
Year 6 - Autumn Term  

Launch: Industrial Revolution simulation/Industrial Revolution Escape 

Room / Google Earth competition 

Exit: Beamish Visit / World Cup themed quiz 

Key Texts: Street Child by Bernie Dougherty; A Christmas Carol by 

Charles Dickens.  

Experiences / Aspirations: Beamish Living Museum; Carlisle Islamic 

Centre visit; Science Health Careers 

Humanities  

History 

• What are the main events from the Victorian era?   

• Would you like to live in a Victorian slum?  

• What would it be like to be a Victorian child worker? 

• What is a Spinning Jenny? 

• Would you have liked to have lived in Victorian Carlisle? 

• Who had the power during the Victorian era?   

Geography  

• Can I locate places on a national level? 

• Can I use the eight compass points to locate the countries of the 

world? 

• Can I use an OS map to follow a route? 

• Can I use four and six figure grid references? 

• What are the different time zones? 

• Can I draw a plan view map accurately? 

• Can I consolidate my use of geographical skills?     

Science  

Biology – Blood and Transportation 

•  What is blood made of?    

•  How does oxygen move around the body?    

•  How is blood filtered?  

•  What is a blood transfusion?    

•  How do people manage diabetes? 

•  Are prokaryotes dangerous?   

Biology – The Heart and Health  

• Why do we need blood?      

• What do blood vessels do? 

• How does blood move around the body? 

• Why does my heart rate increase?    

• Will an unhealthy diet harm me?    

• How can I lead a balanced diet?     

 Creative  

Art 

• Can I draw on my imagination and experiences to infer an art piece?    

• Can I re-create a surrealist piece?     

• How can I use wet and dry media to create a range of marks?    

• Can I plan my own surrealist piece?    

• Can I use a range of media techniques to create a surrealist piece?    

• Can I evaluate my own work and the work of others?   

Design and Technology  

• How does a product using cams work?    

• Can I construct a cams system?     

• Can I construct a design brief?    

• Can I produce a detailed step by step plan?    

• Can I construct my own product using cams? 

• Can I evaluate my final product?     

Religious Education 

RE – non-Christian unit 

• How do I show commitment in my life?    

• What are the key principles of the Islamic faith?     

• Why do Muslims give to charity?     

• How does Ramadan show a Muslim’s commitment?    

• Can I apply my learning around commitments to make my own 

commitment pledge?     

RE – Christian Unit 

• What makes a good representative? 

• How is Mary depicted within the Bible?    

• How did Joseph react to Mary’s pregnancy?     

• What is incarnation?    

• Can I summarise my knowledge of Jesus’ incarnation?    

• What would Mary be like in modern day?     

PSHE 

Half term A  

• What can loving relationships look like?    

• What is the difference between gender and sexual orientation?     

• How do couples show love and commitment?    

• What is the difference between a marriage and a civil 

partnership?    

• What is the difference between a healthy and unhealthy 

friendship?    

• How do our actions affect others?   

Half term B  

• How do I respond to dares?    

• What is the difference between acceptable and unacceptable 

physical contact?     

• How can we respect the points of view of others? 

• How can I constructively challenge the points of views of 

others?  

• How can I deal with conflict online? 

• How can I be sure that people online are who they say they are?     

 Computing 

Term 1 - Computing Systems and Networks – Communication and Collaboration 

• Why are internet addresses important?    

• How is data transferred across the internet? 

• How can sharing information online help people to work together?    

• How can people work together online?   

• How can we communicate using technology?    

• Can I evaluate different methods of communication? 

Term 2 – 3D Modelling 

• Can I make changes to 2D and 3D models?    

• Can I rotate and position a 3D object?     

• Can I design my own name badge?    

• Can I make a 3D design of a pencil pot?    

• Can I plan my own 3D model? 

• Can I make my own 3D model?     

Music  

A New Year Carol 

Christmas Play Practice 

PE  

Planned by sports coach from William Howard School  

MFL - French 

Following Access Course – name the unit here  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

• A study of an aspect or theme in British history that extends pupils’ chronological  
knowledge beyond 1066 

Industrial Revolution Simulation 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: What are the 
main events from 
the Victorian era? 
 
Vocab: Victorian, 
Queen Victoria, 
British Empire, 
industrialisation, 
child labour, disease, 
hierarchy   
 

Disciplinary Knowledge  
Place current study on a 
timeline in relation to 
other studies   
Use relevant dates and 
terms   
Sequence up to 10 events 
on a time line 
 
Substantive Knowledge 
Between 1760 and 1900 
an Industrial Revolution 
took place in Britain. 
 
The first Metropolitan 
police force were 
introduced in 1929 called 
‘Bobbies’.  

*I know that the Industrial 
Revolution happened between 
1760 – 1900.  
*I know that this era occurred 
in the 19th century.  
*I know that eras such as the 
Tudors, came before the 
Victorians.  
*I know that Queen Victoria 
was the reigning monarch.  
*I can sequence 10 key events 
in chronological order.  
*I can distribute them 
accurately along a timeline.  
  

*What do we already know 
about the Victorian era and 
the Industrial Revolution?  
*What came before the 
Victorian period? 
*What came after the 
Victorian period? 
*How many years ago was 
it? 
*Which queen reigned 
during the Victorian era? 
*Why do you think this is a 
key period of history in the 
UK and other countries such 
as the USA and Germany?  
*How should key events be 
distributed along a timeline? 

Task: Chn explore key 
information from the period. Use 
paired/group discussion to plot 
events on a timeline of the 
period.  
Adjustments/tweaks: Small 
group support; order key events 
on large paper and use to infer 
own timeline.    
Additional challenge: Which key 
events were positive for the 
country and which were 
negative? Why?  

2 
 
 
 

LQ: Would you like to 
live in a Victorian 
slum? 
 
Vocab: Victorian, 
industry, industrial 
revolution, city, 
working class, upper 

Disciplinary Knowledge  
Recognise primary and 
secondary sources 
 
Substantive Knowledge 
Living conditions were 
poor during this era due 

*I can recall key facts about 
the Victorian era.  
*I know that a primary source 
is information from the period 
of history.  
*I know that a secondary 
source is a summary of primary 

*What would it have been 
like to have lived in these 
conditions? 
*How is it different to the 
way we live our lives in 
modern day? 

Task: Annotate a cross-sectional 
diagram of a Victorian slum with 
findings from each of the primary 
and secondary sources which 
help us to understand what the 
living conditions were like. Use to 
write a written summary, making 
use of evidence gathered.  
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class, disease, 
cholera, child labour, 
slums 
 

to poorly built housing 
and lack of sanitation. 
 

sources of historical 
information.  
*I can use a range of primary 
and secondary sources to 
gather information about living 
conditions of the working class.  
*I can identify ways in which 
the rich and poor lived 
differently.  
 

*Was there a distinct 
difference between how the 
rich and the poor lived? 
What issues arose from the 
living conditions?  
*What are the main 
differences between a 
primary and secondary 
source?  
*How can we determine 
whether a source is reliable 
or not?  
*What sources should we use 
to accurately determine what 
a Victorian slum was like? 

 
Adjustments/tweaks: Read and 
explore sources as a teacher led 
group; writing scaffold utilised to 
scaffold summary.  
 
Additional challenge: Identify 
which evidence was not 
important to be included in the 
summary, explaining why.  

3 
 
 
 

LQ: What would it be 
like to be a Victorian 
child worker? 
 
Vocab: coal, mine, 
cotton, factories, 
industry, mills, 
Factory Act, Ten 
Hours Act, worker 
rights 
 

Disciplinary Knowledge  
Link sources and work out 
how conclusions were 
arrived at.  
 
Substantive Knowledge 
In 1833, the Government 
passed a Factory Act to 
improve conditions for 
children working in 
factories.  

*I can identify the role of a 
child worker.  
*I can identify the different 
roles of child workers who 
worked in coal mines.  
*I can identify the roles of child 
workers in factories.  
*I can explain how the Factory 
Act made working conditions 
safer for children working in 
factories.  

*How has the role of the 
child changed since this 
period of history? 
*What would it have been 
like to work underground? 
*Are we more priveliged in 
modern day Britain?  
*Why do you believe the 
government introduced the 
Factory Act? 
*How did the Act transform 
working conditions?  
*Which industry would you 
have preferred to work in 
and why? 

Task: Explore and organise source 
information into experiences of 
the child worker and the 
factory/mine owners. Link 
sources and draw conclusions on 
the working conditions of 
children.  
Exit ticket – which industry would 
have been better to work in and 
why? 
 
Adjustments/tweaks: Explore 
specific quotes from source 
material to organise. Draw links 
and annotate with main themes. 
Writing scaffold to support 
conclusion.  
 
Additional challenge: what would 
have happened to the financial 
state of families once children 



were giving more rights and 
access to education? 

4 
 
 
 

LQ: What is a 
Spinning Jenny? 
 
Vocab: Spinning 
Jenny, water frame, 
locomotive, 
inventions, steam 
engine, travel 
 

Disciplinary Knowledge  
Confidently use the library 
and the internet for 
research.  
Select and organise 
information to produce 
structured work, making 
appropriate use of dates 
and terms.   
 
Substantive Knowledge 
The Spinning Jenny, the 
water frame and the 
steam locomotive 
(railways) were all 
inventions that 
revolutionised the lives of 
people in Britain.  

*I understand that the 
Industrial Revolution saw many 
inventions of machine to make 
producing goods easier and 
quicker.  
*I can name some Victorian 
inventions, including the 
Spinning Jenny, water frame 
and steam engine.  
*I know that these inventions 
changed the way factories 
made goods.  
*I can identify the benefits and 
negatives of each of the 
inventions.  

*What do you predict the 
inventions were used for?  
*How do you think the 
inventions benefitted the 
lives of the Victorian people?  
*Which modern day 
inventions wouldn’t have 
been thought of without the 
steam engine? 
*How did the Stephenson 
family use the steam engine 
to revolutionise travel?  
*How would the inventions 
affect the way factories were 
run?  

Task: In pairs, chn research the 
role of the invention, how it 
changed industry and the 
problems it created. Use to infer 
a written paragraph, stating the 
most beneficial invention, stating 
positives and negatives.  
 
Adjustments/tweaks: Supported 
my partner; model how to take 
short notes. Use writing scaffold 
to compose written paragraph.  
 
Additional challenge: Research 
further inventions which 
transformed industry during this 
period. Brief description and 
diagram.  

5 
 
 
 

LQ: Would you have 
liked to have lived in 
Victorian Carlisle? 
 
Vocab: Workhouse, 
textile industry, 
living conditions, 
transport 
 

Disciplinary Knowledge  
Know key dates, 
characters and events of 
times studied.  
Substantive Knowledge 
The working conditions 
that working-class people 
faced were known to 
include: long hours of 
work (12-16 hour shifts), 
low wages that barely 
covered the cost of living, 
dangerous and dirty 
conditions and workplaces 
with little or no worker 
rights. 

*I understand that Carlisle was 
an industrial city during the 
Victorian period. 
*I know that places such as 
Dixon’s Chimney was a fully 
operational textile mill.  
*I know that Carr’s biscuit 
factory opened during the 
Industrial Revolution.  
*I know that the working 
conditions in these factories, 
like many others, were difficult 
and unhealthy.  
*I know that there were many 
workhouses in Carlisle, taking 

*What is the purpose of a 
workhouse (link to Street 
Child)? 
*Who would have lived 
there? 
*What were the conditions 
like? 
*How did Carlisle move away 
from textiles to more heavy 
industry? 
*What transportation links 
were put in place to benefit 
industry? 
*What key social events both 
promoted and hindered 
population growth? 

Task: Using initial timeline from 
the first lesson, chn annotate 
onto it significant dates, events 
and characters of how the 
Industrial Revolution changed 
Carlisle. Analysis questions to 
summarise.  
 
Adjustments/tweaks: Group 
support to order key events in 
chronological order; group 
support to plot them onto initial 
timeline, moving towards 
independent application.  
 



in the young, homeless, poor 
and infirm.  
*I can plot the major events 
that occurred in Carlisle during 
this period on a timeline.  

Additional challenge: how does 
the evolution of Carlisle as a city 
match with the changes in the UK 
during the Industrial Revolution?  

6 
 
 
 

LQ: Who had all the 
power during the 
Victorian era? 
 
Vocab: The Great 
Reform Act, The 
People’s Charter, 
working class, 
government, 
Thomas Atwood 
 

Disciplinary Knowledge  
Write another explanation 
of a past event in terms of 
cause and effect using 
evidence to support and 
illustrate their 
explanation.  
Substantive Knowledge 
The Great Reform Act 
improved democracy but 
women still couldn’t vote. 

*I know that, during this era, 
Parliament made all the 
decisions in the UK.  
*I understand that there were 
many issues with voting in the 
UK at this time and many 
people thought it was unfair.  
*I know that the Great Reform 
Act improved fair democracy in 
the UK.  
*I can identify the positives 
and negatives of the Great 
Reform Act, stating my own 
opinion.  

*Who makes decisions for 
the country in the UK?  
*Which people have the 
most power? 
*How did the Great reform 
act improve the voting 
system?  
*What inequalities still 
existed?  
*Do you think it was a fair 
system?  

Task: Chn identify examples of 
what the Great Reform Act did 
and did not achieve. Use to write 
a letter in role to the 
government, either asking for 
change or praising their work, 
with evidence gathered.  
 
Adjustments/tweaks: Sentence 
starters and writing scaffolds to 
guide letter.  
 
