animation that is 
achievable on screen 

I can create a storyboard 

 

How do you think this 
animation was made? 
 
What do you need to 
consider when planning? 
 
Can this be done digitally? 
 
How could you make 
something fly in? 

Starter – show slide of animation and ask how they think it was made. 
 
Activity 1 – gathering ideas 
Tell the learners that they really need to think about how they are going to 
make the different events in their story happen on screen, and consider 
whether each one is possible. Go through slides with options 
Activity 2 – storyboard 
demonstrate what a simple storyboard would look like on slide 8. Show the 
learners how you have used simple stick people and that this is just a 
simple plan — they don’t need to spend too much time on the pictures 
 
Activity 3 – allow time for chn to compile resources for next week (cutting 
characters, etc) 
 
Adjustments, tweaks and additional challenge: 
LA – T support group , all children doing the same animation 
Challenge - if they want something to fly in, how will they achieve this on 
screen? 



4 
 
 
 

LQ 
Can I evaluate 
my work? 
 
Vocab  
Stop-frame 
animation, 
onion 
skinning, 
consistency 

Disciplinary Knowledge  
Children use a simple 
database (the structure of 
which has been set up for 
them) to enter and save 
and save information on a 
given subject.   

 
Substantive Knowledge 
To know onion skinning 
means being able to edit 
and see multiple frames at 
once. 

I can use onion skinning to 
help me make small 
changes between frames 

I can review a sequence of 
frames to check my work 

I can evaluate the quality 
of my animation 

 

What do you think onion 
skinning means? 
 
What does consistent 
mean? 
 
Can you spot the change? 
 
How can you make sure 
your animations are 
consistent? 
 
Can you see anything you 
shouldn’t (tables, tape) 
 
How will you place your 
characters? 
 

Starter – Explain chn will create their own stop frame animation based on 
their storyboards. Children to have a few minutes to review their 
storyboards. 
 
Activity 1 – look at the things that they will need to keep consistent 
throughout animation. Children should understand what they need to keep 
the same.  
 
Activity 2 – spot the changes 
Play videos. Children to spot any changes in consistency.  
 
Activity 3 – animation stations 
Give chn time limit to create their animations. Allow time to set up. Children 
work in pairs to create an animation based off their storyboards.  
 
Watch animations and suggest improvements to be made next lesson 
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability pairs 
Challenge – can you think of an improvement you’d like to make? 
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LQ 
How do I make 
my animation 
better? 
 
Vocab  
Evaluation, 
Animation, 
Onion 
skinning, 
Delete, 
Frame  

Disciplinary Knowledge  
Manipulate digital images 
using a range of tools in 
appropriate software to 
convey a specific mood or 
idea. 
 
Substantive Knowledge 
Understand how to 
respond to feedback and 
evaluate own work 

I can explain ways to make 
my animation better 

I can evaluate another 
learner’s animation 

I can improve my 
animation based on 
feedback 

 

What do you like about 
your animation? 
 
Is there anything you want 
to change? 
 
How could you improve 
this? 
 
Did your animation follow 
the storyboard? 
Did it run smoothly? 
 
Were there any hands or 
unwanted objects 
showing? 

Starter – explain children will be watching their animations back to see what 
they have created so far.  
 
Activity 1 – editing 
Allow children time to delete any unwanted frames. 
 
Activity 2 – evaluation 
Children to complete evaluation sheet on their animations.  
 
Activity 3 –  
Children can complete a final take to create their best animation so far.  
 
Adjustments, tweaks and additional challenge: 
LA – mixed ability pairing. T support for evaluation  
Challenge – what do you think you did well in your animation? 



 
Did you enjoy watching the 
animation? 
 
 
 

6 
 
 
 

LQ 
Can I evaluate 
my final film? 
 
Vocab  
Animation, 
Media, 
Import, 
Transition  

Disciplinary Knowledge  
Selecting and importing 
already existing music and 
sound effects 

 
Substantive Knowledge 
To understand that adding 
alternative media to 
animations can make it 
more appealing. 

I can add other media to 
my animation 

I can explain why I added 
other media to my 
animation 

I can evaluate my final film 

 

What media would fit well 
with your animation? 
 
Why would we add text? 
 
Why would we add music? 
 
Are there any benefits? 

Starter – children will be adding another media to their animations such as 
music or text. Ask children to think of what they would like to add. 
 
Activity 1 – discussion 
Give time talk partner time to decide what they would like to add, 
encourage not to add anything too complicated. 
Show some examples of added media on slides. 
 
Activity 2 – import animations to iMovie app to allow additions to be made 
 
Activity 3 – add media 
Give pairs time to add media to their animations and save their final work. 
 
Spend time watching each animation and rest of children to identify 
something they liked from each animation and share praise. 
 
Adjustments, tweaks and additional challenge: 
LA – work with same partner for consistency 
Challenge – can you add credits to your animation? 

 