Additional challenge: develop own 
proposition of how to make the 
voting system fairer during this 
period of history, stating reasons.  

 

 

 

 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

• Name and locate counties and cities of the United Kingdom, geographical regions and their 
identifying human and physical characteristics, key topographical features.  

• Use the eight points of a compass, four and six-figure grid references, symbols and key (including 
the use of Ordnance Survey maps) to build their knowledge of the United Kingdom and the wider 
world. 

• Use maps, atlases, globes and digital/computer mapping to locate countries and describe features 
studied. 

• Use fieldwork to observe, measure, record and present the human and physical features in the 
local area using a range of methods, including sketch maps, plans and graphs, and digital 
technologies. 

Fastest finger first game using map 
skills 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: Can I locate 
places on a national 
level? 
 
Vocab: County  
City, UK, Great 
Britain, North-east  
South-west, South-
east, North-west 

Disciplinary Knowledge  
Confidently use an atlas  
 
Substantive Knowledge 
Maps, atlases and digital 
maps can be used to 
locate countries and 
describe their features.  
 
Symbols and keys are used 
to build knowledge of the 
UK, identify human and 
physical characteristics 
and land-use patterns. 

*I can recall that the UK is 
made up of England, Scotland, 
Wales and Northern Ireland.  
*I know that Great Britain is 
made up of just England, 
Scotland and Wales.  
*I can use the eight compass 
points to accurately describe 
the position of a location.  
*I can use a range of maps to 
plot a given route.  
*I can compose a commentary 
of a geographical route across 
Great Britain, using an atlas.  

*What is the difference 
between a country and a 
county? 
*Which countries make up 
Great Britain?  
*What is the difference 
between the UK and Great 
Britain? 
*Can you identify the eight 
compass points? 
*What type of maps will we 
need to be successful in this 
lesson? 
 

Task: Introduce the Lands End to 
John O’ Groats challenge. 
Children need to create a 
commentary and route for 
someone attempting the 
challenge. Chn must use 8 
compass points and pass through 
at least 10 cities and counties. 
 
Adjustments/tweaks: Adult led 
group; sentence starters to guide 
course of tour.  
 
Additional challenge: Draw route 
on blank regional maps.  

Unit Title: Geographical Skills  Term Autumn 2  Class  Guardians of the Galaxy – Year 6  



2 
 
 
 

LQ: Can I use the 
eight compass points 
to locate countries in 
the world? 
 
Vocab: equator, 
continent names, 
eight compass 
points, landlocked 
 

Disciplinary Knowledge  
Use atlas symbols 
 
Substantive Knowledge 
8 compass points are used 
to direct people to 
locations. 

*I can recall that the equator 
runs through the centre of the 
Earth.  
*I can use the eight compass 
points to accurately describe 
the position of a location.  
*I can explain the position of a 
range of world countries in 
relation to the UK.  
*I can locate countries and 
capital cities using given 
information.  

*Where are the following 
countries in comparison to 
the UK?  
*Can you use precise 
geographical vocabulary to 
describe the location of a 
country? 
*Can a country be in the 
Northern and Southern 
hemisphere?  
*How can we locate the 
capital city of a country? 

Task: Describe directions of 
countries from UK; play my top 
location verbally; complete 
mystery location riddles. 
 
Adjustments/tweaks: Locate only 
the country when completing 
mystery location riddles.  
 
Additional challenge: draw outline 
of country and place on map.  

3 
 
 
 

LQ: Can I use an OS 
map to follow a 
route? 
 
Vocab: Symbols, key, 
route, directions 

Disciplinary Knowledge  
Use OS maps.  
 
Follow a short route on an 
OS map 
 
Substantive Knowledge 
Ordnance Survey is the 
national mapping agency 
for Great Britain. 
 
Physical features like seas, 
mountains and rivers are 
natural. They would be 
here even if there were no 
people around. Human 
features like houses, roads 
and bridges are things 
that have been built by 
people. 

*I know that OS means 
Ordnance Survey.  
*I can identify a range of OS 
symbols from a map.  
*I can identify the correct OS 
symbol for precise locations on 
an OS map.  
*I can describe a precise route 
across a map using OS 
symbols.  
 

*How many OS symbols can 
you find on the OS map? 
*Can you find what the OS 
symbols mean, using the 
key? 
*What is the symbol for a 
marshland? 
*How can you tell a main 
road apart from other roads? 
*Can you plan a short route, 
using OS symbols in your 
route? 

Task: Chn make up their own 
short story, including at least 10 
map symbols in the writing and 
include the correct OS map 
symbol for each. The story must 
make sense and get their partner 
to try to locate the route their 
partner has taken on the OS map. 
 
Adjustments/tweaks: given route, 
chn compile story with symbols.  
 
Additional challenge: use more 
than 10 symbols.  

4 
 
 
 

LQ: Can I use four 
and six figure grid 
references? 
 

Disciplinary Knowledge  
Use 4 figure co-ordinates 
confidently to locate 
features on a map.   

*I know that grid references 
are used to identify precise 
locations on a map.  

*Why do we use grid 
references? 
*Which system provides a 
more precise positioning – 

Task: Using four figure and six 
figure grid references, chn 
identify Brazilian cities using given 



Vocab: 4 figure, 6 
figure, Eastings, 
Northings, precision 
 

 
Begin to use 6 figure grid 
refs; use latitude and 
longitude on atlas maps.   
 
Substantive Knowledge 
4 figure and 6 figure grid 
references help to locate 
places with accuracy 

*I know that the eastings is the 
horizontal number and the 
northings are the vertical 
numbers.  
*I know that we read the 
eatings first and then the 
northings.   
*I can remember the order by 
saying ‘along the corridor, up 
the stairs’.  
*I know that four grid 
references are more precise 
than six grid references.  

four figure or six figure? 
Why? 
*Which Mathematics unit is 
this similar to? 
*What Mathematical 
knowledge do we need to be 
successful? 
*Which career/job would this 
be useful for? 
*When would this knowledge 
be useful in everyday life? 

references and then providing 
references independently.  
 
Adjustments/tweaks: provide 
maps with smaller grids on to 
show more precise positioning. 
Modelled small teacher led 
group. Draw lines where 
necessary.  
 
Additional challenge: apply skills 
to OS maps.  

5 
 
 
 

LQ: What are the 
different time 
zones? 
 
Vocab: latitude, 
longitude, Equator, 
Northern 
Hemisphere, 
Southern 
Hemisphere, the 
Tropics of Cancer 
and Capricorn, Arctic 
and Antarctic Circle, 
the 
Prime/Greenwich 
Meridian and time 
zones 
 

Disciplinary Knowledge  
Use latitude and longitude 
on atlas maps. 
Substantive Knowledge 
Time zones are divided by 
imaginary lines called 
meridians which run from 
the North Pole to the 
South Pole. 

*I know that the world is split 
up by imaginary lines running 
from the North to the South 
called meridians.  
*I know that these lines dictate 
the time zones for that area.  
*I know that latitude are the 
lines across the Earth, like the 
Equator. 
*I know that lines of longitude 
are the lines going along the 
Earth, like the Prime Meridian.  
*I can identify countries with 
different time zones.  
*I can identify a range of 
different meridians, including 
the Tropic of Capricorn and 
Tropic of Cancer.  
*I can calculate the time in 
different countries around the 
world.  

*What does GMT mean? 
*Why do time zones exist? 
*How can we identify the 
time in other countries if we 
know GMT? 
*Is latitude horizontal or 
vertical? 
*Does latitude come first or 
second in recorded in a co-
ordinate? 
*Which system is more 
accurate – grid referencing or 
use of co-ordinates? 

Task: Chn identify the different 
lines on a map. Progress onto 
locating countries by their 
latitude and longitude co-
ordinates.  
 
Adjustments/tweaks: initial letters 
of lines given. Pairs – one 
identifies latitude, one identifies 
longitude. Meet in the middle to 
identify the country.  
 
Additional challenge: Use given 
co-ordinates to calculate further 
details e.g: which hemisphere it is 
in, which tropic it is closer to.   



*I can calculate the position of 
a country, using its latitude and 
longitude.   

6 
 
 
 

LQ: Can I draw a plan 
view map 
accurately? 
 
Vocab: Aerial, birds-
eye view, sketch, 
scale, key, symbol, 
digital mapping 
 

Disciplinary Knowledge  
Draw a plan view map 
accurately  
 
Begin to draw plans of 
increasing complexity. 
 
Substantive Knowledge 
A map consists of symbols 
relating to a key to help 
navigation. 

*I know that sketch map is a 
simple map drawn from a 
bird’s-eye view.  
*I know that a sketch map 
must include a title, key, north 
arrow, frame, simple line 
drawings, annotations and 
labels.  
*I can compare satellite 
imagery with a sketch map to 
note the key areas identified.  
*I can complete a sketch map 
of a given area.  
*I can complete a sketch map 
of my local area.  

*Can you draw a map of our 
classroom? What symbols 
will you use to identify the 
key landmarks? 
*When looking at examples 
of sketch maps, what key 
landmarks are identified? 
*Do you have to include each 
individual landmark or a 
more general 
symbol/drawing? 
*Why would a sketch map be 
useful? 

Task: Chn create sketch map of 
Croatian port from modelled 
example. Use learning to use 
digital mapping to look up their 
houses on Google Maps and 
create a route map for key 
road/landmarks near to their 
homes.  
 
Adjustments: tweaks: Continue 
modelling to discuss size and 
scale of drawings.  
 
 Additional challenge: Create 
sketch map of wider area of 
Carlisle.  

7 LQ: Can I consolidate 
my use of 
geographical skills?  
 
Vocab: Scale, county, 
city, OS map, aerial,  
4 6 figure, grid 
reference, 
8 compass points 

   World cup themed lesson to 
consolidate: 
Children to compete in a quiz and 
range of activities to consolidate 
and provide opportunity to apply 
all skills learnt in this unit.  
Use an atlas to locate the 
countries of the World Cup. 
Solve which county am I riddles. 
Battleships 4 figure 6 figure grid 
references.  
Follow a route on an OS map to 
reveal the mystery location. 
Complete a sketch map from 
memory. 
Create map of school grounds. 
 



 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

  



 

 

National Curriculum Links Unit Hook 

• Identify and name the main parts of the human circulatory system and describe the functions of the 
heart, blood vessels and blood; to describe the ways in which nutrients and water are transported 
within animals, including humans. 

• Recognise the impact of diet, exercise, drugs and lifestyle on the way their bodies function. 

‘Blood’ craft activity 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: What is blood 
made of? 
 
Vocab: red blood 
cell, platelet, 
haemoglobin, 
plasma, antibody 
 

Disciplinary Knowledge  
Reporting and presenting 
findings from enquiries, 
including conclusions, 
causal relationships and 
explanations of and 
degree of trust in results, 
in oral and written forms 
such as displays and other 
presentations.  
 
Substantive Knowledge 
Red blood cells carry 
oxygen, white blood cells 
help fight infection, 
platelets give blood its red 
colour and plasma helps 
carry these components 
around the body.  

*I can understand that 
different cells in the blood 
have different functions.  
*I can explain how white blood 
cells are responsible for 
fighting disease and infection 
*I can describe what the 
different types of blood cell do 
I can identify and name the 
different types of blood cell in 
blood 

*What happens when you fall 
over and graze your knee? 
*How many components is 
our blood made of? 
*Which component is 
required to carry the formed 
elements around the body? 
*Why is oxygen necessary for 
us to live? 
*How does the composition 
of our blood help us when we 
fall over and cut our skin? 
 

Task: In small groups, chn 
recreate the components of 
blood in water bottles, 
considering the accurate 
percentages. Chn identify the role 
of each component in books.  
 
Adjustments/tweaks: Partner 
support during practical; sorting 
activity of the role of each of the 
formed elements before 
recording.  
 
Additional challenge: Extend to 
research blood diseases and their 
effect on the body. 

2 
 
 
 

LQ: How does oxygen 
move around the 
body? 
 

Disciplinary Knowledge  
Reporting and presenting 
findings from enquiries, 
including conclusions, 
causal relationships and 

*I can explain why air is drawn 
into the body and that it is an 
involuntary process. 
*I can describe the process of 
breathing and name the gas 

*Do your lungs have muscles 
in them? 
*Hiccups occur when your 
diaphragm get out of rhythm, 

Task: Chn create a model of the 
lungs using craft materials. Use 
learning from the lesson and 
creation of model to compose 

Unit Title: Blood and Transportation  Term Autumn 1   Class  Guardians of the Galaxy – Year 6  



Vocab: trachea, 
bronchi, alveoli, 
capillary, diaphragm 
 

explanations of and 
degree of trust in results, 
in oral and written forms 
such as displays and other 
presentations. 
 
Substantive Knowledge 
The respiratory system is 
responsible for taking in 
oxygen and removing 
carbon dioxide from the 
body.  
 
Our circulatory system is 
responsible for pumping 
blood around the body.   

that we breathe in and the gas 
we breathe out 
*I can identify where the lungs 
are in the body.  

why might hiccups affect 
your breathing? 
*Your lung capacity is the 
total volume of air you can 
draw into you lungs with a 
deep breath. Why might 
smokers have a reduced lung 
capacity? 
*Why do you breath faster 
when you do exercise? 

storyboard of the process of 
oxygen reaching our body.  
 
Adjustments/tweaks: Use actions 
and choral response to scaffold 
completion of storyboard. Discuss 
answers with peer and teacher.  
 
Additional challenge: Explain how 
carbon dioxide leaves the body.  

3 
 
 
 

LQ: How is blood 
filtered? 
 
Vocab: spleen, liver, 
filter, organ, 
microorganism 
 

Disciplinary Knowledge  
Reporting and presenting, 
findings, including 
conclusions, casual 
relationships and 
explanations of and 
degree of trust in results, 
in oral and written forms 
such as displays and other 
presentations. 
 
Substantive Knowledge 
The liver removes toxic or 
unwanted substances 
from the body.  
 
The spleen supports the 
immune system and helps 
to filter blood.  

*I can create a model of the 
liver and spleen.  
*I can explain the functions of 
the liver and spleen.  
*I can identify where the liver 
and spleen are positioned.  

*Can children explain how 
the liver and spleen helps to 
keep their blood healthy? 
*Can you explain how blood 
is filtered? 
*Can you explain the 
functions of the liver and 
spleen? 

Task: Chn act out a short piece of 
drama depicting the role of the 
liver/spleen. Use drama to infer a 
short cartoon strip. Chn then use 
cartoon strip to explain the 
function of the liver and the 
spleen.  
 
Adjustments/tweaks: Use 
wordbank to aid completion; 
prompts in each box of the 
cartoon strip to aid completion.  
 
Additional challenge: What would 
happen to our bodies if we didn’t 
have a liver or a spleen? Write 
explanatory paragraph.  



4 
 
 
 

LQ: What is a blood 
transfusion? 
 
Vocab: transfusion, 
blood group, Karl 
Landsteiner, 
phlebotomist, 
patient 
 

Disciplinary Knowledge: 
Identifying scientific 
evidence that has been 
used to support or refute 
ideas or arguments. 
 
Substantive Knowledge: 
Karl Landsteiner made a 
significant discovery in 
discovering that there are 
four different types of 
blood: Type A, Type B, 
Type AB and Type O.  

*I can explain which blood 
types are useful and why a 
blood transfusion is sometimes 
needed. 
*I can explain what 'blood 
type' means. 
*I can identify the different 
blood groups. 

*What is a blood donor? Why 
do you think hospitals need 
spare blood? 
*Can you name the different 
blood groups?   
*Can you explain how blood 
flows around their body? 
*Do you know what valves 
are and what their main role 
is? 
*Why is Karl Landsteiner so 
significant in Science? 

Task: Blood donation practical – 
answer summary questions to 
consolidate importance of 
donation and transfusion.  
 
Adjustments/tweaks: Multiple 
choice options.  
 
Additional challenge: Create a 
poster to raise the profile of 
blood donation.  

5 
 
 
 

LQ: How do people 
manage diabetes?
  
 
Vocab: pancreas, 
insulin, diabetes, 
type 1 diabetes, type 
2 diabetes 
 

Disciplinary Knowledge  
Reporting and presenting 
findings from enquiries, 
including conclusions, 
causal relationships and 
explanations of and 
degree of trust in results, 
in oral and written forms 
such as displays and other 
presentations. 
 
Substantive Knowledge 
Diabetes occurs when a 
person cannot produce 
enough insulin naturally, 
meaning there is more 
glucose in their 
bloodstream.  

*I can explain the causes of 
type 1 diabetes and type 2 
diabetes 
*I can describe how type 1 
diabetes can be controlled by 
eating a healthy diet, and that 
type 2 diabetes has to be 
controlled with insulin. 
*I can identify that there are 
two types of diabetes type 1 
and type 2.  

*What health benefits does 
exercise provide? 
*What foods include sugar 
within them? 
*What happens to the body 
when there is too much sugar 
in our blood stream? 
*What is the difference 
between Type 1 and Type 2? 
*How does a diabetic person 
live their lives day to day? 
*How can a diabetic person 
live a healthy lifestyle? 

Task: Chn plan a ‘day in the life’ of 
a person with diabetes, using 
research and a given case study 
to gather their information.  
 
Adjustments/tweaks: Use peer 
support in order to address each 
aspect required. Oral rehearsal of 
answers before writing.  
 
Additional challenge: Is the rate of 
people being diagnosed with 
diabetes on the rise? Conduct 
some research and share data 
which either supports or refutes 
the question. 

6 
 
 
 

LQ: Are prokaryotes 
dangerous? 
 
Vocab: prokaryotes, 
microscope, 

Disciplinary Knowledge  
Reporting and presenting 
findings from enquiries, 
including conclusions, 
causal relationships and 

*I can explain that there are 
good bacteria in our gut and 
describe their function. 
*I understand where bacteria 
can be found. 

*Why is it important to wash 
your hands regularly? 
*What type of organism is 
bacteria? 

Task: Chn sort cards into positive 
and negative effects of bacteria 
on the body. Carry out 
‘psychedelic milk’ activity. Chn 



bacteria, nucleus, 
probiotics 
 

explanations of and 
degree of trust in results, 
in oral and written forms 
such as displays and other 
presentations. 
 
Substantive Knowledge 
Bacteria can be found in 
our gut which helps us 
control our immune 
system.  

*I can recall that bacteria are 
different to plants, animals and 
fungi 

 

*Bacteria is a prokaryote – 
what other prokaryotes are 
there? 
*Where do we find bacteria? 
*Can we find good bacteria? 

answer comprehension questions 
to consolidate learning. 
 
Adjustments/tweaks: Chn use fact 
sheet to aid answers. Model how 
to retrieve information from the 
text and use sentence starters to 
construct answers. 
 
Additional challenge: Imagine all 
bacteria have become extinct. 
Explain what you think would 
happen. Only 10% of your cells 
are human, the rest are bacteria. 
Describe how your body would be 
different if you had no bacterial 
cells. 

 

 

 

 

 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

• Describe the ways in which nutrients and water are transported within animals, including humans.  
• Identify and name the main parts of the human circulatory system, and describe the functions of the 

heart, blood vessels and blood. 

Heart dissection  

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: Why do we need 
blood? 
 
Vocab: 
transportation, cell, 
nutrients, protein, 
circulatory system 
 

Disciplinary Knowledge  
Identifying scientific 
evidence that has been 
used to support or refute 
ideas or arguments.  
 
Substantive Knowledge 
The role of blood is to 
transport useful 
substances around the 
body and remove waste.  
 
Osmosis is the movement 
of water from an area of 
high concentration to an 
area of low concentration 
through a semi permeable 
layer.  

*I can carry out an experiment 
which helps explain the 
function of blood. 
*I can explain how 
transportation of water and 
nutrients helps maintain our 
body's health 
*I can identify that blood is a 
liquid which transports useful 
substances to the cells in our 
body and carries away waste. 

*How are nutrients and 
water transported in 
humans? 
*What is osmosis? 
*How does the osmosis 
process work? 
*How does the Gummy 
Sweet experiment present 
the process of osmosis? 

Task: Carry out gummy bear 
osmosis investigation – soak 
gummy bears in distilled water, 
tap water, salt water and cola. 
Chn then calculate the 
percentage increase in size after 
soaking the sweets overnight. 
 
Adjustments/tweaks: Use images 
to consolidate the process – 
order correctly and construct 
sentences to describe what is 
happening in the images. 
 
Additional challenge: Can you 
explain why the smallest result 
did not grow in size like the rest? 
Did the solution have a greater 
amount of solutes within it? 

2 
 
 
 

LQ: What do blood 
vessels do? 
 
Vocab: blood vessels, 
heart attack, artery, 
fatty deposits, vein 

Disciplinary Knowledge  
Recording data and results 
of increasing complexity 
using scientific diagrams 
and labels, classification 
keys, tables, scatter 

*I can model how an unhealthy 
lifestyle leads to fatty deposits 
in the blood vessels and what 
impact this has on blood flow.   
*I can explain the differences 
between the three types of 

*I can model how an 
unhealthy lifestyle leads to 
fatty deposits in the blood 
vessels and what impact this 
has on blood flow.  

Task: Conduct blood clot 
experiment (full investigation) to 
explore how easily liquids can 
flow through smaller ‘arteries’ 
and ‘veins’. 
 

Unit Title: Heart and Health   Term Autumn 2  Class  Guardians of the Galaxy – Year 6  



 graphs, bar and line 
graphs 
 
Substantive Knowledge 
Our circulatory system is 
made up of arteries, blood 
vessels and veins. 

vessels and their function in 
the circulatory system.  
*I can recall the names of the 
three types of blood vessel.  

*I can explain the differences 
between the three types of 
vessels and their function in 
the circulatory system. 
*I can recall the names of the 
three types of blood vessel.  

Adjustments/tweaks: Science 
investigation plan given with 
sentence starters to initiate 
planning stage. 
 
Additional challenge: What 
happens when the blood cannot 
pass through an artery? Research 
the causes and effects of heart 
attacks. 

3 
 
 
 

LQ: How does blood 
move around the 
body? 
 
Vocab: involuntary, 
contract, relax, 
oxygenated, 
bloodstream 
 

Disciplinary Knowledge  
Planning different types of 
scientific enquiries to 
answer questions, 
including recognising and 
controlling variables 
where necessary. 
 
Substantive Knowledge 
The heart takes in 
deoxygenated blood in the 
right side and pumps out 
oxygenated blood from 
the left.  

*I can describe, in simple 
terms, the involuntary actions 
of the lungs and the heart to 
enable oxygen to pass around 
the body in red blood cells.  
*I can explain that the right 
side of the heart is more 
developed than the left as it is 
passing blood around the 
whole body and the left just to 
the lungs. 
*I can describe the heart as 
being larger on one side than 
the other and having four 
chambers that take blood in 
and through, as the heart 
pumps 
*I know that the heart pumps 
with an involuntary action that 
passes the oxygenated blood 
around the body. 

*Can you recall what the 
function of blood vessels is? 
*What do you already know 
about the heart? 
*What can you feel when you 
put your hand on your chest? 
*What other organs are also 
involuntary muscles? 
*Which side of the heart 
takes in deoxygenated 
blood? 
 
 

Task: Chn label the different parts 
of the heart and identifies their 
role in pumping blood around the 
body. Chn then explain the 
journey of the blood as it leaves 
the left ventricle and makes its 
way back to the heart to be re-
oxygenated. 
 
Adjustments/tweaks: Use bank of 
statements to match to correct 
ventricle. Use actions and choral 
response to recall process of 
oxygenating blood.  
 
Additional challenge: complete 
above tasks without use of 
wordbank.  

4 
 
 
 

LQ: What effects my 
heart rate? 
 
Vocab: blood 
pressure, general 

Disciplinary Knowledge  
Recording data and results 
of increasing complexity 
using scientific diagrams 
and labels, classification 

*I can take and compare heart 
rate measurements at rest and 
after physical exercise.  

*What can make your heart 
beat faster / slow down? 
*How can we measure our 
heart rate? 

Task: Conduct heart rate activity – 
chn test their heart rate when 
resting for 1 minute, walking for 1 
minute, jogging for 1 minute and 
running for 1 minute. Complete 



practitioner, pulse, 
heart rate, exercise 
 

keys, tables, scatter 
graphs, bar and line 
graphs.  
 
Substantive Knowledge 
When we exercise, our 
muscles need more 
oxygen, therefore the 
heart needs to pump 
faster.  
 
Blood pressure is the 
amount of force that the 
heart uses to pump blood 
around the body.  

*I can measure heart rate and 
explain why different heart 
rates have occurred 
*I can identify causes that 
make the heart rate to 
increase.  
*I can justify why exercise is 
important for health and what 
the consequences are of not 
exercising enough. 
*I can plan an appropriate 
schedule of exercise to carry 
out each week for good health 
*I can write a list of activities 
which will raise a person's 
heart rate.  

*What problems can be 
caused by a fast /slow heart 
rate? 

bar chart and explain how their 
heart rate has changed as the 
intensity of the exercise 
increased. Progress onto retrieval 
questions concerning blood 
pressure and good heart health. 
 
Adjustments/tweaks: Teacher 
support in presenting and 
recording data. Sentence stems 
to aid comparison. Multiple 
choice for retrieval.  
 
Additional challenge: Create 
exercise plans for a range of 
individuals.  

5 
 
 
 

LQ: Will an unhealthy 
diet harm me? 
 
Vocab: nutrients, 
carbohydrates, 
balanced diet, 
vitamins and 
minerals, protein 
 

Disciplinary Knowledge  
Identify scientific evidence 
that has been used to 
support or refute ideas or 
arguments. 
 
Substantive Knowledge 
There are five different 
food groups: 
carbohydrates, protein, 
fats, fibre and vitamins 
and minerals  

*I can describe the items in the 
five food groups. 
*I can construct a meal plan, 
explaining how it 
demonstrates a balanced diet. 
*I can identify how each food 
group could be used in a meal 
plan. 
*I know what a balanced diet 
and meal plan is 

*Why do we need food? 
*Why is it important to eat a 
range of different food 
groups? 
*Where do vegetarians get 
their protein from?  
*What could happen if we 
didn't get enough of one 
particular food group? 
 

Task: Chn identify examples of 
each of the five food groups. Use 
these examples to plan a food 
plan for the day, ensuring that 
they have the correct balance of 
each of the groups.  
 
Adjustments/tweaks: Chn sort 
foods into correct groups. Colour 
code food groups to ease 
identification of balance of 
different food groups.  
 
Additional challenge: Think about 
what you had to eat yesterday. 
How does this compare with what 
you should eat?  
 
If you were planning a meal plan 
for an athlete, how would this 



differ from a 10/11 year old 
child? 

6 
 
 
 

LQ: How can I lead a 
balanced, healthy 
lifestyle? 
 
Vocab: addiction, 
black tar, cigarette, 
lung cancer, poison 
 

Disciplinary Knowledge  
Identify scientific evidence 
that has been used to 
support or refute ideas or 
arguments.  
 
Substantive Knowledge 

*I can explain and present my 
findings to others using 
scientific language. 
*I can use my knowledge of 
the risks to health to support 
my arguments for not smoking 
*I can identify the short and 
long-term risks to the health of 
smoking.  
*I can explain the wider 
impacts of alcohol and drug 
misuse.  
*I can describe the 
consequences of drinking 
alcohol and taking drugs. 
*I can explain what addiction 
is. 

*Can you describe the short 
and long-term effects of 
smoking on human health 
and lifestyle? 
*Can you use scientific 
vocabulary when describing 
the health risks of smoking? 
*Do you use scientific facts to 
support their arguments 
against smoking? 

Task: Chn create an anti-smoking 
campaign – in small groups, chn 
plan a campaign name, logo, 
slogan, poster design, leaflet and 
tv campaign. Groups then pitch 
their ideas to the rest of the class, 
with groups peer reviewing their 
campaigns. 
 
Adjustments/tweaks: Pre-teach 
before lesson to aid intergration 
in group work. Regular adult 
check in’s.  
 
Additional challenge: How does 
black tar build up in the lungs of a 
smoker? How does smoking 
increase the risk of blood clots? 
Add explanatory paragraph to 
campaign.  

 

 

 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

• Understand computer networks, including the internet; how they can provide multiple services, 
such as the World Wide Web, and the opportunities they offer for communication and 
collaboration 

• Select, use and combine a variety of software (including internet services) on a range of digital 
devices to design and create a range of programs, systems and content that accomplish given 
goals, including collecting, analysing, evaluating and presenting data and information 

• Use technology safely, respectfully and responsibly; recognise acceptable/unacceptable behaviour; 
identify a range of ways to report concerns about content and contact 

 
 
 

Online image posted on Facebook – 
see how far it can get around the 

world.  

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: Why are internet 
addresses 
important? 
 
Vocab: 
Communication, 
protocol, data, 
address, Internet 
Protocol (IP) 
address, Domain 
Name Server (DNS)  
 

Disciplinary Knowledge  
 
Substantive Knowledge 
Computers use an IP 
address (Internet Protocol 
address) to identify each 
other. It's a bit like a 
postcode that is unique to 
each computer connected 
to the internet. 
 
The DNS turns a user-
friendly domain names 
like bbc.co.uk into an 
Internet Protocol (IP) 
address. 

*I can recognise that data is 
transferred using agreed 
methods  
*I can explain that internet 
devices have addresses 
*I can describe how computers 
use addresses to access 
websites 

*How do you use the 
internet? 
*What does the term 
‘protocol’ mean? 
*Why do you think 
computers send messages 
with addresses that include 
where it’s come from and 
where it’s going to? 
*What job/career would 
require you to know this 
information? 
 

Task: Chn explore what is 
necessary for effective 
communication and the 
importance of agreed protocols. 
They apply this understanding to 
IP addresses and the rules 
(protocols) that computers have 
for communicating with one 
another. Chn also use a Domain 
Name Server (DNS) to translate 
web addresses into IP addresses. 
 
Adjustments/tweaks: partner 
work to support.  
 
Additional challenge: What do you 
notice about the IP addresses for 

Unit Title: Computing Systems and 
Networks – Communication and 
Collaboration 

Term Autumn 1 Class  Guardians of the Galaxy – Year 6  



google.com and youtube.com? 
Can you explain what you have 
noticed? 

2 
 
 
 

LQ: How is data 
transferred across 
the internet? 
 
Vocab: Packet, 
header, data payload 
 

Disciplinary Knowledge  
Use collaborative tools 
and e-mail showing a 
sensitivity for this type of  
remote collaboration and 
communication   
 
Substantive Knowledge 
Information is sent online 
in data packets.  
 
A data packet includes the 
header (the sending and 
receiving information) and 
then payload (the data 
itself)  

*I can identify and explain the 
main parts of a data packet 
*I can explain that data is 
transferred over networks in 
packets 
*I can explain that all data 
transferred over the internet is 
in packets 

*Did the system work? 
*Did all message packets 
travel to their destination 
along the same route? 
*If the packet was not 
written correctly, would it get 
to its destination? 

Task: Complete an activity based 
on transferring an image across 
the internet, to see that as well as 
messages (text), other types of 
data (images, video, and audio) 
are also transferred over the 
internet.  
 
Adjustments/tweaks: Physical 
manipulation of the data; 
dialogue throughout to 
consolidate the process and 
terminology.  
 
Additional challenge: What other 
data will be transferred in packets 
on the internet? Make a list.  

3 
 
 
 

LQ: How can sharing 
information online 
help people to work 
together? 
 
Vocab: Chat, explore, 
slide deck 
 

Disciplinary Knowledge  
Use collaborative tools 
and e-mail showing a 
sensitivity for this type of   
remote collaboration and 
communication.  
 
Independently and with 
due regard for safety, 
search the internet using a 
variety of techniques to 
find a range of 
information and resources 
on a specific topic.   
   
Substantive Knowledge 

*I can recognise how to access 
shared files stored online 
*I can send information over 
the internet in different ways 
*I can explain that the internet 
allows different media to be 
shared 

*Two people need to write a 
book together. They live 150 
miles (240 kilometres) apart. 
In what different ways could 
they work together over a 
long distance? 
*How do you feel after 
collaborating online today? 
*What went well? 
*What could you improve 
next time? 
 
 

Task: Chn will work together in 
small groups, however, they will 
not be working at the same table 
as their group members. Chn will 
need to produce a fact file about 
a country. Chn need to remain in 
their seats and only use the 
online tools provided to 
collaborate with their group. 
 
Adjustments/tweaks: Bullet points 
of information provided to utilise 
in their factfile. Regular check in’s 
to consolidate learning and 
formatting.  
 



Software, such as 
Microsoft Teams, allow 
people to work 
collaboratively in different 
locations.  

Additional challenge: identify the 
alternative options for remote 
working and discuss pro’s and 
con’s.  

4 
 
 
 

LQ: How can people 
work together 
online? 
 
Vocab: Reuse, remix, 
collaboration 
 

Disciplinary Knowledge  
Demonstrate an 
awareness of the 
appropriateness of 
outcomes depending on 
choices regarding tools 
and devices.   
 
Substantive Knowledge 
Using someone else’s 
work needs to be within 
the bounds of copyright 
and with the relevant 
permissions. 

*I can recognise how to access 
shared files stored online 
*I can send information over 
the internet in different ways 
*I can explain that the internet 
allows different media to be 
shared 

*What are your top tips for 
working online 
collaboratively? 
*What are the limitations of 
adding to a drawing like this? 
*How many people can 
update the drawing at once? 
*How could lots of people 
update a drawing at the 
same time? 
*It’s always OK to use 
someone else’s work – do 
you agree or disagree with 
this statement? 

Task: Chn will use a Scratch 
project created by someone else; 
they need to change the project 
to make their own version. 
Reflect upon that there will be 30 
different files all created from the 
same project.  
 
Adjustments/tweaks: work with a 
partner who has a confidence of 
Scratch.  
 
Additional challenge: identify real 
life situations where this would 
be useful.  

5 
 
 
 

LQ: How can we 
communicate using 
technology? 
 
Vocab: 
Communication, 
internet 
 

Disciplinary Knowledge  
Evaluate the tools 
available to them 
including any that are 
unfamiliar or new and use 
them to solve problems.    
 
Substantive Knowledge 
Communication means 
the exchanging of 
information by speaking, 
writing, or using another 
medium.  

*I can explain the different 

ways in which people 

communicate 

*I can identify that there are a 

variety of ways to 

communicate over the 

internet 

*I can choose methods of 
communication to suit 
particular purposes 

*What does it mean to 
communicate? 
*What can help you 
communicate with people in 
different places? 
*How can you communicate 
using the internet? 
 
 

Task: Chn have two minutes to 
make a list on their individual 
whiteboards of the ways in which 
they can communicate over the 
internet. Chn share their lists with 
the rest of their table (or group) 
and to agree on a table list. 
 
Give each table one scenario – 
chn need to work together to 
create a mind map of the many 
different ways that their message 
could be communicated over the 
internet. 
 



Adjustments/tweaks: visual 
imagery of potential options that 
they can utilise in the discussion.  
 
Additional challenge: justify the 
most efficient and give reasons.  

6 
 
 
 

LQ: Can I evaluate 
different methods of 
communication? 
 
Vocab: 
Communication, 
public, private, one-
way, two-way, one-
to-one, one-to-many 
 

Disciplinary Knowledge  
Evaluate the tools 
available to them 
including any that are 
unfamiliar or new and use 
them to solve problems.    
 
Substantive Knowledge 
Online communication 
can include SS, email, 
video call, instant 
messaging and blog posts.  

*I can compare different 
methods of communicating on 
the internet 
*I can decide when I should 
and should not share 
information online 
*I can explain that 
communication on the internet 
may not be private 

*When have you 
communicated with 
someone in the last week? 
*Where were they, 
compared to you? 
*How did you communicate 
with them? 
*How many ways of 
communicating digitally can 
you think of? 
*What do the words public 
and private mean? 
*Are there adverts used 
within this method of 
communication? 
*Is there a minimum age 
limit? 

Task: Provide chn with the eight 
different methods of 
communication – chn outline if 
they are one-to-one or one-to-
many, one-way or two-way, 
including of adverts and 
detrimental to an age limit. Share 
with class. 
 
Use given scenarios for chn to 
identify the most suitable method 
of communication, using the 
above criteria.  
 
Adjustments/tweaks: use real life 
images to scaffold suggestions.  
 
Additional challenge: what 
additional challenges does each 
of the methods of 
communication face? 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

●Select, use, and combine a variety of software (including internet services) on a range of digital 
devices to design and create a range of programs, systems, and content that accomplish given goals, 
including collecting, analysing, evaluating, and presenting data and information 
●Use technology safely, respectfully, and responsibly; recognise acceptable/unacceptable behaviour; 
identify a range of ways to report concerns about content and contact 

 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: Can I make 
changes to 2D and 
3D models? 
 
Vocab: 2D, 3D, 3D 
object, 3D space, 
resize, colour, lift 
 

Disciplinary Knowledge  
Demonstrate an 
awareness of the 
appropriateness of 
outcomes depending on 
choices regarding tools 
and devices.   
 
Substantive Knowledge 
2-dimensional shapes only 
have two measurements, 
such as width and height. 
 
3-dimensional shapes 
have three 
measurements, such as 
width, height and length.  
 
Computers can be used to 
model real-life items. 

*I can identify how graphical 
objects can be modified 
*I can resize a 3D object 
*I can change the colour of a 
3D object 

*Quickly sketch the object 
from your perspective. 
Compare your sketches — 
what do you notice? 
*When you move objects, 
can you move them in three 
dimensions? 
*How easy is it to position 
objects where you want 
them to be? 
*What can you do to help 
you to position objects? 
*What happens when you 
put more than one object in 
the same place? 
*What 3D objects are 
included within the models? 
*How have 3D objects been 
combined?  
*What features of the model 
do you like best? 

Task: Chn experiment with 
resizing a number of 3D objects, 
including investigating how to 
alter the width, length, and 
height (depth) of a cube. Chn to 
investigate how large or small 
they can make the shapes, along 
with which view is most useful 
when resizing shapes. Chn share 
findings with class. Chn move and 
resize a number of 3D objects to 
make a model of a house. 
Learners amend colour and 
texture appropriately. 
 
Adjustments/tweaks: Use 
examples given by teacher to 
infer own design; manipulate 
given shapes. Peer support to 
scaffold own designs. 
 
Additional challenge: 3D model 
further elements of the home 

Unit Title: Creating media – 3D modelling Term Autumn 2 Class  Guardians of the Galaxy  



(garden, outside area) to further 
develop design). 

2 
 
 
 

LQ: Can I rotate and 
position a 3D object? 
 
Vocab: Rotate, 
position, select, 
duplicate 
 

Disciplinary Knowledge  
Demonstrate an 
awareness of the 
appropriateness of 
outcomes depending on 
choices regarding tools 
and devices.   
 
Substantive Knowledge 
Computer models can be 
created physically by 3D 
printers. 
 

*I can rotate a 3D object. 
*I can position 3D objects in 
relation to each other. 
*I can select and duplicate 
multiple 3D objects. 

*How can you make the 
object smaller or larger? 
*How can you change the 
shape of the object by 
moving one of the vertices? 
*How can you move one of 
the sides of the shape? 
*Is the shape 2D or 3D? How 
do you know this? 
*What real life examples can 
you think of that would need 
to use 3D computer 
modelling? 

Task: Chn produce their own key 
ring using an existing model as 
the base. Chn enhance the 3D 
model with their own design and 
share possible ideas, including 
adding letters to create their own 
name, an emoji, or their favourite 
character from a book, video 
game, film or TV show. Chn 
discuss the things that might not 
be appropriate to include, such as 
additional personal information 
(for example an address), or 
content that is unsuitable for 
sharing publicly. Check for 
understanding and assist as 
required. 
 
Adjustments/tweaks: Use 
examples given by teacher to 
infer own design; manipulate 
given shapes. Peer support to 
scaffold own designs. Use class 
discussion to infer own 
selections. 
 
 Additional challenge: chn to 
continue producing their 3D 
model and to ensure they 
duplicate a 3D object as part of 
their own design. 

3 LQ: Can I make my 
own name badge? 
 

Disciplinary Knowledge: 
Multimedia work shows 
restrained use of effects 

*I can rotate objects in three 
dimensions 
*I can duplicate 3D objects 

*How can you adjust the 
viewing angle so that you can 
rotate the shape? 

Task: Chn design their own name 
badge, using a cuboid for the 
base and hand drawn letters. Chn 



Vocab: Rotate, 
duplicate, group 

that help to convey 
meaning rather than 
impress.  
 
Substantive Knowledge:  
Product designers use 3D 
modelling to carefully plan 
the composition of a 
product.  

*I can group 3D objects *How can you add text to the 
shape?  
*Why is it important to 
ensure that your project is on 
top of the workplane? 
*Could your model be 
printed? 

group the objects together to 
move or resize.  
 
Adjustments/tweaks: work in 
supportive partnership to create 
a name badge each.  
 
Additional challenge: add 
additional shapes and 
decorations to their name badge.  

4 
 
 

LQ: Can I make a 3D 
design of a pencil 
pot holder? 
 
Vocab: Dimensions, 
placeholder, hole, 
group, ungroup 
  
 

Disciplinary Knowledge  
Demonstrate an 
awareness of the 
appropriateness of 
outcomes depending on 
choices regarding tools 
and devices.   
 
Substantive Knowledge 
Grouping is useful when 
you want to move or 
resize all of your objects 
as one. 

*I can identify the 3D shapes 
needed to create a model of a 
real-world object 
*I can create digital 3D objects 
of an appropriate size 
*I can group a digital 3D shape 
and a placeholder to create a 
hole in an object 
 
 
 

 

*What happens when you try 
to move grouped 3D objects?  
*Can grouped 3D objects be 
moved in the same way as 
ungrouped 3D objects?  
*Once 3D objects have been 
grouped, can they be 
ungrouped?   
*How can you alter the size 
of a hole in a solid 3D object?  

Task: Chn create a 3D model of a 
pencil holder, made to specific 
dimensions. Ask them to discuss 
how they will create the 3D 
model and the 3D objects they 
will use. Chn make use of 
placeholders (shapes within 
another 3D shapes) to create the 
holes for the pencil holder. Use 
measurement scale of 1mm on 
Tinkercad. 
 
Adjustments/tweaks: use physical 
copy handout to view the 
dimensions of each cylinder more 
clearly. Examples of completed 
pencil holders provided to use as 
a stimulus. 
 
Additional challenge: how can we 
extend our designs to include 
other 3D objects and not just 
cylinders? Can we use 
placeholders of differing shapes? 



5 
 
 
 

LQ: Can I plan my 
own 3D model? 
 
Vocab: Resize, group, 
ungroup, design 
 

Disciplinary Knowledge  
Evaluate the tools 
available to them 
including any that are 
unfamiliar or new and use 
them to solve problems.    
 
Substantive Knowledge 
3D modelling is useful in 
architecture to map out 
the plan of buildings.  

*I can plan my 3D model 
*I can choose which 3D objects 
I need to construct my model 
*I can modify multiple 3D 
objects 

*Why do you think 3D 
modelling is useful in 
architecture? 
* Click on the shapes in the 
models and pull them apart! 
What shapes are used? 
*Which of the ‘Basic Shapes’ 
in Tinkercad could you use in 
the design of a building? 
*How could you make a 
number of slightly different 
buildings? 
 
 
 

Task: Chn design and produce a 
3D model of a photo frame as 
their final project. Chn create 
own success criteria to work from 
as they design their frames 
(printed photographs are often 
152 mm x 102 mm (or 6 x 4 
inches)). Chn draw their design 
from two different angles on 
paper, using accurate dimensions 
and outline specific shapes used 
within their design. 
 
Adjustments/tweaks: Provide 
physical frames for learners to 
examine, and emphasise the 
need for a space for a phot; use a 
simple range of 3D shapes 
available. Use plan view and 
scaffold planning a 3-dimensional 
view. 
 
Additional challenge: Develop a 
specific theme for their design, 
demonstrating a range of 
advanced skills adhered through 
their work on Tinkercad as well as 
those developed within the 
lessons. 

6 
 
 
 

LQ: Can I make my 
own 3D model? 
 
Vocab: Modify, 
evaluate, improve 
 

Disciplinary Knowledge  
Demonstrate an 
awareness of the 
appropriateness of 
outcomes depending on 
choices regarding tools 
and devices.   

*I can decide how my model 
can be improved 
*I can modify my model to 
improve it 
*I can evaluate my model 
against a given criterion 

 

*Which 3D modelling 
techniques will you need to 
use to turn your design into a 
reality? 
*Do the dimensions need 
modifying? 

Task: Chn create their 3D design, 
inferred from their plan, creating 
their initial design without making 
any further enhancements.  Chn 
make use of success criteria that 
make a good 3D model. How can 
we evaluate our work based on 



   
Substantive Knowledge 

*Are the parts of your model 
in proportion to each other? 
*What extra detail could you 
add to your model? 
*How else could you improve 
your model? 
*What did you find difficult? 
*What did you find easy? 
*Why is 3D modelling 
helpful? 

the criteria? Comments should be 
made as evidence towards 
meeting the criteria. 
 
Adjustments/tweaks: Peer 
support to develop design of 3D 
photo frame; use previous crib 
sheets as an instructional pack to 
scaffold design. 
 
Additional challenge: Use further 
tools on Tinkercad which extend 
understanding of 3D modelling 
through own exploration of the 
program. 

 

 

 

 

 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

  
 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: How do I show 
commitment in my 
life? 
 
Vocab: commitment 
 

Disciplinary Knowledge  
 
 
Substantive Knowledge 
Commitment means being 
dedicated to a cause.  

*I know that commitment 
means being dedicated to a 
cause. 
*I can identify ways that an 
individual show commitment 
to a task, person or situation.  
*I can identify ways that may 
mean it is difficult to maintain 
commitment.  
*I can identify examples of 
ways that I show commitment. 
*I can identify three key 
ingredients for commitment.  

*What does it mean to show 
commitment? 
*Is it always easy to show 
commitment? 
*Can you identify ways that it 
can be difficult? 
*How do you show 
commitment? 
*Will these be the same for 
everybody? 

Task: Children to share examples 
of how they show commitment in 
their lives. Decide on 3 key 
ingredients needed for 
commitment e.g. perseverance, 
patience, etc. 
 
Adjustments/tweaks: teacher led 
group – draw images to scaffold 
writing.  
 
Additional challenge: why might 
people stop committing to 
something/someone? 

2/3 
 
 
 

LQ: What are the key 
principles of the 
Islamic faith? 
 
Vocab: 5 pillars of 
Islam, Allah, 
Mosque, duty 
 

Disciplinary Knowledge  
 
Substantive Knowledge 
The five pillars of Islam 
are: the Shahadah, Salah, 
Zakat, Sawm, Hajj.  
 
Muslims believe that they 
need to pray five times a 
day to show commitment 
to Allah.  

*I can identify a range of ways 
that Muslims show 
commitment to their faith.  
*I understand that Muslims are 
expected to show commitment 
everywhere.  
*I can explain my opinion, 
using my own thoughts.  

*Why do you think it is their 
duty to pray to Allah five 
times a day? 
*How might praying five 
times a day affect a Muslim’s 
daily life? 
*Would it always be easy to 
stop what they are doing in 
order to pray? 

Task: Identify the five pillars of 
Islam and state how they dictate 
Muslims to show commitment in 
their life. Chn identify which pillar 
they believe to be the most 
important and why.  
 
Adjustments/tweaks: Teacher led 
group to scaffold discussion. 
Sentence stems to guide 
explanation.  

Unit Title: What is the best way for a 
Muslim to show commitment to 
God? 

Term Autumn 1  Class  Guardians of the Galaxy – Year 6  



 
Additional challenge: What could 
we learn from the way Muslims 
show commitment to their faith 
that we could apply to our own 
lives? 

4 
 
 
 

LQ: Why do Muslims 
give to charity? 
 
Vocab: Zakah, charity 
 

Disciplinary Knowledge  
 
Substantive Knowledge 
The Muslim pillar, Zakah, 
states that Muslims 
should give 2.5% of their 
salary to charity.  

*I understand that charity 
means to give help to those in 
need.  
*I understand that Muslims are 
expected to give to charity as 
part of the five pillars of Islam.  
*I can recall a range of reasons 
why it’s a good idea to give to 
charity.  
*I can explore an example of a 
Muslim charity and identify 
ways that they help those in 
need.  

*Does giving money to 
charity mean a Muslim is 
showing their commitment 
to God? 
*Should this be a duty or 
should Muslims have the 
choice whether or not to give 
their money to charity and 
how much? 
*Why is it a good idea to help 
charities? 
*Other than giving money, 
what other ways can we help 
people?  
*Would someone still be a 
good Muslim if he/she did 
not give money to charity? 

Task: Chn record ways that the 
children adhere to the pillar, 
Zakah. Use knowledge to explore 
Muslim charities (e.g: Islamic 
Relief) to recognise how these 
charities help the less fortunate.  
 
Adjustments/tweaks: Fill in the 
blank statements before 
recording ways. Partner support 
to scaffold research.  
 
 Additional challenge: Research 
what happens if a Muslim does 
not give money to charity.  

5 
 
 
 

LQ: How does 
Ramadan show a 
Muslim’s 
commitment? 
 
Vocab: 5 pillars of 
Islam, Allah, 
Mosque, duty, 
Ramadan, 
pilgramage 
 

Disciplinary Knowledge  
 
Substantive Knowledge 
Ramadan is an Islamic 
festival where Muslims do 
not drink or eat during the 
hours of daylight.  
 
The end of Ramadan, 
called ‘Eid ul-Fitr’, is a 
festival to celebrate the 
end of fasting and to give 
thanks to Allah for the 

*I understand that Ramadan is 
an Islamic festival.  
*I know that during Ramadan, 
a Muslim does not eat or drink 
at all during the hours of 
daylight.  
*I can identify my own 
questions about the ways 
Muslims show commitment.  
*I can justify explanations as to 
which method of showing 
commitment is the most 
valued.  

*Do you think fasting is 
necessary for Muslims to 
show commitment to their 
God?  
*If a Muslim was really hungry 
and ate something, would this 
mean that he/she is not a 
good Muslim?  
*Why is carrying out a 
pilgrimage to Mecca 
important for Muslims? 
*Do you have any questions 
for Gudrun owl? 

Task: 
 
Adjustments, tweaks and 
additional challenge: 



strength he gave them 
throughout the previous 
month.   
 
 

 

6 
 
 
 

LQ: Can I apply my 
learning around 
commitments to 
make my own 
commitments.  
 
Vocab: mission 
statement 
 

Disciplinary Knowledge  
 
Substantive Knowledge 

*I can reflect upon the 
commitments I made in Lesson 
1 and how I show commitment 
to that person, place or event.  
*I can write a short mission 
statement to reinforce my 
commitment.  
*I can use my learning from 
the unit to apply to my own 
commitment.  

 

*How are you going to 
ensure that you show this 
commitment? 
*Are there some things that 
you are more committed to 
than other things? Why? 

Task: Write an affirmation or a short 
mission statement to reinforce their 
commitment to their chosen focus. 
Ask some chn to share with the class.  
 
Adjustments/tweaks: Sentence 
starters to structure writing.  
 
Additional challenge: Explain the 
learning from the unit that was 
applied to new mission 
statements.  

 

 

 

 

 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

  
 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: What makes a 
good 
representative?  
 
Vocab: 
representative, 
qualities  
 

Disciplinary Knowledge  
(Taken from the skills 
progression document)  
 
Substantive Knowledge 
 

*I can consider how I felt when 
I was chosen for a task or 
activity.  
*I can recall occasions where I 
selected others for a particular 
role.  
*I can recall the qualities that I 
looked for when choosing a 
person.  
*I can identify good and bad 
qualities for a representative 
for our class.  

*Have you ever been chosen 
to do something important? 
*Why were you chosen? 
*How did you feel when you 
were chosen? 
*Have you ever had to 
choose someone else for 
something important?  
*Why did you choose that 
person?  

Task: In groups, children draw up 
spider diagrams to show the task 
and the person chosen to do it in 
the centre, and then all the 
reasons why that person might 
have been chosen. Then sort the  
reasons into good reasons for 
choosing someone and not such 
good reasons for choosing 
someone. Children to justify their 
reasons why. 
 
Adjustments/tweaks: link to real 
life examples of receiving 
classroom jobs.  
 
Additional challenge: consider real 
life positions with responsibilities 
and the qualities that would be 
required (e.g: Prime minister, 
head teacher, football manager).  

2 
 
 
 

LQ: How is Mary 
depicted within the 
Bible? 
 

Disciplinary Knowledge  
 
Substantive Knowledge 

*I know that Mary was Jesus’ 
mother.  
*I can explore biblical artwork 
and quotes from the Bible to 
infer what qualities Mary had.  

*When looking at Mary in 
artwork, how is she 
depicted? 
*Why was she painted in 
these ways? 

Task: Chn annotate an image of 
Mary with her positive qualities 
which made her a good choice for 
God to be Jesus’ mother.  
 

Unit Title: How significant is it that Mary 
was Jesus’ mother? 
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Vocab: soul, Lord, 
spirit, servant, virgin 
Mary 
 

Mary was an ordinary girl 
and not a celebrity when 
she gave birth to Jesus.  
 
Mary is often referred to 
as the ‘Virgin Mary’.  

*I can collate my ideas into a 
brainstorm, providing some 
evidence.   

*Why do you think Mary was 
scared when the angels came 
to visit her? 
*Why do you think Mary was 
chosen to give birth to Jesus? 
*What was special about 
her? 
*What clues do we get as to 
why God chose her to be 
Jesus’ mother? 
*What sort of person would 
you have chosen to be Jesus’ 
Mum? Why? 

Adjustments/tweaks: Teacher led 
group; use bank of quotes from 
the Bible to match to appropriate 
qualities.  
 
 Additional challenge: Explore 
page numbers in Bible to identify 
own qualities and evidence 
independently.  

3 
 
 
 

LQ: How did Joseph 
react to Mary’s 
pregnancy? 
 
Vocab: Public 
disgrace, divorce, 
betrayal, Holy Spirt, 
sexual intercourse 
 

Disciplinary Knowledge  
 
Substantive Knowledge 
After Joseph found out 
about Mary’s pregnancy, 
he believed that Mary was 
no longer a Virgin and that 
she had betrayed him.  

*I can identify Joseph’s 
response to Mary’s impending 
birth.  
*I can recall how Joseph’s 
reaction was an unrealistic 
assumption to make.  
*I can explore the reasons why 
Mary was chosen instead of 
another.  
 

*What is meant by Joseph 
did not want to expose her to 
public disgrace?  
*Why was he going to break 
off the engagement?  
*Was the assumption that 
she was no longer a virgin an 
unrealistic assumption to 
make?  
*Why do you think a virgin 
was chosen to give birth to 
Jesus?  
*Why was Mary chosen? 
Why not somebody else who 
was also a virgin?  

Task: Chn record the opinions and 
views from Joseph, Mary and 
God’s perspective of the 
pregnancy, using their learning 
from the Bible extracts explored.   
 
Adjustments/tweaks: teacher led 
scaffolded group; oral rehearsal 
of answers; reinforce with 
imagery.  
 
Additional challenge: extending 
questions to consider: Why didn’t 
God send Jesus to Earth through 
some other means? Why didn’t 
he just appear on Earth? 

4 
 
 
 

LQ: What is 
incarnation? 
 
Vocab: incarnation, 
human-form 
 

Disciplinary Knowledge  
 
Substantive Knowledge 
Jesus was incarnated as 
God in human form on 
Earth.  

*I know that incarnation 
means God in human form.  
*I know that Jesus was sent to 
Earth as God and man.  
*I can explore a Bible extract 
to explore the form of Jesus.  

*What does incarnation 
mean? 
*Why did God send Jesus to 
Earth in this way? 
*What do you think the 
extract John 1:14 means? 

Task: Chn annotate the extract 
John 1:14 with findings and 
meaning. Chn explain how the 
extract helps us to understand 
how Jesus represents God and his 
word in human form.  
 



*I can derive my own meaning 
from the Bible.  

Adjustments/tweaks: Group 
annotation of extract; chn record 
their own interpretation of what 
they believe the extract means.  
 
Additional challenge: If he wasn’t 
incarnated in human form, what 
do you believe he could have 
been incarnated as? 

5 
 
 
 

LQ: Can I summarise 
my knowledge of 
Jesus’ incarnation? 
 
Vocab: incarnation 
 

Disciplinary Knowledge  
 
Substantive Knowledge 
 

*I can consolidate my 
understanding of why a virgin 
was chosen to be Jesus’ 
mother.  
*I can recall how significant it 
was that Mary was Jesus’ 
mother.  
*I can summarise my reasons 
why Mary was selected to be 
Jesus’ mother.  

*Why was a virgin chosen to 
be Jesus’ mother? 
*How significant is that Mary 
was Jesus’ mother?  
*What other Christian beliefs 
rely on Jesus being God as 
well as human?  
*Would people have listened 
to Jesus so much if He had 
been an ordinary man with 2 
human parents and not the 
incarnation of God? 
*Would He still have done 
what He did? 
*Would He still have been 
crucified? 

Task: Chn to complete summary 
activity to consolidate key 
questions from the unit: Why was 
a virgin chosen to be Jesus’ 
mother? How significant is it that 
Mary was Jesus’ mother? 
 
Adjustments/tweaks: group 
discussion with adult to infer 
independent write.  
 
Additional challenge: What other 
beliefs rely on Jesus being God as 
well as human 
(miracles/resurrection)?  

6 
 
 
 

LQ: What would 
Mary be like in 
modern day? 
 
Vocab: symbolism 
 

Disciplinary Knowledge  
 
Substantive Knowledge 

*I can recall that the virgin 
birth was used to symbolise 
Jesus being God, humble and 
here for everyone.  
*I can explore the reasons why 
Jesus might be sent by God 
and the symbolism attached to 
his mother.  
*I can draw a portrait of what 
Mary would have looked like in 
modern day.  

*What would Jesus’ mother 
be like if God chose to send 
him back to be born today? 
*What would Mary look like 
if she was alive today?  

Task: Chn design a portrait of 
what they believe Mary would 
look like if she was alive today. 
Annotate with person qualities 
around the image.  
 
Adjustments/tweaks: adult led 
brainstorm of qualities to infer 
portraits.  
 



Additional challenge: Link to Bible 
extracts for evidence.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

National Curriculum Links Unit Hook 

• To create sketch books to record their observations and use them to review and revisit ideas 

• To improve their mastery of art and design techniques, including drawing, painting and sculpture 
with a range of materials [for example, pencil, charcoal, paint, clay] 

• About great artists, architects and designers in history 

 
Drawing challenge giving clues – 

compare and contrast with friends.  
 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: Can I draw on my 
imagination and 
experiences to infer 
an art piece? 
 
Vocab: magical 
realism, Joan Mirό, 
realistic 
 

Disciplinary Knowledge  
Select and record from 
first hand observation, 
experience and 
imagination, and explore 
ideas for different 
purposes.   
 
Substantive Knowledge 
Joan Miró was a Spanish 
Catalan painter, born in 
Barcelona. 
 
Magical realism is a form 
of art using realistic 
objects/people and 
fantasy elements.  

*I can sketch at least 5 things 
from my own life.  
*I can sketch carefully so that 
my drawings are realistic.  
I can recall that Joan Mirό was 
a painter.  
*I can recall that Joan Mirό’s 
work makes up part of the 
‘Magical Realism’ movement. 
*I can identify at least one 
similarity between my picture 
and Joan Mirό’s painting, ‘The 
Farm’. 

*What is realistic within the 
painting? 
*What is unusual within the 
paintings? 
*Why has Miro included 
realistic and unusual 
elements together? 
*What type of media has he 
used? 
*Why is the scale of the 
objects unusual in the piece 
‘The Farm’? 
*How could you re-create 
the piece using significant 
objects and people from your 
life? 
*Has your partner used the 
work of Miro to influence 
their artwork? 

Task: Chn respond to the piece 
‘The Farm’ in order to explore the 
themes and portrayal of the 
piece. Using their own 
experiences and imaginations, 
chn re-create the image, using 
sketching techniques and an 
unusual scale of the objects 
depicted.  
 
Adjustments/tweaks: Group 
brainstorm of potential 
ideas/objects that could be 
included.  
 
Additional challenge: Show 
texture, light and shade in their 
piece.  

2 
 
 

LQ: Can I re-create a 
surrealist piece? 
 

Disciplinary Knowledge  
 
Substantive Knowledge 

*I know that Surrealism was an 
art movement that began in 
the 1920’s.  

*How does Magical Realism 
look similar and different to 
Surrealism?  

Task: Using a range of geometric 
and organic shapes, chn create 
their own surrealist art work. Chn 

Unit Title: Joan Miro – Mixed Media  Term Autumn 1 Class  Guardians of the Galaxy – Year 6  



 Vocab: surrealism, 
vertical, horizontal, 
geometric 
 

Surrealism was an art 
movement that began in 
the 1920’s.  
 
The movement saw 
artwork that included 
things that would not be 
usually seen together.  

*I can recall that Miro uses a 
range of geometric and organic 
shapes.  
*I can explore a range of art by 
Miro and identify his typical 
style.  
*I can create my own art piece 
in the style of Miro, using his 
typical style.  

*What two different types of 
shapes can you see in Miro’s 
painting style?  
*What colour palette is 
typically used in Miro’s 
paintings?  
*How are geometric shapes 
used in his work? 
*How does Miro mix 
geometric and organic 
shapes in his work? 

stick to the success criteria of 
Miro’s work to maintain the 
stylistic technique.  
 
Adjustments/tweaks: use picture 
generator to identify ways to 
incorporate geometric imagery.  
 
Additional challenge: can you 
incorporate automatic drawing 
from your unconscious mind? 

3 
 
 
 

LQ: How can I use 
dry and wet media 
to create a range of 
marks?  
 
Vocab: dry media, 
wet media, 
geometric, organic 
 

Disciplinary Knowledge  
Question and make 
thoughtful observations 
about starting points and 
select ideas and processes 
to use in their work. 
 
Demonstrate a wide 
variety of ways to make 
different marks with dry 
and wet media. 
 
Substantive Knowledge 
Mixed media uses a range 
of different art materials, 
including paint, pastels, 
pencils and chalk. 

*I can recall that mixed media 
artwork sees a range of 
different art materials being 
used on once piece. 
*I can define a list of media 
that I can use in my piece. 
*I understand that different 
media creates specific effects 
in my art piece.  
*I can identify media that I can 
use to emulate Miro’s style.  

*What does mixed media 
mean? 
*What different art materials 
could we use? 
*How many different affects 
can you identify within the 
work of Miro? 
*If we wanted to create a 
defined, geometric line, 
which media would we use 
and why? 
*Why would it be effective to 
use a range of different 
media in a piece? 

Task: Chn take snapshots of 
different elements of Miro’s work 
and experiment with using 
different media to accurately 
recreate that element. Select the 
most appropriate media to use.  
 
Adjustments/tweaks: group 
discussion and feedback to 
scaffold independent work.  
 
Additional challenge: provide 
written justifications as to why 
the media was selected, using 
specific vocabulary from the unit.  

4 
 
 
 

LQ: Can I plan my 
own surrealist piece? 
 
Vocab: Surrealism, 
geometric, organic, 
mixed media, dry 
media, wet media.  
 

Disciplinary Knowledge  
Develop ideas using 
different or mixed media, 
using a sketchbook. 
 
Substantive Knowledge 
The use of a sketchbook 
allows you to make 

*I can recall key characteristics 
of the Surrealism movement 
and Miro’s style. 
*I can identify themes and 
ideas in ‘Harlequin’s Carnival’.  
*I can identify some of my own 
memories and dreams.  

*Can you recall the 
appropriate wet or dry media 
that could be used to achieve 
different effects? 
*Considering the ‘Harlequin’s 
Carnival’, what is depicted? 
*How are geometric and 
organic shapes used? 

Task: In sketchbooks, chn plan 
and sketch own memories and 
dreams to contribute to a 
surrealist piece. Plan 
opportunities to use a range of 
mixed media.  
 



connections and juxtapose 
potential ideas that could 
be used.  

*I can record some potential 
ideas for my own piece, using 
sketching techniques.  

*Can you identify some of 
your memories and dreams?  
*Can you record these in 
your sketch books, using 
sketching techniques? 

Adjustments/tweaks: record ideas 
on a whiteboard; discussion in 
small groups to infer independent 
ideas.  
 
Additional challenge: can you 
incorporate automatic drawing 
from your unconscious mind? 

5 
 
 
 

LQ: Can I use a range 
of media and 
techniques to create 
a surrealist piece?  
 
Vocab: line, tone, 
pattern, texture, 
form, space, colour, 
shape 
 

Disciplinary Knowledge  
Manipulate and 
experiment  
with the elements of art: 
line, tone, pattern, 
texture, form, space, 
colour and shape. 
 
Substantive Knowledge 

*I can use my own sketches to 
finalise a design for my own 
surrealist piece.  
*I can use the characteristics 
of Miro’s style to infer my own 
art piece.  
*I can use a range of mixed 
media in my own work.  

*What does tone and texture 
look like in Art?  
*Can you identify 
opportunities where you 
have used a range of tones, 
textures, colour and shape in 
your sketches? 
*Which shapes and designs 
will you finalise for your final 
art piece?  
*How will you incorporate 
Miro’s artistic style in your 
work?  

Task: Using mixed media, chn 
create a surrealist art piece in the 
style of Miro. Chn should use a 
range of media, incorporate key 
characteristics of Miro’s style, 
depicting their own memories 
and dreams.  
 
Adjustments/tweaks: photocopy 
sketches to cut and arrange into 
appropriate places to help 
visualise final piece. Use examples 
of Miro’s work to scaffold and 
support.  
 
 
 Additional challenge: incorporate 
further example of Miro’s work 
aside from Harlequin’s Carnival.  

6 
 
 
 

LQ: Can I evaluate 
my own work and 
that of others? 
 
Vocab: evaluate, 
compare, 
approaches, 
interpretation 
 

Disciplinary Knowledge  
Compare ideas, methods 
and approaches in their 
own and others’ work and 
say what they think and 
feel about them.  

 
Substantive Knowledge 

*I can finalise a criterion to 
evaluate my own work and the 
work of others.  
*I can observe common 
themes, characteristics and 
techniques within art.  
*I can assess the overall 
effectiveness of a piece.  

*What do we consider when 
we look at Art? 
*Will everybody’s work be 
the same as yours? Why not? 
*How can we evaluate the 
work of others?  
*What criteria should you be 
able to identify in the work of 
others?  

Task: Chn identify a set criterion 
to evaluate the characteristics 
and techniques used within the 
unit. Evaluate success of own 
work and then to their peers. Use 
feedback to identify strengths 
and next steps of piece.  
 



When evaluating art, we 
use objective information, 
including what the artist 
tried to show, and 
subjective opinion, which 
is our own thoughts on 
the piece.  

*I can identify next steps of a 
piece.  

Adjustments/tweaks: adult 
support to link to set criterion to 
evaluate work 
 
Additional challenge: extend to 
knowledge of other techniques 
and famous artists to incorporate 
further techniques.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

National Curriculum Links Unit Hook 

• Investigate and analyse a range of existing products 

• Use research and develop design criteria to inform the design of innovative, functional,  
appealing products that are fit for purpose, aimed at particular individuals or groups. 

• Select from and use a wider range of tools and equipment to perform practical tasks [for example, 
cutting, shaping, joining and finishing], accurately. 

• Understand and use mechanical systems in their products [for example, gears, pulleys, cams, 
levers and linkages] 

• Evaluate their ideas and products against their own design criteria and consider the views of 
others to improve their work 

 
 
 

Explore real life examples using cams 

 

 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: How does a 
product using cams 
work? 
 
Vocab: cams, rotary 
motion, oscillating, 
reciprocating, 
product  
 

Disciplinary Knowledge  
 
 
Substantive Knowledge 
Toys that include cams 
converts rotary movement 
into linear movement.  
 
Cams have been around 
since the flying pigeon by 
Archytas of Tarentum, 
created in 400 years BC.  
 
  

*I can explore a variety of real 
life products that incorporate a 
cams system.  
*I can identify how the cams 
makes movement within the 
product.  
*I can identify the direction of 
movement.  
*I can identify the design 
decisions that have been 
made.  

*Can you recall any 
childhood toys that make use 
of cams? 
*When you turn the handle, 
what happens? 
*What type of movement 
can you see – rotary, 
oscillating or reciprocating?  
*How innovative is the 
product? 
*What design decisions have 
been made? 
*What type of mechanical 
decisions have been made?  
*How well does this product 
work? 

Task: Use observational drawings 
and questions to develop 
understanding of the products in 
the handling collection and those 
they have researched. Identify 
the mechanical components of 
the product and the design 
decisions that have been made.  
 
Adjustments/tweaks: small guided 
group to compile together. Oral 
discussion recorded by adult.  
 
Additional challenge: can you 
research any further products 
that make use of a similar 
system? 

Unit Title: CAMS Term Autumn 2 Class  Guardians of the Galaxy  



2 
 
 
 

LQ: Can I construct a 
cams system? 
 
Vocab: follower, 
lever, slider, guide, 
spacer 
 

Disciplinary Knowledge  
Assemble components 
make working models   
 
Substantive Knowledge 
A cams system uses a 
follower, lever, slider, 
guide and spacer.  
 
 

*I can identify the different 
part of a cams.  
*I can identify how different 
shaped cams systems create 
different movements.  
*I can create a simple cams 
system, using a cam, follower, 
lever, slider, guide and spacer.  

*What is the role of the 
follower?  
*Why would we need to have 
a variety of shapes of cams?  
*Can you match them to 
their names?  
*Why is it important to 
measure accurately when 
using cams? 
*Can you predict how high 
the cam will life the follower.  
 

Task: Chn create a simple cams 
system using craft materials, 
constructing the basic cams 
system and identifying the type of 
movement created.  
 
Adjustments/tweaks: work with 
supportive partner to scaffold 
process. Take pictures to infer 
planning stage.  
 
Additional challenge: identify 
potential errors that could be 
made and how to avoid them 
(create a user guide to making a 
cams). 

3 
 
 
 

LQ: Can I construct a 
design brief? 
 
Vocab: design brief, 
user, context, 
purpose, audience 
 

Disciplinary Knowledge  
Develop a design   
specification    
 
Substantive Knowledge 
A design brief explains the 
core details of an 
upcoming design project.  
 
Product development 
often sees questionnaires 
and surveys used to 
gather the thoughts of 
their intended user.  

*I can be confident with the 
design brief for a cams toy.  
*I can be confident in who the 
user would be.  
*I can identify a context for my 
toy.  
*I can carry out a 
questionnaire or survey of 
intended users to help with my 
design choices.  

*What types of products 
could we construct using a 
cams system? 
*If we made a toy, who 
would be our intended user? 
*What is the purpose of a 
toy? 
*Could we link our toys to 
any particular themes or 
events (Christmas)?  

Task: Chn generate innovative 
ideas by carrying out research 
including surveys, interviews and 
questionnaires and develop a 
design specification for their 
product, carefully considering the 
purpose and intended user for 
their product. 
 
Adjustments/tweaks: Bank of 
questions ready prepared to 
select from. Supportive partner to 
scaffold and support. Images and 
real life examples to scaffold.  
 
 Additional challenge: incorporate 
further design decisions to 
maintain interest for the user.  



4 
 
 
 

LQ: Can I produce a 
detailed step-by-step 
plan?  
 
Vocab  
Product design, plan 
view, annotations 

Disciplinary Knowledge  
Plan the order of their 
work, choosing 
appropriate materials, 
tools and techniques   
 
Substantive Knowledge 
Product designers use 
sketches to plan out what 
a product will look like and 
how it will be built.  

*I can be sure of the design 
brief for my cams toy.  
*I can draw a detailed, 
annotated sketch from 
different views.  
*I can annotate my sketches 
with the components and 
mechanical systems.  
*I can compose a step-by-step 
plan and list of tools, 
equipment and materials 
needed.  

*Why are sketches useful in 
planning and organising your 
design? 
*Why is it useful to complete 
a sketch from more than one 
angle? 
*Why is it important to 
annotate your sketches with 
the components and 
mechanical systems 
required? 
*How can you ensure that 
you have included everything 
that you need? 

Task: Chn create two sketches of 
their intended product and 
compose a step by step plan of 
the construction of their toy.  
 
Adjustments/tweaks: Compose 
plan as a storyboard with relevant 
steps noted underneath.  
 
 
 and additional challenge: 

5 
 
 
 

LQ: Can I construct 
my own product? 
 
Vocab: product, 
construction, G-
clamp,  
 

Disciplinary Knowledge  
Select appropriate tools, 
materials, components 
and techniques   
 
Assemble components 
make working models    
 
Use tools safely and 
accurately   
 
Construct products using 
permanent joining 
techniques   
 
Substantive Knowledge 
Health and safety whilst 
constructing a product is 
vital in keeping yourself 
and those around you 
safe.  

*I can read over my step by 
step plan and amend it where 
necessary before starting.  
*I can follow the step by step 
plan to construct my toy. 
*I can use the equipment and 
tools safely in the classroom.  
*I can construct my toy for the 
intended purpose and user.  

*Why is it important to have 
a thorough step by step plan 
when constructing your cams 
toy? 
*How do we use the 
equipment safely?  
*Why is important to keep 
yourself and everybody else 
safe during the construction 
of your toy?  
*Why is it important to keep 
the intended user in mind 
when constructing our toys? 

Task: Chn follow step by step plan 
created in previous lesson to 
construct cams toy. Reminders of 
health and safety throughout.  
 
Adjustments/tweaks: gather those 
that require additional support to 
work on an adult guided table; 
scaffold and support to follow 
plans.  
 
Additional challenge: add 
additional planned aesthetics for 
the intended user.  



6 
 
 
 

LQ: Can I evaluate 
my final product? 
 
Vocab: design 
specification, 
innovation, evaluate 
 

Disciplinary Knowledge  
Evaluate against their 
original criteria and 
suggest ways that their 
product could be 
improved. 
 
Substantive Knowledge 
 

*I can use the design brief to 
evaluate my own work and the 
work of others.  
*I can evaluate the mechanical 
parts of the cams toy to ensure 
that they work.  
*I can evaluate the aesthetics 
of the toy, considering the 
intended user.   
*I can evaluate the toy on a 
range of key areas, including 
considerations around the 
user, purpose and design 
decisions.   
 

*How can we use the project 
title in order to reflect upon 
the success of our toys?  
*Does it meet the design 
specification? 
*How can we test the cams 
system?  
*How many different styles 
of cams systems can you 
identify?  
*Is the toy aesthetically 
pleasing and does it 
mechanically work?  
*How is this similar to when 
we evaluated our artwork? 

Task: Evaluate throughout and 
the final product in use, 
comparing it to the original 
design specification.  
Critically evaluate the quality of 
the design, the manufacture, 
functionality, innovation shown 
and fitness for the intended user 
and purpose. 
 
Adjustments/tweaks: Further 
explanation on the scale used for 
the evaluation web to aid 
understanding of where to mark 
the product.   
 
Additional challenge: provide 
further additions to the cams 
systems by providing plan 
drawings.  

 

 

 

 

 

 

 

 

National Curriculum Links Unit Hook 

  
 

Unit Title: Relationships Term Autumn 1 Class  Guardians of the Galaxy – Year 6  



 Learning 
Question 

Knowledge  Success Criteria Key Questions  Practise  

1 
 
 
 

LQ: What can loving 
relationships look 
like? 
 
Vocab: Relationship, 
friendship, couple, 
love, positive, 
qualities, values, 
expectations,  
responsibility, 
responsibilities  
 

Disciplinary Knowledge  
Recognise that there are 
different types of 
relationships (e.g. 
friendships, family 
relationships, romantic 
relationships, online 
relationships)   
 
Recognise that people 
may be attracted to 
someone emotionally, 
romantically and sexually; 
that people may be 
attracted to someone of 
the same sex or different 
sex to them 
 
Substantive Knowledge 
Positive relationships must 
benefit both individuals 
involved positively. 
 
*Relationships must be 
safe and secure for the 
people involved.  

*I can identify characteristics 
of a loving relationship.  
*I can identify individuals that 
you can have a relationship 
with.  
*I can identify how individuals 
within a case study may be 
feeling in their relationship.  
*I can rank the features of a 
relationship into a Diamond 9.  

*What does a positive, 
healthy relationship mean? 
*What do the different 
images of relationships have 
in common?  
*Who can you have a 
relationship with?  
*Can you rank the features of 
a positive relationship using a 
Diamond 9 ranking?  
*Can you complete the 
sentence – A loving 
relationship needs…? 

Task: Chn complete mind map of 
what a healthy relationship 
needs. Carry out Diamond 9 
ranking of credentials of a healthy 
relationship. Reflect on initial 
mind map from the beginning of 
the lesson and return to add 
additional characteristics.  
 
Adjustments/tweaks: scaffold 
using imagery throughout lesson.  
 
Additional challenge: is each 
relationship the same or 
different? Why can this be 
positive and negative.  

2 
 
 
 

LQ: What is the 
difference between 
gender and sexual 
orientation? 
 
Vocab: Gender, 
biological sex, 
identity, identify, 

Disciplinary Knowledge  
That gender identity and 
sexual orientation are 
different  
 
Substantive Knowledge 
Biological sex is the 
physical and biological 

*I understand the difference 
between biological sex and 
gender.  
*I can recognise some 
different genders, including 
agender and cisgender.  
*I know how to respond 
positively towards people who 

*What is the difference 
between gender and 
biological sex?  
*How do people identify as a 
different gender? 
*What different genders can 
people identify as?  

Task: Chn match a variety of 
genders to their definition. 
Respond to scenarios exploring 
what they would do in response 
to their friends or loved ones 
confiding in them about their 
gender.  
 



male, female, 
agender 
 

characteristics of a child 
when born, either male or 
female.  
 
Gender relates to how a 
person identifies.   

associate as a different gender 
to myself.  
*I know where to go for 
support with gender.  

*Are any of the genders 
similar?  
*What would you do if one of 
your friends told you that 
they were one of those 
genders?  
*Where could you go for 
support if you are unsure of 
your gender? 

Adjustments/tweaks: partner 
work to support and scaffold. Pre-
teach for key individuals (LT, JH, 
ATM) 
 
Additional challenge: Does gender 
effect sexuality? Conduct 
research.  

3 
 
 
 

LQ: How do couples 
show love and 
commitment? 
 
Vocab: Commitment, 
respect, flourish 

Disciplinary Knowledge  
Understand people who 
love and care for each 
other can be in a 
committed relationship 
(e.g. marriage), living 
together, but may also 
live apart 
 
Substantive Knowledge 
Commitment in any 
relationship means that 
you are dedicated to 
another person.  

*I can explore what 
commitment means to me.  
*I can identify characteristics 
of what it means to be 
committed to something or 
someone.  
*I can identify ways that it is 
important to commit to 
oneself first before committing 
to others.  
*I understand that 
commitment can be shown in 
a variety of ways. 
*I can explore ways that 
commitment can be broken.  
*I understand that 
commitment is important in 
any relationship.  

*What does commitment 
mean to you? 
*Will one couple’s idea of 
commitment be different to 
another?  
*How can people break trust 
and commitment?  
*How does the poet Nick 
Brewer share messages or 
ideas about commitment?  
*Why is it important to 
commit to yourself first 
before you commit to 
someone else?  
*Why might this help a 
relationship?  

Task: Using video of rapper and 
spoken word artist Nick Brewer, 
small groups consider identified 
quotes and messages that are 
significant, thinking about 
commitment to oneself and to 
others. Explain what the meaning 
behind key points and what could 
be learnt.  
 
Adjustments/tweaks: Provided 
with some quotes to begin task – 
oral rehearsal to scaffold 
explanation.  
 
 Additional challenge: Are certain 
aspects of commitment the same 
in all relationships? Compile a list.  

4 
 
 
 

LQ: What is the 
difference between 
marriage and civil 
partnership? 
 
Vocab: Marriage, 
civil partnership, 
commitment, 
religion, registrar 

Disciplinary Knowledge  
Recognise that marriage 
and civil partnership as a 
legal declaration of 
commitment made by 
two adults who love and 
care for each other, which 
is intended to be lifelong   
 

*I understand that marriage is 
the legal union of two people 
before God.  
*I know that a civil partnership 
is a legal partnership of two 
people of any gender.  
*I understand the laws around 
marriage.  

*What is marriage?  
*Who can get married? 
*At what age can you get 
married?  
*Do you think that the law 
should state that some 
people show not be allowed 
to marry others?  

Task: In groups of three, two 
people act as the couple wishing 
to be married and the other 
person acts as the person who 
they have come to ask if they can 
be married (a registrar or 
celebrant). Act out the questions 
and answers that would have to 



 Recognise that forcing 
anyone to marry against 
their will is a crime; that 
help and support is 
available to people who 
are worried about this for 
themselves or others   
 
Recognise that marriage 
and civil partnership as a 
legal declaration of 
commitment made by two 
adults who love and care 
for each other, which is 
intended to be lifelong 
   
Substantive Knowledge 
 

*I understand that forcing 
someone to marry against 
their will is a crime.  
*I know that there is support 
available if this happens.  
*I can act out a marriage or a 
civil partnership, using 
questions and responses 
required of the ceremony.  

*Where can people get 
married?  
*Can people be forced into a 
marriage? Is that acceptable?  

be asked to make sure it would 
be a legal marriage. 
 
Adjustments/tweaks: supportive 
group to scaffold oral responses. 
Less keen individuals to play 
registrar/witness. 
 
Additional challenge: Why do you 
think there are necessary 
questions that need to be asked 
in all marriages and civil 
partnerships? 

5 
 
 
 

LQ: What is the 
difference between 
a healthy and 
unhealthy 
friendship? 
 
Vocab: relationship, 
healthy, unhealthy, 
happiness, toxic, 
safety, safeguarding, 
friendship, mental 
health, awareness 
 

Disciplinary Knowledge  
Recognise that there are 
different types of 
relationships (e.g. 
friendships, family 
relationships, romantic 
relationships, online 
relationships)   
 
Substantive Knowledge 
Positive friendships should 
benefit your well-being.  
 
 

*I can identify the 
characteristics of a positive 
friendship.  
*I can identify characteristics 
of a negative friendship.  
*I know what to do about a 
negative friendship that I no 
longer want to be a part of.  
*I know who can support me 
with my friendships.  
 

*How do people make us feel 
good about ourselves?  
*How do we make people 
feel good about themselves?  
*What do we expect from a 
healthy relationship?  
*When might ending an 
unhealthy relationship be the 
best thing to do?  
*How can we end 
relationships without hurting 
someone’s feelings?  
*Who can help us when we 
are worried about 
relationships?  
*What makes a good friend?  
*Why would someone 
continue to be friends with 

Task: Provide case studies of a 
range of different friendships and 
circumstances. Pairs and small 
groups give advice with the best 
action. Collate characteristics of 
positive and negative friendships 
for reference.  
 
Adjustments/tweaks: Link back to 
own experiences to scaffold.  
 
Additional challenge: Create a 
modelled conversation in how 
you would communicate to 
another that your friendship is 
not a positive one.  



someone who is not good for 
them?  

6 
 
 
 

LQ: How do our 
actions affect 
others? 
 
Vocab: positive, 
negative, choice, 
outcome, behaviour, 
outcome, impact, 
consequence 
 

Disciplinary Knowledge  
Recognise pressure from 
others to do something 
unsafe or that makes 
them feel uncomfortable 
and strategies for 
managing this   
 
Know where to get advice 
and report concerns if 
worried about their own 
or someone else’s 
personal safety (including 
online) 
Substantive Knowledge 
When risk is identified, it 
is often a good idea to 
stop, take a step back and 
ask what if.  
 
An informed choice is 
where you use all the 
information that you have 
to effect your decision.  

*I can identify the 
consequences if we do 
something risky or unsafe.  
*I can identify ways that 
people may be worried or 
upset if we do something risky.  
*I can identify positive and 
negative consequences and 
the difference between them.  
*I can identify how positive 
behaviour has positive 
outcomes and negative 
behaviour has negative 
outcomes.  

*What could the 
consequences be if we do 
something risky or unsafe?  
*How might this affect 
people who love us? 
*How might seeing things 
from someone else’s 
perspective help? 
*How might someone who is 
worried about us react? 
*When should we stop and 
think before we act?  
 

 

Task: In pairs, students write a list 
of actions that have positive 
consequences. Share as a class, 
gathering answers from each pair 
without repetition, and create a 
list of positive actions. Use this to 
create a clear understanding of 
what represents positive 
behaviour. 
 
Chn complete scenario flowcharts 
with possible positive or negative 
actions. Discuss which outcome 
would be best to choose – 
complete and pass on. 
 
Adjustments/tweaks: partner 
work to scaffold.  
 
Additional challenge: Can positive 
behaviour ever have negative 
consequences?  

7 LQ: How do I 
respond to dares? 
 
Vocab: Dares, 
embarrassment, 
dangerous, methods 

Disciplinary Knowledge: 
Recognise pressure from 
others to do something 
unsafe or that makes 
them feel uncomfortable 
and strategies for 
managing this   
 
Substantive Knowledge: 

*I understand what a dare is.  
*I can identify dares which 
would be safe and those that 
could be dangerous.  
*I know how to say no to dares 
and how to refuse carrying 
them out.  

*Have you ever heard the 
phrase ‘I dare you…’ or ever 
played truth or dare? 
*When are dares not fun?  
*Why would people give out 
dares that could be 
dangerous?  
*Would people who issue 
dares readily volunteer 
themselves to do a dare?  

Task: Chn role play scenarios 
where they may be dared into 
doing something that they do not 
want to. Provide one of the 
following ways to deal with it: 
avoid being with people who will 
issue dares 
• walk away 
• change the subject 
• use humour 



Dares can make people 
feel pressured to carryout 
an act that puts them in 
danger or makes them 
feel unsafe.  

*Who ends up 
hurt/embarrassed?  
*Why is it sometimes hard to 
say no to dares?  

• tell a grown up 
 
Adjustments/tweaks: group 
discussion before role play; visual 
prompt of possible responses and 
matching oral statements.  
 
Additional challenge: Are there 
any alternative ways that we can 
say no to dares?  

8 LQ: What is the 
difference between 
acceptable and 
unacceptable 
physical contact? 
 
Vocab: physical, 
acceptable, 
unacceptable, safety, 
safeguarding, harm, 
abuse 

Disciplinary Knowledge: 
Recognise different types 
of physical contact; what 
is acceptable and 
unacceptable; strategies 
to respond to unwanted 
physical contact   
 
Understand about seeking 
and giving permission 
(consent) in different 
situations   
 
Substantive Knowledge: 
Acceptable physical 
contact should make both 
people feel comfortable 
and safe.  

*I can identify ways that we 
can be acceptably and 
unacceptably touched.  
*I can identify situations where 
physical contact can be 
acceptable or unacceptable.  
*I can identify ways that the 
media depicts physical contact.  
*I can recall strategies to deal 
with unacceptable physical 
contact.  

*Are we influenced by what 
we see?  
*To which part of us does our 
personal safety apply?  
*What physical contact is 
acceptable for us in different 
situations?  
*What skills/strategies do we 
need to cope with unwanted 
attention?  
*How is physical contact 
depicted in different forms of 
media?  
*Does the media have an 
impact on your 
understanding of what is 
acceptable and 
unacceptable? 
*What do we do if somebody 
is physically violent or 
abusive towards us? 

Task: Provide scenarios where 
chn have to outline an 
appropriate response. 
 
Adjustments/tweaks: flowchart 
for chn to follow in order to 
provide a pool of choices.  
 
Additional challenge: can 
something as simple as a hug ever 
be deemed as unacceptable 
behaviour? 

9 LQ: How can we 
respect others point 
of view?  
 

Disciplinary Knowledge: 
Know how to respond 
safely and appropriately 
to adults they may 
encounter (in all contexts 

*I can define ways to 
respectfully listen and respond 
to the points of view of others, 
including actively listen, 

*In the Houses of Parliament, 
how are opinions challenged 
respectfully?  

Task: Hold a debate based around 
the statement ‘social media 
harms children more than 
educating them about the world’. 
Chn discuss the statement, gather 



Vocab: Challenge, 
points of view, 
opinion, perspective 

including online) whom 
they do not know. 
   
Substantive Knowledge: 

encourage their point and 
clarify their point of view.   
*I can identify differences 
between a respectful and 
disrespectful way to respond 
to the opinions of others.  
*I can take part in a debate, 
listening respectfully to the 
points of others.  

*How can we show someone 
respect when someone is 
talking?  
*What body language can 
you use if you know the 
other person is not listening 
respectfully to you?  
  

points for and against and apply 
learning of listening respectfully 
to the points of views of others.  
 
Adjustments/tweaks: use of word 
bank to choose appropriate 
responses.  
 
Additional challenge: Is it ever 
acceptable to challenge 
someone’s opinion 
disrespectfully? 

10 LQ: How can I 
constructively 
challenge the points 
of view of others.  
 
Vocab: Point of view, 
perspective, 
challenge, 
constructively   

Disciplinary Knowledge: 
Know how to respond 
safely and appropriately 
to adults they may 
encounter (in all contexts 
including online) whom 
they do not know.   
 
Substantive Knowledge: 
Challenging the opinions 
of others leads to 
discussion and learning.  

*I can recall ways to 
constructively change the 
points of views of others, 
including looking at the 
person, using a pleasant voice 
and using language like ‘I 
understand how you feel…’  
*I can define scenarios where 
it would be appropriate to 
constructively challenge the 
points of views of others.  
*I can role play possible 
scenarios, applying my 
learning.  

*What challenging 
behaviours did you see in the 
clip?  
*What language did you 
hear?  
*Why is it important to 
disagree appropriately?  
*How can this help us to 
avoid disagreements in the 
future?  
*Which of the 3R’s does this 
fall into? 

Task: Act out following scenarios 
to help consolidate the steps. 
Discuss and feedback – how was 
the point of view challenged 
appropriately? How could it have 
been different? 
 

 
Adjustments/tweaks: provide 
visual prompts to scaffold role 
play task.  
 
Additional challenge: how could 
we provide advice to the English 
football players after 
experiencing racism at the 
Euro’s? 



11 LQ: How can I deal 
with conflict online? 
 
Vocab: Conflict, 
resolution, dispute 

Disciplinary Knowledge: 
Recognise pressure from 
others to do something 
unsafe or that makes 
them feel uncomfortable 
and strategies for 
managing this.   
 
Know where to get advice 
and report concerns if 
worried about their own 
or someone else’s 
personal safety (including 
online). 
 
Substantive Knowledge: 
If you witness conflict or 
aggression online and do 
not report it, you can be 
also to blame for any 
consequences that come 
from it.  

*I can recognise platforms 
where I may experience or 
witness conflict. 
*I can recall ways that people 
have responded to conflict 
online.  
*I can identify potential 
consequences of a negative 
response to conflict online.  
*I can recall positive ways to 
deal with conflict online.  

*When being online, how 
could you come across 
conflict? 
*How have you seen people 
react to conflict? 
*What are the consequences 
of reacting negatively to 
conflict online? 
*How could you respond 
respectfully and with 
consideration?  

Task: Chn design a 
Facebook/Instagram post 
providing advice for potential 
strategies to overcome conflict 
online. Post on CLPS social media.  
 
Adjustments/tweaks: bullet points 
provided as a reminder to writing 
of post. Sentence starters 
provided if required.  
 
Additional challenge: Consider 
audience and purpose – how do 
you want the reader to feel after 
reading? Use of catchphrase, 
slogan, visual imagery, handy 
hints etc.  

12 LQ: How can I be 
sure that people 
online are who they 
say they are? 
 
Vocab: 
impersonation, 
private, personal  

Disciplinary Knowledge: 
Recognise why someone 
may behave differently 
online, including 
pretending to be someone 
they are not; strategies for 
recognising risks, harmful 
content and contact; how 
to report concerns   
 
Know how to respond 
safely and appropriately 
to adults they may 
encounter (in all contexts 

*I can identify online platforms 
where I could come across 
people that I don’t know.  
*I can recall that sometimes 
this may be dangerous for my 
own safety.  
*I know not to reveal any 
personal information about 
myself.  
*I know where to report any 
concerns if I feel unsafe.  

*What platforms do we use 
to engage with other people 
online? 
*Has anybody ever met 
somebody they don’t know 
online? 
*Is this always dangerous? 
*Why would someone want 
to pretend to be someone 
that they are not? 
*Where do you report 
concerns?  
*Why would an adult 
pretend to be a child? 

Task: Chn identify instances of 
where people have revealed too 
much information to an unknown 
person online. Work through case 
studies and provide solutions and 
strategies to overcome scenarios 
where they are not comfortable 
or at risk.  
 
Adjustments/tweaks: guided adult 
group to initiate discussion and 
conversation.  
 



including online) whom 
they do not know   
 
Substantive knowledge: 
Personal information, 
such as your full name, 
your address, the school 
you go to and your age 
should be kept 
confidential.  
 
You should always ensure 
that your privacy settings 
are kept as private as 
possible to stop unwanted 
people viewing your 
profile or account.  

Additional challenge: Design a 
profile that does not reveal lots of 
personal information.  

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 


